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1.~.................... ·rota1 1 .. iatllllt_i_,,::_; __ ,,u:~l.f:'~Jr,.t1 .. 1:~~tl;;:.r.l(:~l!~S~.!:t":'.l.,_.~~~:?:':,~~'..!'ldd liiHS 10yr1~5 .. 1.D ........... : ..... : ... __ .'. .. _. ...... -~- ·1$ ............................... ~ .. 
m Hav<::: th,¥,~ been any substantird c1-,snges In your assE!ts or lbbilitk~s since the end 0f the pei'iod U Yziz fZi No 

shovvn above? It "Y%," explain, 
w.gm'18il.188$WstS'Sll~···:::::e·;§i.icjii1~·r·iii.siat~ss·····:··:::·····················-------~---·--·······················--::························:···::--:=~··--:····:~=·:::·····::·::::=::::::~::::::::::::~~---·:::::::: 
Part X is df.mlgned to c!asslfy vou as an or9anization that is E:,iti':,-:>r a private fo1.mclsikm <::ir a pubfo:: charity. Public <::harity statu,, 
b a rnor0 fovoratllB tux swtus than pdv<:te foundation status, lf you nr0 2, private founcbti<::-n, f\,rt X is d0signt~d !o furHw, 
ck,i<lrrnlw, 1.,-vhethe you ;;ire u privafo 01:Mrntir,g ttmrn:lail<:m, (See in,~tructions.) 

hs i\r;" you H pdvd<, foundation? If "Y:;:,s," q::i to line i tl. 1f ''No)' iJo to ilne 5 ar;d prov,ed ;;:;:; insiructrn:L 
lf vou are w'lst.Jre, se0 th<:J instructions, 

b /,s ,~ prhmt;,, founcbtion, rncHon 508{r::) rnquin:>~, i,pix;ial provh,ionr; in yow mp,3,nl:doq ck,cun,,:>o1 ln 
;;:.ddltion to thc:.w tt,at q:iply to rdi o,wmlzations cfascilbed in c,ection 50i(c)(1), Check {he box to 
confil'n, that your or,,pni:dng docum,~nt t':H;,eb thif; v,c,uirern<::nt. wheth0;- by expn,1s:s pmv,sion or by 
rdltmc,;; or, op,:>mtkn ,:;f i,l:;;:,lH bw. i\,ta<::h ci :,,t;,1t;:>mer1, ir:23.t cJ<:,B(:rib1,s ~,pedfkuliy whE,rn your 
or\J<:l"lizlng document m;Jets this requirement, a1oh r,s u rnf~1rnnc," to a p21rticular a-tlcle or section in 
your organi:z:k,g docuroent o;- by opt,rntion of ,>ti*~ lav,', See thH instrustion,,, Including Appendix 8, 
for inlorrnation about tk, ~;pedn! ?:i,ov:~don:;; thd nw,d to be ,xn:ti:r;;,,(J in your Gt~pnizinq dc;currn,,nt 
Go tQ Hn':.: 2. 

R:. ;\n:~ VGU ::,~ priv~-~t::,~ ep{;n:~Unq f0un.::.i;:n!on? To be a pr·ivatd op~::··;_:~t~n9 found~Jton vou n-:ust er:9Hqe 
:::liwctly in ,he acth"<~ Gt;r-,duct of charitr,n!e. reiiqiou-,;, educ«ti0nfd, arn'J Si:T:ii,H· ,:lcti,iitk,,,, 2t',, t)ppt:1°.Bd 
ti ir·,di:'1,dly '.:,1n-yinp ,:;ut the'w ,,,dlv,ti,,,i; by pmvidinq Wilnlt, to lrnjividua!s Dr ohm· o,·n,,tn,~::2,ti:Y;',., If 
"Y;,;f," ,p lo lin,,, '.\ lf "No,'' ;:io tc: ,r,;;, ,,;qnatur,;; :,(::c;L)n of !-\;rt :\::1. 

t?.>Jstnd fr::· cnn o:· :r1(~:·~: yE_:cH'~/l !/ ,.·Y\:f.}: ::itt::ch 1fri<:::ci-:1 :n~·:>:·n!{!.H(:n ~;hG:Nin~~ thd8 y:nu :~:\~ ::·: p:·:vai:-::~ 
fG,.rndd:Gn: w, le ,h::., ,,,r,i·,,,itu,·,l vx.ti,x, (,i f\,.1t XL H ·'r·k:," <:.,mtirn.fo t,> iin('-:! 

.·::~ H::ix·~:~ /ou -=~1L:tc-/·:;::d !~fth~::r f:) an ;:::ffldBvH o:: nolniDn of c~)U(::>~:{ (ln(;?.u~)~f39 ::~ ·,;\1rit·::e(: ::;H!dn'.fit ct C:p;:·i~t::n L .. : \'{?.t: 
fro~n ;:i. -::,~:~d:H3~:1~j pt;t;!k~ ;:~:_::cuunt.:t:·::t ~)r ::~::::::.::Gt..:nHnf; finn 1,.\dth <:};~p~:::ii:h;:·~1 rt{f~rdinq ;t:\;:: t~>: L:::\,\., n-iBH-:::f]/ 
t;~1t c:et:::; fonh fact:; :::,01K,urnin:,1 y,:;ur opernl,01;:, t1nd ,,.,up,:;ort t::":, dNnonsti"c:,te th,Jt you ,,w likdy t<) 
f;Mi::;fy the rnqu,,·.,,,:-,f,nb t'.; bn ci,:::·,t,1ti·.,:<; ,,ii: " vi,1,::1:i, ,lp;;H:)tinn fo1.<11(btkn; 01· (?) ;;, ··,>h.b:;·:E;=·,t 
::k·:~;<~tit:,}nf~ yoi.1:· pi-·or>o:::~_?d {):J<="::··;:~t:on~,:: a::; ~=i r.,;r"lv~~::,::: opeta.t~;~~ f<)u:1d.:~tl:)t1? 

r: If \i~.Ju -:=::n=:~~r-;drt~d '·(.Jn:·: t_; hn:? ··: r:: ;;.-::(:k::<r::e ·Jv:::" 
'·{(::-U (n;:~y ch~~(:\. '.):'°:iy C::·:f~ :J{>X. 

.· -.~: .... ·: 

(. • I \ ; .: > :. ~ { 

l/J Ntl 

[] 

SFFA-Harvard 0000024 
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i&~:~:.';·~-:i:~g·f~i_i:~:1·:(~~Fii;1};.:J.~if~~;~;~:·]~r~~~;i/[r;~;J_~:t::~:.'.-~_;_:·::~~~~'..::.!.::~:'.: .. l_::.~::::··:::::::::::::::::::::::::::::::::::::::·:·::::·:·:·:·:E::·~~:.:·:·:·:·:·:~:'.·:·:·:=·:·:·:::·~~:~:'.~-~::::'.:·~:·:·:·:·:·············;:'.::~~::?::~ 
~' ti09{,i)(4)----;,H: <:ff~li:1niid.1on orivm1;-:,,d and oper,fmd ;s.x:du::;ivsly for teding for pub!ic sdNy. [J 
f 509(a)(i) ;:ind "170(b)(l )(i\)(iv)·····an Gr;r,w,iz2,tk:,;1 op:;ir:;,jJy{ fo, the bm,dit of a cn!!:\J<:' G. unlver,;ity th,i1: i~; o\,vntd or [J 

(!fH~(Cftf:!d by ::~: novt?:·:1rfH:'ff1t.ni unit. 
n ~i09(a)(1) and FO{b)(= )(A)(v•)····an e:\Jc,ni?atien hv.,t rnceiVH'.:' ~' :,;ul:nUr;hd pal ()f i1:i; iirnincid i:upow"l ,n the fon·1 , l:Z] 

of cuntritiutiom, tmm publicly rn.,pportixl Gt\):Ini1.2tions, fr,.xn ,:l. wwern;nentai urli"i, o;· fron1 !r:(~ qern~r0J pubiic. 
h S09(o.)(2)····ttn orqrn1izdkm that norm;;,lly ffcC<c,iv,,,$ no! n;or,,, ik,n GYHhlrd of it', knndnl c;u;:,pori tmm qros~; [-.-J 

lm.<0.stm'"nt incom;:,, ard r<>GAiVA<: '~'cir0. t!···2."l "t"'·,•i-·'"'1 of it-' f'··;,md:i: c:i;,0 ip-··r' ;n_y:-, ,·'oH··:l"··r-fnn·~ '.''8'Y'l°"ir,,hiP 
fo<:·,i:,- ,~n{l wo:«, rnc;;i;:/;, fn'.11;; ::,;;;;\;iiii,~:, r;,;i.;\,,/ ;.;~, iii;· ;,.x,m;i:;;. /'.ii1ct;",;;;:,'.·t~;1taj{;~;t t;· ::;;;,-t;i~ ;:~:,r;ti;1~is}. · -··· · .· 
A publicly $Upported Oi{J;:miz2..1ion, but unsw-~, if lt i:, descdb{ie: ln /ig or Sh. Th,.;: ,xwinization wnuid !g,(ci the 1ni3 kf [i 
deGide ti10 cermet stcitus. 

6 If you ch"'cked bo:x. g, h, or l in question 5 above, you rnu~,i request sith,~r an .idv.awr:, or a ddh'iifr,10 ri)!inq by 
selectinfJ one of the box,>-~, below. n,~for to the instrudiorn, to determine \Nhlch lyp"' of ruling you a.r0 eligible to receivr:.,. 

,~ Rziqwi\st for AthwnG<:.1 Ru!lnn; By cr;ed<in!J thb t:o>: and signln9 th,,, con:.,ent, pur"uarit 1:G ,x,ction 6501(c){4) of 
the Code you request an advance ruling and aw·ee to extend the statute of !imitations on the a~;<'.,essrmmt ot 
exch:0fl tax under ~"~ciion 4940 of Hw Cock Th, t<,:x. will apply only if you do not establish public support statut, 
at thc,; end of the S-ye;Jr advancr~ ruling period. The zt~,sDssmsnt psdod will b0 0:,:tern.ied for tr,e 5 mJvurice ruling 
years to .3 ye,Irs, 1~ rnonths, m:el 1 b day~, beyond thB end of tM fimt year. You have the right to refuse or limit 
trw O'.tension ti) a muludly :a,;ir'2,;~cH.,pon puiod elf timn m b,,;u,,·:{3}. (·\1biic:::,hon 10~15, Exten(iing tfE, Tax 
.l\;,s{issmoni" Pwiod provldw~ :,t more; detailed 0:xpl;:im,tion d yo~ir right,., and the {X;,n~;,;quence,, of thH dH:,iG<:'.~, 
you ,nr,;,;e_ You may obtain Publication 103/) free of cha1·ge from the IRB ;,v,c,b ~,ite at 11-w,v.irs.gov or by calling 
toll·fre~, ·1-S00-8:?f-J<lGi'6. Signinn Hih cons<::r1t will not depriv<:, you of any ;::ppw.! rinhlf, to which you would 
othE,rwbe tx; entitllld. lf you deci(k not te e:x.t,md the $tntute Gf limitations, you am not dltJible for ,in adv~mc,~ 
rulin9. 

For Organi;rnthn 

~~3lqniW.J!•.3 of OWce:·, o:redc·r. rrust~e, t.<i' oth<·:!· 
;::utho.nzS:d off;cfu!) 

b r'kq,.i.wl• for DdlnHhii:: R~alintr Ch,x+ tr·ii,i, boK if y\}U h=c,vt, c_/}tnpkihvi ::.::rw t<t>; y«:,ar oi' E,t kic:i_,:t e fu,1 nv::ntk, di(l 
you ;:ir,,, ,·;,,questino '" ddinitivH n.:lint)- rn r.,onfirrn ym.::· public f:uppun ~;tatm;, ')il:,,\:vd· lhe flb(i) it you cl"t"''.;\,~d bnx 
f: in nnn .::i :::.bo\i(:. /~:·:~·:'-'Vt"?:· l~ne ()bUi} ~f ~/~>u c:·::::::J..:~;d t:,-:::>: h 3n !in::~ ::-; :j)O\fB· H ·vo:.: ~~hnc~,::tJ b:>:< i in ~~n,:: ~; ::/~o,..::::, 
::E:t\V~~r bt>th !in:·::~:. GbO} ;1nd {ii). 

(b) .i\tt::.ch .,1 ii:;,., '.,l":O·iNlng Hw ;·":;,,w and 81n<?: . .int C(,ntributz,d i:.t.; r::ach p(i1f:c:,;--,, (:Ornpr,ny, ,_,, t:;Jani;,:i::.L::,n ,;Vii,J\:f, 
qift::, k,t.:"Jk(; l"f]{.:i"i:? frwn fr:(?'.-:'% ,lnl{i:;r;L ii frig ilf:-',W,::t" ,;; '":0Dil<:i," chBck 11":i:; IX)X. 

{H} ~;:-:~ F(:t :·_::Hc.;""i y(:ar ::~:~·:.:)Un~:~:; .'.:E·=~: kiciud-:.:::d ~\n Hnt~?. i = 2 .. ?J~d )· :::::t F\::.r1· t>~·-./\~ .:?tr:t,~:tth}nt of r:~.:::\v{_:'.r:u:~~:3 :'.=~~:d 
::::.Ht::ch :,;:: !:::) :s(i,)\."'./inq -U;(::· :··;::~cnf: r:.-f ::'::··;d r;:/Y;:]ur-:} :·-::;::~<-)',./{:-;:-; fr\::::::·:: -:::Dch ·;J~gq~H}fr~~::::-:::::: f:(:·r~:;(;:r::.. rt -n··:/~ 

:::/r/:\''·:::< ~~=· ~-l~<>n,::, :-:· Dh:::·::)< Hfr·::. b:>:<. 

F<:·:· {~[:::::;h ~'.:\Di' ;:·;:·:·:oun\::;·: ::·~:'::':: inc1:.:d-:::c:: <::·: nne :-::- -:) F·:ad I>>-l\. i-:-;;::::t-::::·r::::-:·;t -:::/ H;.::-:.:::::·;;_ffr:;;. :Jnd [·:· .. :::p-ar::;o;;'.'.f: .. ; :·JL::· .: . 
::: 1it:.i ::::-:0 1.1vh·:i;l ·::h,:_: :T_::Jne of ~~nc: .:_:1iric:unt H:::c(:iv~:·:r; ·fr~>n-i -::_:a.ch p;;;ye_::r, oth::.~t ·:l:;:~n .) d~~::qi.iai:11~~d p::f··::_:Dn, ·, .... /ho:::<:~ 

r:,::·:.t::.::-·:::J.::.-:~,:: Hnt) 
t::fn(:t$cr:: of th;;;~ 

-:N(:i"<::: ;·:·~:)re tr:~:;;) ·th.::=:· Gf {·[) ·;?·{:.of ;i.nf: iO.: F·r:x'.:. [<..,·/'-'-. .. f;:t:;=;1f~;(;:::1rrt: uf H~:::v:~:rH .. ;:;:~-:::: ::}t:.J 

dc:dt::q :::.::\' '..>[ the ~·(:-:J:·:;:; =:;he:·.f..;n <~:·:: f-\ir:: :):::-.)\. f/-:r::Brn<:::·:t c/ 
··:· }it:.:.::~=-: a !i~/t tt·h):J:'Jinq th-e t::~_~:\H::: </ f:.:::- :::.~z::r:t(J·_:::u~c:·:·_ .. t:"~f·· d.:::.t_:·· t:) i<.1 

(.;f H:;:~ qr·::H:L: .:-~.:·;d f:·:<pkdn ·~~vhy· \:: \~:: u:·::.r-:;:.::::.: .. 

LJ , .. ·., .. 

SFFA-Harvard 0000025 
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Form 990 (2015) Students For Fair Admissions, Inc. 47-1689810 Page 9 

IPattVUI I Statement of Revenue 
D 

BAA 

Check if Schedule O contains a response or note to any line in this Part VIII 

(A) 
Total revenue 

b Membership dues .. 1 b 

c Fundraising events .  . 1 C 

d Related organizations 1 d 

e Government grants (contributions) 1 e 

f All other contributions, gifts, grants, and 
similar amounts not included above. . 1 f 826 

g Noncash contributions included in lines 1 a-11: $ ________ I 

h Total. Add lines 1 a-1f ......... . 

Business Code 

(B) 
Related or 
exempt 
function 

(C) 
Unrelated 
business 
revenue 

(D) 
Revenue 

excluded from tax 
under sections 
512-514 

2a 

b 

C 

d 

e 

--------------------------+--------+--------+--------+--------
------------------1----------+-------+--------+-------+--------

--------------------------+--------+--------+--------+--------
------------------1----------+-------+--------+-------+--------

--------------------------+--------+--------+--------+--------

3 Investment income (including dividends, interest and 
other similar amounts) .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . ~ 

------~'--+------~~------~'--+------~~ 
4 Income from investment of tax-exempt bond proceeds . , ~ 1----------+-------+--------+-------

5 Royalties .  .  .  .  .  .  .  .  .  . ~ 

6 a Gross rents 

b Less: rental expenses 

c Rental income or (loss) .  . 

(i) Real (ii) Personal 

d Net rental income or (los ... s""") _. -----..-------~-+,,~~~~~~"""~~~~~~~-+,,~~~~~~"""~~~~~~= 
7 a Gross amount from sales of 

assets other than inventory 

b Less: cost or other basis 
and sales expenses . 

c Gain or (loss) .. 

d Net gain or (loss). 

(i) Securities 

8 a Gross income from fund raising events 
(not including .. $ _______ _ 

of contributions reported on line 1 c). 

See Part IV, line 18. .  .  .  .  .  .  .  . a 

b Less: direct expenses .  .  .  .  .  .  . b 

(ii) Other 

1---------+ 

--------1 

c Net income or (loss) from fundraising even ... ts_. _._. _._. _._. -~-+,,,~~~~~~"""'"""""""""""'-""'-""'-""'-""'-"-+,,,~~~~~~"""'~~~~~~= 

9 a Gross income from gaming activities. 
See Part IV, line 19. .  .  .  .  .  .  .  .  . a 

1-----------f 
b Less: direct expenses .  .  .  .  .  .  .  . b 

~-------1 

c Net income or (loss) from gaming activities .... _·_._._._._._. ~ ~~~~~~ ~~~~~~~ ~~~~~~ ~~~~~~  

10a Gross sales of inventory, less returns 
and allowances .  .  .  .  .  .  .  .  .  .  . a 

1---------+ 
b Less: cost of goods sold .  .  .  .  .  .  . b 

~-------1 
c Net income or (loss) from sales of inventory 

Miscellaneous Revenue Business Code 

C 

d All other revenue ....... . 

e Total.Add lines 11a-11d ... . 

12 Total revenue. See instructions 826 664. 
TEEA0109 10/12/15 

0. 0. 0. 
Form 990 (2015) 

SFFA-Harvard 0001973 
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Form 990 (2016) Page 9 
1:)ffif)ifi Statement of Revenue 

Check 1f Schedule O contains a response or note to any line 1n this Part VIII D 
(A) (B) (C) (D) 

Total revenue Related or Unrelated Revenue 
exempt business excluded from 
function revenue tax under sections 
revenue 512-514 

la Federated campaigns I la 
~~ 

I I = = b Membership dues lb 300 
~ = .... 0 

Fundra1sing events I I (.=i E C le 
(I) <X: d Related organizations I 1d I ;:: .... ·- ~ 

I I (.=,:: e Government grants (contributions) le . E 
vi·- f All other contributions, gifts, grants, 

I I 
= ti) 
0 and s1m1lar amounts not included 1f 1,106,722 ·.: .... above Q) = .:: .:::: - g Noncash contributions included ·.::: 0 - 1n lines la-lf $ = "t:: 
0 = u ~ h Total.Add lines la-lf ... 1,107,022 -

:i., Business Code 
~ 2a 
'\. > 
~ b 
l,, 
..;, C > 
] d 

E e 
ro 
O> f All other program service revenue 
0 
&: 9Total.Add lines 2a-2f ... 

3 Investment income (including d1v1dends, interest, and other 
s1m1lar amounts) ... 

4 Income from investment of tax-exempt bond proceeds ... 
5 Royalties ... 

(1) Real (11) Personal 

6a Gross rents 

b Less rental expenses 

C Rental income or 
(loss) 

d Net rental income or (loss) ... 
(1) Securities (11) Other 

7a Gross amount 
from sales of 
assets other 
than inventory 

b Less cost or 
other basis and 
sales expenses 

C Gain or (loss) 

d Net gain or (loss) ... 
Sa Gross income from fundra1s1ng events 

~ (not including $ of 
= contributions reported on line le) f See Part IV, line 18 a > 
~ b Less direct expenses b a: ... c Net income or (loss) from fundra1sing events ... ~ 

.t: 9a Gross income from gaming act1v1t1es ... 
0 See Part IV, line 19 

a 

b Less direct expenses b 
c Net income or (loss) from gaming act1v1t1es ... 

10aGross sales of inventory, less 
returns and allowances 

a 

b Less cost of goods sold b 

c Net income or (loss) from sales of inventory ... 
Miscellaneous Revenue Business Code 

11a 

b 

C 

d All other revenue 

e Total. Add lines 11a-11d ... 
12 Total revenue. See Instructions ... 1,107,022 

Form 990 (2016) 



Case 1:14-cv-14176-ADB   Document 421-237   Filed 06/15/18   Page 2 of 19

JA400

JA1107

I 

i 
j 
I 
i AT A MEETING OF THE 

BOARD OF OVERSEERS OF HARVARD COLLEGE 

IN CAMBRIDGE, January ll, 192 6. 

Mr. James presented the :~e1,ort ot the Special Cornmi ttee . 

on the Limi tr.ti on af the Size cf the F'resnme.n Cltos, and uf't,;,r 

debf.te thereoo, the E'.o!.rd voted to accept !b-id re,_.ort, un;J to 

adopt the following reoommendetions: 

1., That, during the next three ;y-ears, _ :!.9~'5-27 to 
1928-29, the limit of 1,000 freshmen sh!Jll include 
dropped f'reahmea. 6-S well f.B those ne\"i·ly ~chd tted to 
the College and En£;.inecrlnJ School.,. ;)Ut, not LhfJ'.'!'e-

1~t • th. t . · 1 r t · ,. · •. · ' a rr, st .. Ve> ~:1.. -ti(i r;;_pp-rcv£. o .. ne t;OV•;rrnn .. LOtr~·1s. 

2. That the appliastlon 0f th~ rule o~ncerning 
Ci:rneI!date.s fr.om the n r: t sevfm th of th f'i r $C::oo1 be 
disoreti ,.::nury, both ,';;S to schools ~,rd c::,rHitbtcs, \:'::it 
the Commit1tee ~:n Ad!l"J.al:1oti. 

s .. tt'h{,t the rule-a for t,he. odmi~;ston. nf 01.mdid~:.tea 
be £-;inended to lay g:re~_t,1;;;1" smphr:sifl 'JU sfdectlun hfased 
on oh:2.ractcr t-n1.1 fitness,· ~nd t.he .;rcr:·,1se of the 
gre.,-.;;te::t usefulness in th€ tutu:rt, tis a re&U1t !Jt a 
Harvard educEtinn. 

and furthtcr thtJt s~ld re;::,ort and reo'.1mmendat2 en~ fl-.//0',r tr1 the 

hofard t. be. wiee, but. UL·.t they oe refer-res tc, the f,.~cu i ties nt 

V¢rt. 

.A true copy cf rec.'Ord, 

Attest: ,,ra:~e/~ h:f. 
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JA401

JA1108

Strictly Confidential until all Boards 
and Faculties concerned have acted 

r 

Jy lc-t~: JGt'-4-. 11 / 17).( ~-v':: 
~/ 

r"1~} n I 
REPORT OF THE SPECIAL COMMITTEE APPOINTED 

TO CONSIDER THE LIMITATION OF NUMBERS 

To THE BOARD OF OVERSEERS OF HARVARD CoLLEGE:-

The purpose of this report is to present facts bearing upon dif-
ferent aspects of the question of numbers in the College and to 
offer certain conclusions for the consideration of the Overseers. 

It will be recalled that a provisional limitation was sanctioned 
by the Overseers, by the following action on February 25, 1924: 

Voted -That the Board give its consent to the vote of the Presi-
dent and Fellows which defines a limit of size for the Freshman Class 
"for the present," with the understanding that this limitation· is 
temporary in its nature and will be reconsidered at the earliest possi-
ble time. 

At the same time the Board created this Special Committee to 
report-

. . . on numbers in relation to equipment, personnel, standards, 
and the scope and function of the College. 

Thus the vote establishing a limit of 1,000 "for the present" 
was precautionary. During the few years following the War and 
preceding the vote, numbers had been increasing with unparalleled 
rapidity. They had already begun to cause difficulties. There-
fore, although Freshman enrollments had not yet reached the 
limit that was chosen, it was feared that they might soon pass 
it and that the College would not be able to stand the strain. 
Being conceived as precautionary the limitation was considered by 
all to be expedient, and it was adopted without long discussion. 
But it was understood that the subject would be canvassed more 
fully. 

I 

Since the limit of 1,000 was established, two Freshman classes 
have come to Cambridge. The limit set "for the present" has 
about been reached. 

The general rate of growth which has, but for the war-time, 
prevailed for Harvard College during more than 50 years, and 
which is shown in Tables 1 and 5, is so nearly constant that it 
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at
es

 a
ct

iv
el

y,
 

no
t 

pa
ss

iv
el

y,
 i

n 
th

e 
ge

ne
ra

l 
w

el
fa

re
 o

f 
co

lle
ge

 e
du

ca
tio

n 
in

 t
he

 
U

ni
te

d 
St

at
es

 . 
W

e 
m

us
t 

no
t f

or
ge

t 
th

at
 H

ar
va

rd
 C

ol
leg

e 
is 

sti
ll,

 a
s 

it
 a

lw
ay

s 
ha

s 
be

en
, 

an
 e

xp
lo

re
r 

an
d 

pa
th

fin
de

r. 
It

 h
as

 l
at

el
y 

ag
aip

. d
ev

el
-

op
ed

 a
 n

ew
 t

yp
e 

of
 i

ns
tru

ct
io

n,
 i

s 
th

er
eb

y 
gi

vi
ng

 i
ts

 u
nd

er
gr

ad
-

ua
te

s 
a 

di
st

in
ct

ly
 b

et
te

r 
ed

uc
at

io
n 

th
an

 th
ey

 h
av

e 
ev

er
 re

ce
iv

ed
 

be
fo

re
, a

nd
 in

 th
is

 it
 is

 b
ei

ng
 im

ita
te

d 
by

 o
th

er
 co

lle
ge

s. 
Th

is
 fu

r-
ni

sh
es

 a
 v

er
y 

po
te

nt
 re

as
on

 fo
r 

lim
iti

ng
 o

ur
 s

tu
de

nt
s 

to
 a

 n
um

be
r 

w
ith

 w
hi

ch
 th

is
 sy

ste
m

 ca
n 

be
 ef

fic
ie

nt
ly

 ca
rri

ed
 o

n 
un

til
 it

 h
as

 b
ee

n 
pe

rfe
ct

ed
, r

at
he

r t
ha

n 
al

lo
w

in
g 

th
at

 n
um

be
:t 

to
 in

cr
ea

se
 to

 a
 p

oi
nt

 
th

at
 w

ill
 i

nt
er

fe
re

 s
er

io
us

ly
 w

ith
 w

ha
t w

e 
ar

e 
try

in
g 

to
 d

o. 

VI
 

It
 w

ill
 b

e 
we

ll,
 h

ow
ev

er
, t

o 
as

k 
th

e 
qu

es
tio

n,
 h

ow
 th

e 
ap

pl
ic

an
ts

 
fo

r 
ad

m
iss

io
n 

to
 th

e 
Fr

es
hm

an
 C

la
ss

 a
re

 s
el

ec
te

d 
fro

m
 a

 c
on

sid
er

-
ab

ly
 la

rg
er

 n
um

be
r. 

Th
e 

C
om

m
itt

ee
 is

 n
ot

 p
re

pa
re

d 
to

 m
ak

e 
a 

fu
ll 

re
po

rt 
no

w
 c

on
ce

rn
in

g 
th

is
 d

iff
ic

ul
t m

at
te

r 
or

 to
 p

ro
po

se
 a

ny
-

th
in

g 
ne

w
. 

B
ut

 a
s 

th
is

 r
ep

or
t 

is 
pr

im
ar

ily
 i

nf
or

m
at

iv
e 

an
d 

in
-

te
nd

ed
 t

o 
su

pp
ly

 d
at

a 
fo

r 
la

te
r 

di
sc

us
sio

n 
it

 w
ill

 b
e 

ap
pr

op
ria

te
 

to
 m

ak
e 

ce
rta

in
 e

xp
la

na
tio

ns
 a

nd
 c

om
m

en
ts.

 
Fi

rs
t, 

it
 i

s 
pr

ob
ab

ly
 w

ise
 t

o 
re

he
ar

se
 c

er
ta

in
 c

ha
ng

es
 i

n 
th

e 
m

et
ho

ds
 o

f 
ad

m
iss

io
n 

w
hi

ch
 h

av
e 

re
ce

nt
ly

 b
ee

n 
in

tro
du

ce
d,

 a
nd

 
to

 s
um

m
ar

iz
e 

th
e 

re
su

lts
 to

 d
at

e.
 

So
m

e 
of

 t
he

se
 c

ha
ng

es
 h

av
e 

ra
ise

d 
th

e 
m

in
im

um
 o

f 
ad

m
iss

io
n 

in
 th

e 
pa

st
 tw

en
ty

 y
ea

rs
; 

m
or

e 
ha

ve
 s

im
pl

ifi
ed

 a
nd

 li
gh

te
ne

d 
th

e 
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C
as
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D
oc
u
m
e
nt
 
4
2
1-
2
3
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Fil
e
d 
0
6/
1
5/
1
8 
  
P
a
g
e 
8 
of
 
1
9

1
0 

b
µr
de
n 
fo
r 
al
l 
b
ut
 
t
he
 v
er
y 
la
z
y 
or
 
i
nc
o
m
pe
te
nt
. 
T
he
 
c
hi
ef
 i
t
e
ms
, 

u
n
de
r 
t
h
e 
fi
rs
t 
ar
e 
t
h
~ 
re
q
ui
re
me
nt
s 
t
h
at
 (
1)
 
a 
ca
n
di
da
te
 
un
de
r! 

t
he
 o
ld
 
pl
a
n 
m
us
t 
pa
ss
 
i 
of
 
t
he
 e
xa
mi
na
ti
o
ns
 ·
re
q
ui
re
d;
 
(2
) 
t
h
at
. 

he
 
m
us
t 
pa
ss
 
i 
of
 
t
he
 t
ot
al
 w
it
h 
sa
ti
sf
ac
t
or
y 
gr
a
de
s·
 (
70
 
pe
r 
ce
nt
 

or
 
hi
g
he
r)
; 
a
n
d 
. (
3) 
t
h
at
 
he
 
m
us
t 
wr
it
e 
sa
ti
sf
ac
t
or
y 
En
gli
sh
. 
< 

A
mo
ng
 
t
he
 s
i
m
pl
if
yi
n
g 
-~
ha
ng
es
, 
so
me
 
of
 
w
hi
c
h 
ac
t
ua
ll
y 
ma
ke
 
a
d-

·; 
mi
ss
io
n 
ea
si
er
, 
m
us
t 
be
 
:p
a
me
d: 

. 
(1
) 
T
he
 
Ne
w 
Pi
a
n,
 
es
ta
bl
is
he
d 
i
n 
1
9
U-
1
2,
 
wh
e
~e
hy
 
ca
n
di
da
te
s 

-~ 
ar
e 
a
d
mi
tt
e
d 
on
 
a 
co
mb
i:
p.
ati
on
 
qf
 
sc
ho
ol
 
re
c
or
d 
a
n
d 
f
o
ur
 e
xa
mi.
: 

na
ti
o
ns
. 
;
Ea
ch
 c
as
e 
is
 c
on
i:;
id
er
ed
 i
n
di
vi
d
ua
ll
y,
 a
n
d 
t
he
 p
er
~
o
na
li
t
y 

of
 
t
he
 c
a
n
di
da
te
 
ma
y 
be
 
gi
ve
n 
gr
ea
te
r 
we
i
g
ht
 
t
ha
n.
 u
n
de
r 
t
he
· O
ld
 
· 

Pl
a
n. (
2)
 
Al
l 
ca
n
di
da
te
s,
 w
he
t
he
r 
b
y 
t
h
e 
Ol
d 
or
 
Ne
w 
Pl
a
n,
 
ar
e 
no
w 
a,
d-

mi
tt
e
d 
wi
t
h
o
ut
 
a
d
mi
ss
i
o
n 
c
o
n
di
ti
o
ns
, 
pr
o
vi
de
d 
t
h
e
y 
sa
ti
sf
y 
t
he
 

mi
ni
m
u
m 
re
q
ui
re
me
nt
s.
 

(3
) 
Ca
n
di
da
te
s 
wh
o 
st
a
n
d,
 
at
 
gr
a
d
ua
ti
o
n,
 
a
m
o
n
g 
t
he
 
hi
g
he
st
 

. s
e
ve
nt
h 
of
 t
he
 b
o
ys
 i
n 
t
he
 g
ra
d
ua
ti
n
g 
cl
as
s 
of
 
a 
re
g
ul
ar
l
y 
or
ga
ni
ze
d 

sc
ho
ol,
 
a
n
d 
wh
o 
ha
ve
 
t
he
 
st
r
o
n
g 
re
c
o
m
me
n
da
ti
o
n 
of
 
t
he
 
he
a
d 

ma
st
er
, 
ar
e 
a
d
mi
tt
e
d 
wi
t
h
o
ut
 
e
xa
mi
na
ti
o
n,
 .
 pr
o
vi
de
d 
t
he
y 
ha
ve
 

sa
ti
sf
ac
t
or
y 
sc
ho
ol
 
re
c
or
ds
 
c
or
re
s
p
o
n
di
n
g 
t
o 
t
h
e 
re
q
ui
re
me
nt
s 
of
 

t
he
 N
e
w 
Pl
a
n.
 

(4
) 
T
he
 
e
xa
mi
na
ti
o
ns
 
of
 
t
he
 
Co
ll
eg
e 
E
nt
ra
nc
e 
E
xa
mi
na
ti
o
n:
 

B
oa
r
d 
ar
e 
no
w 
us
e
d 
ex
cl
us
iv
el
y 
f
or
 
al
l 
ca
n
di
da
te
s 
wh
o 
pr
es
e
nt
 

t
he
ms
el
ve
s 
i
n 
J
u
ne
 u
n
de
r 
t
he
 O
ld
 
or
 
Ne
w 
Pl
a
n.
 

'!
'
he
 f
ol
lo
wi
ng
 
sh
o
ws
 
t
h
e .
 ad
mi
ss
io
n_
s 
b
y 
t
he
 d
if
fe
~e
n 
t 
pl
a
ns
 
f
or
 

19
24
 
a
n
d 
19
25
: 

· 
i
9
?
4 

-
:1
92
5 

Un
de
r 
Ol
d 
Pl
a
n 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
37
1 

46
9 

Un
de
r 
Ne
w 
Pl
a
n 
..
..
..
..
..
..
. 
, .
 . 
. .
 . 
. .
 . 
. .
 . 
. .
 . 
. 
19
6 

19
1 

Un
de
r 
Ho
no
r 
Pl
a
n 
(
1/
7)
 
..
..
..
. 
·. 
. .
 .
 .
 . 
. 
. 
. .
 .
 .
 . 
. 
. 
30
9 

3
1
4 

-
-

T
ot
al
 
..
..
 ; 
..
 .
. 
..
 .
. 
..
 .
 .
. 
..
 .
. 
. .
. 
..
 .
. 
..
 .
. 
. 
87
6 

· 
97
4 
· 

· I
t 
wi
ll
 
be
 
se
e
n 
t
h
at
 n
,e
ar
ly
 
on
e 
t
hi
r
d 
of
 
t
he
. 
Fr
e!
:!
h
m
~ 
Cl
a~
s-
-i
$ 

no
w 
e
nt
er
i
n
g 
o
n 
t
he
 s
o-
ca
ll
ed
 
H
o
n
or
 
Pl
a
n.
 
Wh
en 
t
hi
s 
pl
a
n 
wa
s 

11
do
pt
ed
, 
it
s 
pr
i
ma
r
y 
p
ur
p
os
e 
wa
s 
t
o 
o
pe
n 
ac
4n
is
si
on
 
t
o 
br
ii
li
an
:t.
 

b
o
ys
 
i
n 
sc
ho
ol
s 
:t
ha
t 
do
 
n
ot
 
or
di
na
ri
l
y 
pr
e
pa
re
' 
fo
r 
Ha
rv
;i
,r
d;
 
b
ut
 

t
he
 A
d
mi
ss
io
n 
C
o
m
mi
tt
ee
 
ha
s 
_f
elt
 
t
h
at
 t
h
~ 
v
ot
e 
wa
s 
~a
n
da
t
or
y'.
 

ra
t
he
r 
t
h
a
n 
pe
r
mi
ss
iv
e,.
 a
n,_
d 
ba
s.
 b
el
ie
ve
d 
th
,a
t. 
it
 h
ad
· 
no
 
'q
js
c:
re
ti
on
 

i
n 
t
he
 a
d
mi
ni
st
ra
ti
o
n 
of
 
it
, 
Th
~ 
Co
m
mit
te
e_
 
w
hi
c
h.
 
is r
na
~l
ll
g 
th
i
~ 

re
p
or
t 
t
hi
n
ks
, 
ho
we
ve
r, 
t
h
at
 i
t 
m
a
y 
be
 
be
tt
er
 
n
ot
 J,
c;, 
e
xt
e
n
d 
th
is
 

pr
iv
il
eg
e 
of
 .
re
co
xn
.
me
nd
~n
g 
b
o
ys
 
u
n
de
r 
t
he
 h
9n
o~
-
~y
~t
ei
n:
to
 
la
rg
e 

Ea
st
er
n 
sc
ho
ol
s 
a
n
d 
si
mi
la
r 
in
st
it
ut
io
n_
s 
t
h
at
 r
e
g
ul
ar
l
y 
pr
e
pa
re
 
b
o
ys
 

. 
. 

..
 

. 
•. 

- 
. 

-
,-
_
_
_ 

!, 

1
1 

~~
 ~-
e
nt
ra
nc
e 
ex
a
mi
na
ti
o
ns
, 
a
n
d 
it
 b
eJ
ie
ve
s 
t
h
at
 t
he
 a
p
pl
ic
at
io
n 
of
 

(e 
ru
le
 
s
h
o
ul
d 
be
 
le
ft
 t
o 
t
he
 d
is
cr
et
i
o
n 
of
 
t
he
 C
o
m
mi
tt
ee
 
on
 
Ad
-

~ 
" 

' 
. 
. 

. 
. .
 

·i
ss
io
n. 
T
hi
s 
wi
ll 
n
ot
 
di
mi
ni
s
h 
t
he
 v
al
ue
 
of
 
t
he
 s
ch
oo
l 
re
c
or
d 
of
 

.e 
ca
n
di
da
te
s 
or
 
of
 
t
he
 p
er
s
o
na
l 
es
ti
ma
te
s 
of
 
t
he
ir
 f
it
ne
ss
 o
n 
t
he
 

t 
. 

oa
rt
 
of
 
t
he
 s
ch
oo
l 
ma
st
er
s.
 
Ta
bl
e 
14
 
sh
o
ws
 
ho
w 
"
H
o
n
or
" 
Fr
es
h-

¢.
e
n 
ha
v
& 
be
e
n 
di
st
ri
b
ut
e
d 
ge
o
gr
a
p
hi
ca
ll
y.
 
-

· F
e
w 
gr
a
d
ua
te
s 
re
al
iz
e 
t
h
at
 a
d
mi
ss
i
o
n 
t
o 
Ha
r
va
r
d 
Co
ll
eg
e 
to
'-

a
a
y 
is
 b
as
e
d 
n
ot
 
o
nl
y 
on
 
t
he
 r
ec
or
ds
 
ma
de
 
i
n 
e
nt
ra
nc
e 
e
xa
mi
na
-

{ti
On
s, 
w
he
n 
t
he
y 
ar
e 
ta
ke
n,
 b
ut
 
al
so
 
<?
n 
t
he
 s
ch
oo
l 
re
c
or
ds
 
a
n
d 

' 
t
he
 j
u
d
g
me
nt
 o
f 
sc
ho
ol
 o
ff
ic
ia
ls
 
wh
o 
ha
ve
 
k
n
o
w
n 
t
he
 b
o
ys
 f
or
 s
o
me
 

: t
i
me
. 
_ T
he
 
va
l
ue
 
of
 
t
h
e 
t
w
o 
la
tt
er
 i
s 
es
pe
ci
al
l
y 
e
m
p
ha
si
ze
d 
i
n 
t
h
e 

; ·
 a
p
pl
ic
at
io
n 
of
 t
he
 h
o
n
or
 
s
ys
te
m.
 

T
he
 
v
ot
e 
w
hi
c
h 
es
ta
bl
is
he
d 
a 
pr
o
vi
si
o
na
l 
li
mi
t 
we
nt
 
on
 
t
o 
pr
e-

,: 
sc
ri
be
 t
h
at
-

Fr
o
m. 
t
he
 
re
ma
i
ni
n
g 
ca
n
di
da
te
s 
1 
t
he
 
C
o
m
mi
tt
ee
 
.o
n 
A
d
mi
ss
i
o
n 

sh
al
l-
fi
ll
 u
p 
t
he
 q
u
ot
a,
 
so
 
fa
r-
as
 i
t 
ma
y 
be
 
a
d
va
nt
a
ge
o
us
l
y 
fi
ll
ed
, 
b
y 

-s
el
ec
th
1g
 
t
h
os
e.
 w
ho
, 
ha
vi
ng
-
sa
ti
sf
ie
d 
t
he
 m
i
ni
m
u
m 
re
q
ui
re
me
nt
s 
f
or
 

a
d
mi
ss
i
o
n,
 
i
n 
t
he
 j
u
d
g
me
nt
 o
f 
t
he
 C
o
m
mi
tt
ee
 
ha
ve
 _
be
st 
pr
o
ve
d 
_t
he
ir 

c
o
m
pe
te
nc
e.
 

· 

T
h
us
 
fa
r 
t
he
re
 .h
as 
be
e
n 
no
 
o
p
p
or
t
u
ni
t
y 
t
o 
tr
y 
th
e·
 p
ro
ce
~s
 
of
 
se
ie
c.,
. 

ti
o
n 
he
~e
 
c
o
~t
e
m
pl
at
~
d,
 
fo
r 
t
he
 q
u
ot
a 
se
t 
ha
s 
n
ot
 
be
en
 
ex
ce
_e
de
d 

or
 
e
ve
n 
re
ac
he
d,
 
a
n
d 
t
he
re
f
or
e 
t
he
re
 h
as
 
be
e
n 
no
 
c
ha
nc
e 
t
o 
t
es
t 

t
he
 m
ac
hi
ne
r
y 
fo
r. 
we
ed
in
g 
o
ut
 
th
e-
e
~c
es
s 
~£ 
lo
:
we
~-
g~
ad
e 
~
e
n 
b
y 

i
ns
pe
ct
i
o
n.
 
W
he
n 
t
hi
s 
cl
au
se
 
go
es
 
i
nt
o 
fu
ll
 o
pe
ra
ti
o
n 
it
 m
a
y 
af
fe
ct
 

a
b
o
ut
 
o
ne
-t
hi
r
d 
of
 
t
he
 c
a
n
di
da
te
s 
f
or
 a
d
mi
ss
i
o
n.
 

Al
t
h
o
u
g
h 
t
he
 C
o
m
mi
tt
ee
 
is
 
n
ot
 
pr
e
pa
re
d 
t
o 
ma
ke
 
s
u
g
ge
st
i
o
ns
 

as
 
t
o 
t
h
e 
me
t
h
o
ds
 
of
 
a
d
mi
ss
i
o
n 
e
xc
e
pt
 
o
n 
t
he
 s
in
gl
e 
p
oi
nt
 
me
n-

ti
o
ne
d 
a
b
o
ve
, 
it
 w
is
he
s 
t
o 
st
at
e 
-

(1
) 
T
h
at
 
it
 b
el
ie
ve
s 
t
h
at
 i
t 
is
 n
ei
t
he
r 
fe
as
ib
le
 
n
or
 
de
si
ra
bl
e 
t
o 

ra
is
e 
t
he
 s
ta
n
da
r
ds
 
of
 
t
he
 C
ol
le
ge
 
so
 
hi
g
h 
t
h
at
 n
o
ne
 -
b
ut
 b
ri
ll
ia
nt
 

sc
h
ol
ar
s 
ca
n 
e
nt
er
 a
n
d 
re
ma
i
n 
i
n 
re
g
ul
ar
 s
ta
n
di
n
g.
 
T
he
 
st
a
n
da
r
ds
 

o
u
g
ht
 
ne
ve
r 
t
o 
be
 
t
o
o 
hi
g
h 
f
or
 s
er
i
o
us
 
a
n
d 
a
m
bi
ti
o
us
 
st
u
de
nt
s 
of
 

a
ve
ra
ge
 
i
nt
el
li
ge
nc
e.
 

(2
) 
T
h
at
 
it
 b
el
ie
ve
s 
t
h
at
 s
ta
n
da
r
ds
, 
w
he
t
he
r 
of
 ,
ad
mi
ss
io
n 
or
 
of
 

w
or
k 
i
n t
he
 C
ol
le
ge
, 
ha
ve
 
n
ot
 i
n 
fa
ct
 b
ee
n 
ra
is
e
d 
be
y
o
n
d 
t
hi
s 
p
oi
nt
; 

n
or
 t
o 
su
ch
 a
 
p
oi
nt
 t
h
at
 t
he
re
 i
s 
a
n
y 
pr
es
e
nt
 
pr
os
pe
ct
 
of
 
t
he
ir
 b
ei
n
g 

ma
de
 
t
o
o 
di
ff
ic
ul
t 
f
or
 s
uc
h 
me
n.
 
T
hi
s 
is
 s
ta
te
d 
wi
t
h 
co
nf
id
en
ce
, 

i
n 
s
pi
te
 o
f 
ce
rt
ai
n 
c
o
m
pi
ai
nt
s 
w
hi
c
h 
ha
ve
 
re
ce
nt
J.
y 
be
e
n 
he
ar
d.
 

(3
) 
T
ha
t,
 
on
 ,
t
he
 .
ot
he
r 
ha
n
d,
 
it
 s
ee
s 
no
 
re
as
o
n 
w
ha
ts
oe
ve
r 
fo
r 

t
hi
n
ki
n
g 
t
h
at
 i
t·
 w
ou
ld
 
be
 
a 
re
pr
oa
c
h 
t
o 
Ha
r
va
r
d 
if
 
it
 b
ec
a
me
 

1 
Th
os
e 
wh
os
e 
a
d
~i
ss
i
o
n 
re
c.
9r
ds
 
do
 
n
ot
 
pl
ac
e 
t
he
m 
on
 
an
 
e
q
ua
li
t
y 
wi
th
 

II
~r
ya
r
d 
u
n
de
r
gr
a
d
ua
te
s 
i
n 
t
he
 f
ir
st
 f
ou
r 
gr
ou
ps
 
of 
t
he
 R
a
n
k 
Li
st
. 
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so
m

ew
ha

t h
ar

de
r 

fo
r 

a 
st

ud
en

t 
to

 e
nt

er
 h

er
e 

th
an

 t
o 

en
te

r 
el

se
-

w
he

re
 -

al
w

ay
s 

pr
ov

id
in

g 
th

at
 s

ta
nd

ar
ds

 a
re

 n
ot

 a
bo

ve
 t

he
 l

ev
el

 
ju

st
 in

di
ca

te
d.

 
V

II
 

To
 c

on
cl

ud
e 

-
it

 w
ill

 h
av

e 
be

en
 m

ad
e 

cl
ea

r t
ha

t t
he

 th
re

e 
ch

ie
f 

di
ff

ic
ul

tie
s 

in
 t

he
 w

ay
 o

f 
de

al
in

g 
w

ith
 la

rg
e 

nu
m

be
rs

 a
re

: 
(1

) 
th

e 
la

ck
 o

f 
a 

su
ff

ic
ie

nt
 n

um
be

r 
of

 t
ea

ch
er

s;
 

(2
) 

th
e.

 la
ck

 o
f 

ro
om

s 
to

 
ho

ld
 c

la
ss

es
; 

(3
) 

th
e 

di
ff

ic
ul

ty
 o

f l
ec

tu
ri

ng
 e

ff
ec

tiv
el

y 
to

 v
er

y 
la

rg
e 

cl
as

se
s. 

T
he

 f
irs

t 
tw

o 
di

ffi
cu

lti
es

 c
ou

ld
 p

ro
ba

bl
y 

be
 r

em
ed

ie
d 

in
 

a 
fe

w
 y

ea
rs

 b
y 

an
 a

de
qu

at
e 

ex
pe

nd
itu

re
 o

f 
m

on
ey

. 
B

ut
 f

or
 t

he
 

m
om

en
t 

th
ey

 a
re

 s
o 

in
su

rm
ou

nt
ab

le
 t

ha
t 

th
is

 C
om

m
itt

ee
 is

 c
on

-
vi

nc
ed

 t
ha

t 
th

e 
re

st
ri

ct
io

n 
on

 n
um

be
rs

 is
 t

ru
ly

 n
ec

es
sa

ry
 f

or
 t

he
 

pr
es

en
t. 

T
he

 C
om

m
itt

ee
 w

ill
 g

o 
fu

rt
he

r, 
ho

w
ev

er
. 

Th
e 

di
ffi

cu
l-

tie
s 

ju
st

 s
po

ke
n 

of
 a

nd
 t

he
 i

m
po

rt
an

ce
 o

f 
w

or
ki

ng
 o

ut
 t

o 
th

ei
r 

lo
gi

ca
l 

co
nc

lu
si

on
s 

th
e 

ve
ry

 p
ro

m
is

in
g 

ex
pe

rim
en

ts
 w

hi
ch

 
th

e 
Co

lle
ge

 i
s 

m
ak

in
g 

in
 n

ew
 m

et
ho

ds
 o

f 
in

st
ru

ct
io

n,
 l

ea
d 

th
e 

C
om

-
m

itt
ee

 t
o 

ad
vi

se
 t

ha
t,.

 in
 r

ec
ko

ni
ng

 t
he

 F
re

sh
m

en
 w

ho
 a

re
 t

o 
be

 
in

cl
ud

ed
 i

n 
th

e 
th

ou
sa

nd
, 

"d
ro

pp
ed

" 
Fr

es
hm

en
 s

ho
ul

d 
be

 r
ec

k-
on

ed
 a

s 
w

el
l a

s 
ot

he
rs

. 
Th

is
 w

as
 r

ec
om

m
en

de
d 

by
 th

e 
Fa

cu
lty

 in
 

19
23

. 
D

ro
pp

ed
 F

re
sh

m
en

 a
re

 s
tu

de
nt

s' 
w

ho
 a

re
 ta

ki
ng

 a
 la

rg
e 

pa
rt

 
of

 t
he

ir
 w

or
k 

in
 F

re
sh

m
an

 c
ou

rs
es

, 
an

d 
ha

ve
 a

lw
ay

s 
be

en
 r

eg
is-

te
re

d 
as

 F
re

sh
m

en
, 

Th
e 

C
om

m
itt

ee
 p

re
se

nt
s 

th
e 

fo
llo

w
in

g 
re

co
m

m
en

da
tio

ns
 w

hi
ch

, 
if 

ad
op

te
d 

by
 t

he
 B

oa
rd

 o
f 

O
ve

rs
ee

rs
, 

ar
e 

to
 b

e 
re

fe
rr

ed
 t

o 
th

e 
Fa

cu
lty

 o
f 

A
rt

s 
an

d 
Sc

ie
nc

es
 f

or
 c

on
si

de
ra

tio
n 

an
d 

ac
tio

n:
 

(1
) 

T
ha

t, 
du

ri
ng

 t
he

 n
ex

t 
th

re
e 

ye
ar

s,
 1

92
6-

27
 to

 1
92

8-
29

, 
th

e 
lim

it 
of

 1
,0

00
 F

re
sh

m
en

 s
ha

ll 
in

cl
ud

e 
dr

op
pe

d 
Fr

es
!J

.m
en

 a
s 

w
ell

 
as

 t
ho

se
 n

ew
ly

 a
dm

itt
ed

 t
o 

th
e 

Co
lle

ge
 a

nd
 E

ng
in

ee
rin

g 
Sc

ho
ol

, 
bu

t n
ot

 th
er

ea
ft

er
, s

av
e 

w
ith

 th
e 

ap
pr

ov
al

 o
f t

he
 G

ov
er

ni
ng

 B
oa

rd
s 

on
 th

e 
re

co
m

m
en

da
tio

n 
of

 t
he

 F
ac

ul
tie

s 
co

nc
er

ne
d.

 
(2

) 
T

ha
t t

he
 a

pp
lic

at
io

n 
of

 t
he

 r
ul

e 
co

nc
er

ni
ng

 c
an

di
da

te
s 

fr
om

 
th

e 
fir

st
 s

ev
en

th
 o

f 
th

ei
r s

ch
oo

l 
be

 d
is

cr
et

io
na

ry
 w

ith
 t

he
 C

om
m

it-
te

e 
on

 A
dm

is
si

on
. 

C
O

M
FO

R
T 

A.
 A

D
A

J\I
S,

 
JA

M
ES

 B
Y

R
N

E,
 

C
H

E
ST

E
R

 K
. 

G
R

EE
~O

'G
G

H
, 

H
E

N
R

Y
 J

A
M

ES
, 

C
ha

ir
m

an
, 

A.
 L

A
 1V

R
EX

C
E 

LO
'vv

"E
LL

, 
C

L
IF

FO
R

D
 H

. 
:\I

O
O

R
E,

 
W

IL
LI

A
:V

l 
S.

 T
H

A
Y

ER
, 

Co
m

m
itt

ee
. 

,/
' 

·1.
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A
PP

E
K

D
IX

 

In
 th

e 
w

ri
te

r's
 m

in
d 

th
er

e 
is 

on
e 

ou
tst

an
di

ng
 r

ea
so

n 
fo

r 
th

e 
lim

i-
ta

tio
n 

of
 n

um
be

rs
 in

 H
ar

va
rd

 C
ol

le
ge

, a
nd

 a
lth

ou
gh

 th
is

 re
as

on
 is

 
im

pl
ie

d 
at

 o
ne

 p
oi

nt
 i

n 
th

e 
m

ai
n 

re
po

rt
 (

w
he

re
 r

ef
er

en
ce

 is
 m

ad
e 

to
 t

he
 p

io
ne

er
 w

or
k 

of
 H

ar
va

rd
 a

nd
 t

o 
an

 i
m

pr
ov

ed
 t

yp
e 

of
 i

n-
st

ru
ct

io
n)

, 
th

e 
im

po
rt

an
ce

 o
f 

th
e 

re
al

 o
bj

ec
tiv

e 
se

em
s 

to
 th

e 
w

ri
te

r 
to

 b
e 

of
 s

uc
h 

do
m

in
an

t i
m

po
rt

an
ce

 a
s 

to
 w

ar
ra

nt
 a

 b
rie

f e
xp

la
na

-
tio

n,
 w

hi
ch

 h
as

 re
ce

iv
ed

 th
e 

ap
pr

ov
al

 o
f t

he
 o

th
er

 m
em

be
rs

 o
f 

th
e 

C
om

m
itt

ee
. 

Th
e 

en
or

m
ou

s 
st

rid
es

 m
ad

e 
in

 o
ur

 k
no

w
le

dg
e 

of
 t

he
 m

at
er

ia
l 

un
iv

er
se

 d
ur

in
g 

th
e 

pa
st

 g
en

er
at

io
n 

or
 tw

o 
ha

ve
 in

tr
od

uc
ed

 p
ro

b-
le

m
s 

of
 c

oo
pe

ra
tio

n 
be

tw
ee

n 
la

rg
er

 a
nd

 l
ar

ge
r 

gr
ou

ps
, 

no
t 

on
ly

 
w

ith
in

 th
e 

na
tio

n 
bu

t 
of

 w
or

ld
-w

id
e 

ex
te

nt
, t

he
 s

ol
ut

io
n 

of
 w

hi
ch

 
m

ak
es

 a
bs

ol
ut

el
y 

ne
ce

ss
ar

y 
a 

ne
w

 k
in

d 
of

 e
du

ca
tio

n 
-

in
 f

ac
t, 

so
m

et
hi

ng
 m

or
e 

ne
ar

ly
 c

or
re

sp
on

di
ng

 t
o 

th
e 

or
ig

in
al

 m
ea

ni
ng

 o
f 

th
e 

w
or

d 
ed

uc
at

io
n.

 
M

an
 is

 l
ar

ge
ly

 g
ui

de
d 

by
 h

is
 h

ab
its

 o
f 

th
ou

gh
t: 

tr
ad

iti
on

s,
 c

us
-:-

to
m

s, 
ha

tr
ed

s,
 d

es
ire

s, 
pr

ej
ud

ic
es

, 
et

c.
; 

fo
r 

th
e 

m
os

t p
ar

t h
e 

do
es

 
no

t k
no

w
 w

ha
t i

t m
ea

ns
 to

 th
in

k 
fo

r 
hi

m
se

lf.
 

H
e 

ha
s 

th
e 

ha
bi

t o
f 

ac
ce

pt
in

g 
fa

ct
s.

an
d 

ar
gu

m
en

ts
, h

ow
ev

er
 in

co
m

pl
et

e,
 s

up
er

fic
ia

l, 
or

 
m

is
le

ad
in

g 
th

ey
 m

ay
 b

e. 
H

e 
al

lo
w

s 
pi

ct
ur

es
 t

o 
be

 p
ai

nt
ed

 in
 h

is 
m

in
d,

 b
y 

th
e 

pr
om

ot
er

 o
.r 

th
e 

pr
op

ag
an

di
st

 w
ith

ou
t 

de
m

an
di

ng
 

so
un

d 
ev

id
en

ce
 o

f 
th

e 
so

-c
al

le
d 

fa
ct

s 
or

 m
ak

in
g 

su
re

 t
ha

t t
he

 fa
ct

s 
pr

es
en

te
d 

ar
e 

re
as

on
ab

ly
 c

om
pr

eh
en

si
ve

 f
or

 t
he

 p
ur

po
se

 i
n 

ha
nd

. 
H

en
ce

 th
e 

en
or

m
ou

s 
an

nu
al

 lo
ss

 in
 c

ro
ok

ed
 o

r u
nw

is
e 

in
ve

st
m

en
ts

; 
he

nc
e 

th
e 

la
rg

e 
pr

ed
om

in
an

ce
 o

f f
ai

lu
re

s 
of

 c
or

po
ra

tio
ns

 a
nd

 o
th

er
 

bu
si

ne
ss

 e
nt

er
pr

is
es

; 
he

nc
e 

th
e 

fr
ig

ht
fu

l a
nd

 w
as

te
fu

l c
on

fu
si

on
 o

f 
in

te
rn

at
io

na
l r

el
at

io
ns

. 
Th

e 
so

lu
tio

n 
of

 t
he

se
 p

ro
bl

em
s 

de
m

an
ds

 a
 k

in
d 

of
 t

hi
nk

in
g 

or
 

an
al

ys
is

 w
hi

ch
 is

 n
ew

 t
o 

th
e 

va
st

 m
aj

or
ity

 o
f 

ev
en

 o
ur

 e
du

ca
te

d 
cl

as
s, 

a 
ha

bi
t o

f m
in

d 
w

hi
ch

 re
fu

se
s 

to
 a

cc
ep

t a
 b

ia
se

d 
pr

es
en

ta
tio

n 
of

 f
ac

ts
; 

w
hi

ch
 w

ith
ho

ld
s 

ju
dg

m
en

t 
un

til
 a

ll 
th

e 
re

tu
rn

s 
ar

e 
in

, 
an

d 
ev

en
 th

en
 a

llo
w

s 
so

m
et

hi
ng

 fo
r 

th
e 

pr
ob

ab
le

 in
co

m
pl

et
en

es
s 

of
 

th
e 

re
tu

rn
s;

 
w

hi
ch

 r
ef

us
es

 t
o 

en
te

rt
ai

n 
pr

ej
ud

ic
es

 a
nd

 h
at

re
ds

; 
w

hi
ch

 k
ee

ps
 i

ts
 p

er
sp

ec
tiv

e 
fre

e 
fr

om
 a

ny
th

in
g 

bu
t 

lo
gi

c,
 j

us
tic

e,
 

an
d 

tr
ut

h.
 

· 
N

o 
co

ur
se

 o
f 

re
as

on
in

g 
ca

n 
yi

el
d 

m
or

e 
th

an
 is

 c
ov

er
ed

 b
y 

th
e 

pr
em

is
es

; 
it

 c
an

 o
nl

y 
tr

an
sf

or
m

 t
he

 f
ac

ts
 o

r 
as

su
m

pt
io

ns
 o

f 
th

e 
pr

em
is

es
 i

nt
o 

a 
m

or
e 

us
ef

ul
 f

or
m

. 
Th

er
ef

or
e,

 t
o 

re
ac

h 
a 

so
un

d 
co

nc
lu

si
on

 in
vo

lv
es

 s
ou

nd
 p

re
m

is
es

 a
nd

 s
ou

nd
 r

ea
so

ni
ng

, 
w

he
th

er
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th
is

 b
e 

th
ro

ug
h 

th
e 

m
ed

iu
m

 o
f w

or
ds

 o
r o

f 
m

at
he

m
at

ic
s,

 w
hi

ch
 is

 
m

er
el

y 
qu

an
tit

at
iv

e 
lo

gi
c. 

It
 is

 n
ot

 c
la

im
ed

 th
.a

t t
he

se
 id

ea
ls

 a
re

 n
ew

 o
r 

or
ig

in
al

, 
bu

t, 
un

-
fo

rtu
na

te
ly

, 
th

ey
 a

re
 n

ot
 a

pp
lie

d 
to

 a
ny

 a
pp

re
ci

ab
le

 e
xt

en
t i

n 
ou

r 
ed

uc
at

io
na

l i
ns

tit
ut

io
ns

. 
Fo

r 
th

e 
.m

os
t 

pa
rt

, 
ou

r 
st

ud
en

ts
 li

st
en

, 
ac

ce
pt

, a
nd

 t
ry

 to
 r

em
em

be
r; 

ra
re

ly
 d

o 
th

ey
 k

no
w

 w
ha

t i
t m

ea
ns

 
to

 d
em

an
d 

so
un

d 
ev

id
en

ce
 o

f 
th

e 
fa

ct
s 

un
de

rly
in

g 
th

ei
r 

pr
ob

le
m

, 
to

 u
nd

er
st

an
d 

th
or

ou
gh

ly
 th

e 
pr

in
ci

pl
es

 in
vo

lv
ed

, a
nd

 th
en

 to
 th

in
k 

9a
re

fu
lly

 a
nd

 s
ur

ef
oo

te
dl

y 
w

ith
ou

t 
th

e 
tw

is
t 

of
 b

ia
s 

or
 p

re
ju

di
ce

; 
th

ey
 a

re
 m

os
tly

 o
cc

up
ie

d 
w

ith
 th

e 
en

de
av

or
 to

 m
ee

t c
er

ta
in

 te
st

s 
w

hi
ch

 a
re

 u
nf

or
tu

na
te

ly
 to

o 
of

te
n 

te
st

s 
of

 m
em

or
y 

ra
th

er
 th

an
 o

f 
m

en
ta

l p
ow

er
; 

th
ey

 ra
re

ly
 k

no
w

 th
e 

jo
y 

of
 m

ak
in

g 
a 

su
bj

ec
t t

he
ir

 
ow

n,
 o

f 
th

in
ki

ng
 f

or
 t

he
m

se
lv

es
 a

nd
 o

f. 
se

ei
ng

 t
he

 w
or

th
-w

hi
le

 
re

su
lts

 o
f 

th
ei

r 
ow

n 
w

or
k.

 
· 

· 
· 

Su
ch

 a
 h

ab
it

 o
f m

in
d 

is
 a

bs
ol

ut
el

y 
es

se
nt

ia
l 

to
 t

he
 s

ol
ut

io
n 

of
 

.tl;
u:i

 g
re

at
 p

ro
bl

em
s 

co
nf

ro
nt

in
g 

ci
vi

liz
at

io
n.

 to
da

y.
 

. ·
 

It
 is

 t
o 

th
e 

de
ve

lo
pm

en
t o

f 
th

is
 h

ab
it

 in
 o

ur
 s

tu
de

nt
s 

th
at

 H
ar

-
va

rd
 C

ol
le

ge
 h

as
 s

et
 it

se
lf;

 b
ut

 th
e 

ta
sk

 is
 a

 d
iff

ic
ul

t o
ne

 a
nd

 ta
ke

s 
tim

e 
fo

r 
its

 d
ev

el
op

m
en

t. 
Te

ac
he

rs
 w

ith
 t

hi
s 

id
ea

l 
ar

e 
ra

re
 a

nd
 

m
us

t b
e 

de
ve

lo
pe

d;
 w

e 
ca

nn
ot

 g
o 

ou
t 

in
to

 th
e 

op
en

 m
ar

ke
t 

an
d 

hi
re

 th
em

. 
W

e 
ne

ed
 ti

m
e 

to
 im

bu
e 

th
e 

pr
es

en
t s

ta
ff

 w
ith

 th
e 

sp
ir

it 
of

 t
he

 m
ov

em
en

t a
nd

 to
 d

ev
el

op
 t

he
 b

es
t t

ec
hn

iq
ue

 a
nd

 o
rg

an
iz

a-
tio

n,
 w

ith
ou

t b
ei

ng
 s

o 
pr

es
se

d 
fo

r 
in

cr
ea

se
 o

f 
st

af
f 

an
d 

eq
ui

pm
en

t 
as

 to
 fa

il 
in

 o
ur

 m
aj

or
 p

ur
po

se
, w

hi
ch

 is
 q

ua
lit

y 
ra

th
er

 th
an

 q
ua

n-
tit

y.
 

A
s 

th
e 

di
ff

ic
ul

ty
 o

f 
fo

rm
in

g 
ne

w
 h

ab
its

. o
f 

m
in

d 
in

cr
ea

se
s 

w
ith

 
th

e 
ag

e 
of

 t
he

 s
tu

de
nt

s,
 t

he
 u

nd
er

gr
ad

ua
te

 d
ep

ar
tm

en
ts

 a
re

 t
he

 
ce

nt
re
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CO:IFIDEW'I'IAI FOR E OF SCHOOLS A, 
SCHOliH.RSHIP C<J,ruI' "11EES 

'f!ARVARD COLLEG'"i AJ)'I..ITSSI0,1 POLICY 

The ollowing statei rmt o! t 1a c r. a uned in electing students for 

admission to Harvard College ~ en 

recent meting in Cambridge by 

on Scholarship and School!!o It de.., ib.r> ao cc: prohensi 

as 1s possible in brier compe .. 

a reque t ca.de t 

rd Club Co:nm:J.t es 

and epoci.fica.lly 

,ears by the Harvard College Committee on Admissiono e ho it w1l1 ba uaefnl 

to the alumni who intervie our eppl-cant o 

Committee selects can da s for a ie ion on the sie or ce in 

broad criteria, {l) aca.demio promis J 2) perso q ties of character., all 

round effectiwnesa, stability, and purpose, (.3) h th an p ticipation in 

athl tic activities; (4, geographical distributionJ d (5) Harvard ran 0 

In the graphs that foll.ow w hal.1 try to mke ele r h these eriteria re 

defined, h t y are related tc one a ot. er~ 

tached to Cho 

d hOlf much po tanca is f;.e:> 

Admission to Harvard College i~ not eo much e. lission wrsu reje ,ion 

as it is selection or those bast q li:f'ied from a large gr up of pplicanta 

'1'be process of se ction neceaearily re ta on the ini'onmd jud nt of th9 

Comuittee., and involves a ... ighing or 1 the factors to be oonsideredo 

(1) ~ demic Promise 'rh matter ot prim!l 

candidate will be able to do f rv: d rk nd ow well l 

1 cern 1s whether the 

1 do itQ An eati-

mate ot the student & e academic prorniee i raad by examin:tng his o~condary 

achool record and hia College Board ta t coreeo These r c ra are summarized., 

~or the use of he Committa., in a single index-t Probabl Rank List (PRL).i 
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v ce baead n t_ ac~ 

wh came t Harvard in previ..ous years o CategOA"1ea are established according to 

class standing in school ccnb:i.n d th the reeulte ot College Boa.rd teat.so Ea h 

entering student is ass gn d a PRL in ac·eo deuce th th moat typical at.anding 

of students with similar admission teccrda in the paste Obviously this Vice 

gives only a rough appradmation., and the Canmittee·s eetimate ot an individual 11 

aeademic promise is frequently' modi!ied by other evidenc supplied by inte 

vienre,. school authoritiee8 and otherl'J familiar with th applicantbs intellect 

qualitie , 

Drdine.rily, a candidate ot high academic p omise has a better chan e 

ot admission than a cnndidat.e of l r pr e, d th high r it is.r. th m 
important it is lik l.y to becom in the c ion to a it 

PRL iB in the middl or lo r rang ejl other criteria e.ss 

t · candidate<' 

inc a.sing import.an 

lo one 18 aclmtted h var 1.mpresoive he ma ba in other raspects1 unlose, in 

he Canmittee 0s judgmant$ he has a r aeon.able chance ot a hieving at Harvard 

satisfactory record ( J C0e and a D) wlthout damage to his pereonallty beoaus 

o! excessive prossure or work and worryo Only in exceptional caees 1'ill a 

candidate be accepted oae PRL i.a balcnr 600 { ioao Group 6)<, --
(2) Personal Qualitie Th dittieult oriter on o raonal. qua.litie 

ia ot major importance') It includes such intEm8,ibles as strength of charact 

emotional stabllity8 personal and social adjustll!ent.<1 capacity tor leadership
8 

and motivationo Clearly it is not poasibla to appraise these qualitiea with a 

high degree ot precieiono Concrete indications ot outets.nding leadership~ 

mor courage.si high lntegrity8 otrong idealism and a sena or responsib1lit7 to 

the comraur.1. ty carry great ight Similarly vi.dance of &n WlWJually attract• 
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C 

if h 

C d 

pted_. 

in fav .. o i..h cand d 

f ra 

or or c l1 andi 

-ho is d finite 

ding 

In ppra.i.sing the candidat s person 

ti 

for 

to his c Th 

it th Committ 

car fill not to con.fuse mere soci immaturity resulting from a l ted back 

ground •-th fundamental personality defect 

It 1 in the eval.uat1o of theee in angibl onal qu tha 

R po.r 

school! vary 1n the completene s of th ir inf crmation Fo w: 

n d as much unbiased Wormation as can be obtaineti-=and this is lik l;y to 

oo e best from our u.ain1 repr s nt tives 11:ho ha 

te and intere l ving the mo t  d irab e st~ d ts 

Harvard, It is import t., ticularly en there a otrong ~ d nee eitha 

s r port shall oo te.in positiv statements wi 

citing of speoifio evid81l0e to support theJr.11 if posoiblo 

(3, ~~  ~ !_~!4 Vigour 

factors l1l selection, but of leas 1mpartanc t an those .,.eady menti 

pre en. of any sigi ficant h th pr bl m should be repor d t the C t, 

T 

!t will not essarily lead to roj t J.n f11Ct9 the Commit bas gone ou 

Qf ite • to admit pplicanta ith c kinds of physic handicap.s 

in the judgment of our doctors and he Co ~t.tee9 they could me 

For the p otection of the pp 1c t 

College9 hOll'ever, the facts should be reported ... 
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4= 

Outstanding athletic ability is a strong point in favor or a. candidate., 

Regardless of how pranising an athlete a candidabamay be, however, he will not 

be admitted unless he is of sound character and has the required academic promise 

and the will to pro.fit from a Harvard education.. In fairness to the candidate 

it 1a particularly important that one who has athletic promise but limited means 

should not be encouraged to co::ns to Harvard unless his bldget plans enable him 

to met college expenses without excessive strain,.. 

(4) OeoeFhic Distribution. The Admission Conmittee has set up no 

geographic quotas. Special preference, howe-qer, is given to residents of 

Cambridge and to areas hom which we dra comparatively fem students such as 

rural regions and small towns throughout the country .. The purpose of this 

policy is to maintain, and extend Harvard's character as a national college, 

which contributes to the educational value of undergraduate axperience at 

Harvard and to the service which the College renders to the country.. Unless 

weight were given to geographic distribution in the selection of applicants., 

Harvard would have fewer stu_denta trom the more distant parts or the country where 

our drall'ing power is naturally smaller. The geographic factor is of course only 

one of the several considerations which th.a Oomnittee takes into accounto 

(5) Harvard erentap,. Although no candidate is admitted solely 

because hie father is a graduate ot Harvard, nevertheless it is customary to 

admit sons of alumni provided they qualify academically and appear to haw 

good character, a stable personality, s.nd a sincere desire to obtain a liberal 

education t Harvard. If they are academically marginal, the fact of Harvard 

parentage earriea less weight with the Connnittee,, 
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Ttie aame poliey i~ foll d !o 

non Gcademic staffe 

ns of the Ha..l'Val"d racul t;y d 

Th xist .... nc .... of & ~~ ,a.rd bro ·~h r or a H rv. rd s.nce?ltor other than 

a fath~r has a somewhat swaller affect n t,he Commit·.;e s decieiona" but it is 

taken into account~ 

December 12, 1949 
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. -~,.,pJ · .. !4'·•_· .... ·.····.·· \:~ . . ; , -~--.',,, 

. . . 

·Maq·· 19 { 1•22i I 

;:., 

.. : ); .,t:. ·',; /,,'. ·.· ' 

and • •o;:~1;,~:•*i:0:!~~r:;~t?:#~~~'.·~~~~ 
in th•·· -~iabe~IOf ~-~: imaes i,: l :t-..:-. : tt~/t~}lrbl!i .the:. t~t{:,tlul( )liet : are 
. . ..,' .. · .....•. · ·····•\> . _ .. ·::t.;;' ...... L :;: .-;··/f:,t_;,i\io"h~:>···\,::_;;-:.;y:a, :'r::.,>,.i:.i':f\:·. ·;;),:''X/,: ;:.' ··<·.· .. :·• 

1nd\v1,d~·q'·'un$.etirii.lle • wf·trom' t~.,fim~.••,ta.i:. tM :: 1·•'1•;·4J•tS~ci·· 
' : •:C;: '  . • ,,;,;0'. ,. \. ':' .  ' } 'i~}:;;'·' ':' 'c/ .. :,'.? .. · .r /' r ~:' ~i,/.'/: ".' '\; ; . 

bO<.y, and. ol~\1a: •. ,pr. ~ -·~1~~~f.,u,tther,·~-~Ito~:: t~;/~i-JDlltl~:::q~ · 
•. ( ~-·' '' ' •• ~· ', ',"'(('.:,)'' i1··;L, .. ,.~~~mo1::a1,-- '. /,'·':'·.'. ~. ·, 

the underg~~~--~ I ··:a;r_ o't~~~•iPJ'.efi,~~-;~~1:~~t.i'h~~: jnll~-
' ._ ~ ,:','1k'_ ~~/< ':,,,/•~<, !I ~.,,:~, .. :.~•,:(r'\f}~;~~~~':-~:,f~;~-.,-':' ... ;?: ;;('1 :,1;1~' •,~•',I."!',• ·;·:·,r'1,~ ~,'', •" ' 

t1.1abed.,1n,:,t~e'. st~~:9t_:~~.itit1~-,~·,~~:-~~:-~--1'Jt~i~lty. · 

~ ... ~~~ ~~~ ~~~ ~~~~~ ~ ~~ ~~  .. ,, 
beo~s• tbe, Je~· .. ,l~ ;~,.;/~.,~.~:,~f!i,::~~,.,:L~;:.~.9~•~, .~er.-:•n~ :, ·. 

--.. , :' ·,:,;, ,. ·,:_._,:',,_::;,?;~ .:~f,{t\;i.:i:~:{',~~.-k ~f /I,:->?-;, ·.~~:<":,~. ·~· ·,. . , ·, 
away _the ~4~-~1~,_·)~,-\.,~~~f~~-~!~~~,;~!!_,l~~-\,'-*r ·l·~·-· 
al~o. ~.1;,.:~~~~·::t~;~:'.~\,t"r;/;,:.i,,/~\h' :4· ~~~~  't'~· ~ :~<>rt, ~~ho 

thO~t:1p~~~~t~~~~;;~~i??~\·~~}'/~t,i.,.~~{~~~:~µ.'.~···· 
t :.,,,< . . &,c .th' ... h.,' ijfli ;-~ '"thooi:/at'· a11:. \· }' iSJnf:Jar tJal . baj\h ,• · .. ' ' · ·a.. iii 

a . °:: ,t•':.·:···-•·:c·· :-(· 0'.'.'!h ._,·>tR:;:, ),i,y>: ')<,"-· \··>•\.o';:.·; :f':··/\ · .. · ... ·._.·· _._ __ .··• _: i:.·····~~ ·.· ·, · 
the·. c::.iae ot: :Col'\ibt•l··c~i,a-'r an~ :·'ti:· •i:l: t~i,•; 'o4'89B . .it ).. not'. b•oaus• Jews 
or -~&'1.~haraQ,.:.·:t~'c:~/i~t :~~~.· ·~~i;' .. ·tol~~.:};toni: ~he. ~d~~ng -~n··-.1~~ ••.. ·. 
numbc,rfi···~/·J.e~: ot.,~;::l.t~.~~t"!;.,v~.''tl.\o~;~· t~w ~ciJDi~l•:-~~fif witll; thll .•• .. 
rea~!5~e ~~~~~ ~~ < ~~"tO~ ~;i~•• ot ~&\>tor 1n,the, , · 
ord1nart' s~s.~·ot'·~~-~prd '-.ftc:,rd no :r~~. ·The. number of ¢101) :who co'illA 

'.··· :t .·. •, :;\ . /·.:/':·'',·, {/:' :<' ' . ':\.. '···· ... , .·. ·.· ... ·· .•..• i ; : '' ··• 

be reJ•c,•4J,, :~· -~h •».No••s' 1li Yfl'7 srriall\ .a.~ wo11ld not,' I :think,"' .. 
,"," .. \'~ :· .. ; /·.· :.·.~:>}.:.· ... }-,'.-,./:) :·.':> .. ~.\/~.~;y\l··>;f':,,,:,.,.<_'-·' ~. ,·:._'.,:_"'.· .\.:' ;, . ,:·'/ : ... ·','' '.:-·.:·:·_, . ~ .: :'·'.: '. ·. ' · __ .· ,·, . 
touch the,'.i'.e11,l p~c;,b],'e•rt' 1h•· s\itmler hoto_l ~ds 1t·self by 'retusing to ·. 

~ ' ,··· ;:\;\,,~(\::-1\..-:r··.:/_/'. '/·., . ('·•, ·. I . ,· :· , .' • ., , ', .- ' 

ad!D,i t ant .. ;Im:· ... ~t/\1· 'beli~e, 18 /v_.e.~ unfortunate; and in the cas•· ,ot 
a ~on~t;-•o~d-.l?•• .. wh61J.1 wr~~-.• we.~t ~w as many· as we can benetn, , 
.. • ·,' ' ._ .. ;_ ,;·· . .,· '···...::' .:,':::' .... ' :•'. '. :,-·:'', ., ' . ' . . ·. ·.• ' ... 

but 1! w• t'ait,r ~re, we, flbali '.not beni,fit t~: and shall. ruin th• college., · 
. / ,- . . ' . ' . . ; •, : ' . . . . .  . ;: . '~.'. 
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. '.,...:·····;:······i'' ·:,·;·,.:.·· 
· · ... ,-F~r ~--~ ~~~ ~  .. ..;. ot l.,.ttiilg .be n~ero~Jtr"t•i~~,,:. 

·. b,::··aµ-,cStlJ· qclwttns all beyo:nd a certain p,rtJentage, a ro.i. tbat aou.14 · · ·. 
';:,c,/,;f..\i'\.,. \ 

0

·:/ >. '. ' ...... '· .. '  ' .·. ·:'. ·.•. ·:.· ., i ,' ./i :_· .·\ 
e>Jl:'t)i•;•~-l~~,;be applied to any grc>UP, ot ~en ~o,did li?t mtng~e:,:1~!.•· 

, ~{~Jti.~;~?f. .;,.i;·:·;~ •. ·goneral. Stream, -let '1tB' B&7. ·Ori.enal1--~ col~:;td ~men,' . 
~ct:,i,•~h~,f,;~ ,1~g1n~:·French c~1~.·u .. ;11.,/·d1c1 not ~P•~ i~1~ah.· 
'>\.'', .. :···~.:-:>.'.-', ._.·· ".t·.1·:_'-.'.t:·_>.·:· ',.: :_,. .: ',. -.... ·· .. ; -·: ·, ,, 

~ :it,*)¥··--~~t~a : apart; .. or we . -.i·~ l ~~ ti t~em · ~7 ilak111g the ~act· that;, > 
. }i:,: 1 < , . · ·:::: .,:/ : t:r. : · :. ·. . . . · · ·. . . . · ...... ·. ,- , .. ·. · . .·. · . .· .· .. . 
• im,n. ® ·'IIO~, •o -~i.ng~e. one of the causes !qr teJect.io~ ~Off a certain per_. .·· 

. · ~~,ai~·.2•:;,i~:\!i~~· apply to iµmost all, bnt.'.~~{~1·,\ J~wa. poasibft, b\l1i" ·· 
' ;,, }.:r,:/t'.;:.,/ :~;.:;-:~){(.): .. ' ' .·... . ' ... '.' .. ··· ··. . :: . .' ·< . '. . ' <· ·•. .· . . .,,,:· .· 
.notipj~i,t,1:y./;~,ol~er•people. Appl;ied 1n t.haf't!at ilo al.l carul1dates·toi-:\ 
:: ·::r·~\\};].\.:5t·t/:.;>'.\\):~~:;:i.·.1i:;>:·:·:::/.:.//~:·'~~L~ ::c.. .. . . . . .·, · · .. -. "· .. _ ,_ .. :'( .~\~,:',,·~i::t~: ::u. -. .. . ·· .< ... _ ..... :.·.~ ::_:· : · ,·,. :,_ .. .: ·:·. ·. ::. ··-_. . .. 
: ~;,,J~\~~'.;49 npt cl.early pass o~ e.tltrari~ i.~x~i~t.i~~,. or who s~elt:J<>\ ·. •··· · 

. ; ... :!·Llt-~I~f ~m~:g:~:tb:~+°l~t;~~~::~~~~:~t;x::;r. : 
· •· · ·· · ,i,f\: ;~' ;;.,;,P,~~;:t~lt-,..I t.h1nk I should>p~ete:r lo s~at, .. f,&Qltl,;y, that ~e ~)).o~bt ... ,, 

:-: -· , · .... _.::{_: · .. r.--.~~::")/' -:/lf~::r~f/·//.·>· ... >::.::>·:~ ... ~ <,:.: · ,,· __ ·  · .. _ · :·: , :_·. · · _·: ·., · ·· _· ·<.. --.: >-:-···:· .. ; ;"' ._ ,.-· .·... ':"· ._,_, __ ~· : .. <·. -- .. 

w~: ,civ;(a·.~1\:~;~~f g~od, by not adlnU ~lng ~ore tharl.:•i ctJ"t.a1~ ·propprt-fo~, ot\ · . 

. . · .. ·;;,,4/~~;;r:~~f~t·;£~.i>Ft 1ntenn;~1e ~itht'Jmre~;. ~ ~~~ .~ ~!, . 
• ·: , 7to:r:(t .. , .• cf\j~;j'ii1ti1,c,. ·.Tb1&$ would cause -.t f>nce some' prot.st r bn\ wonlo.;-ba 
C '. < ).f:' .. \/)\/>\j:~{,·::'.f'·.'.'. c ' . .··· ... ··. .· ·. :, . . . . < , .. · ·,: :C:. \r ,}'.-./'. 
.· .. : ·:··r~~9$ri~~~;:~'·z,~~~le p~ople as 'tbe:·w1se and gener011S tlliD,$.',<l 'ce~i,,c.t'{' · ·· 

... . &j~fti}W::.·~-:~1i1. ;~ •P.ro~ab~~ .t~ Gov•rn~ ~d,: ~~~;t~~.·i·;;;;:;Jr.: 
t0,;,~· ~ ::Z.ttl$ 'W1'o~••t1JJv'~: was'. +e,·s. ,obvious on· Ht te.ce, by g~V111$ ,'to tbe, .. ;:'//04??! 

··~;t !J:~wl~f #1~~j:k;:~:e::1;:::~:t:.~;:i:~r7~ij~{11 
'Qb.~~\:e~1stt~···ot·'the' :J·.-·.<,,;.:~h1$ i:• what .. ·Pr~tesfor· Etol,cotribe1s .• ~o't10n,,wmf\';'/;.;,:··,'.' 

'.:· ,1:,~.;~~{o io:: · It : · :/';, i .':\,.' ' , · 1 · .• ·; · . ' · .· .· 'J • ·, ·: .:·.'::::{[?:i·\ "'· 

.. ,~. ~~~~  ... ,1d ~t _J;~it~r~· .. r~s:.Y::.:h~:;.:· :re :c::~~;-~~~1;;, ... 
· ,b~C~Se tb.ey~~r~ JEttff/'•~i:~.~ii,is• tlu,, pc)'l!UJessed the qualiti~ •. commori_.J~: 
·: .';~t~s)\,.ith~ugh not aba~lut~l.~1i1nive·r11al~ . . . ''\;.;: ... 

',.';: ' ' '-' "· ·.,. ···."' ·,',.', ,". ,. ··. . 



Case 1:14-cv-14176-ADB   Document 421-240   Filed 06/15/18   Page 4 of 4JA1133 .. 

What seems to me of gr•ateat importande .18 \hat tlle. Faciult7 
. ,, ..: !'\,·_, 

shou14 u,nderstam\· perteo:tlfiw,11 vrllat ·they are .4o1ag, .and ... ~hat ·ant 
• • .' • • • ., , L 

_vote pu~ed '\tl\h'<tbe 1nt~,f:¥ 'i1~1t1~ .. s.) :_.·· :~um:ua.':rd_:.~·.'n~ .. t·."'.··9.·.· ..... :o~.'.,}.'.o .... ~.::. .... t.•.··. t .. •;:~ .. ··.'_:z.d_:'.· ... ·.•·· ... ·• ... ne'_ .. · .• ?1'·1{_._ 
be supposed. by ~one·.t9::i>,.·14i~'.·-.s -- fllll 1. •u ..... _ .. ~- ~ ·1 

• (~ ,,: : • ~ .' I ', • ,•" •, •.>:•_. ,;'·,';:'•.\.·':~::"'.:',:•:> '',• . 

. · appl1ciibla to.i•~"allia'\4,a~ti•·.~~i~~ .... 
-'.i''.,,.~i,·•·.·,·~ii••.,;~.-::.:·. •}?;~;.' 
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/ 

.j 

June 10, 1922 

·, 
·. !the a1tua11on about the Jews. is not really Teey dift'erlnt in Harvard 

from ~t it. ls in tbe rest of the CO'U'.Qtry. T"nere is a. race problem, and 
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Reading Procedures, Class of 2018

I. UPDATE PROCEDURES

The new Summary Sheet captures information as supplied on the application for the
FIRST READER. Late information can change the likelihood of admission and updates
can be provided later for those initially considered less competitive. If any information
is missing or incorrect for competitive candidates, changes should be made using the
purple UPDATE/PROFILE sheet provided in the folder (sample attached) and noted in
the appropriate places on the Summary Sheet. One exception: School code changes
are NOT made on the UPDATE/PROFILE sheet, but on the School Code Update Form
(sample attached) to be filed in a basket on the fileroom annex windowsill.

We report exactly what the applicant reports as ethnicity on the application. The
ethnic codes on the Summary Sheet will come from the demographic fields the
candidate checked on the application.

Readers should update information for competitive candidates regarding
Ethnic Codes only if ethnicity is checked on the application, but not
recorded on the summary sheet.

The following list of our existing historical codes is for your reference:
A - Asian American
B - Black/African American
M — Mexican American
H - Hispanic (not clearly "M" or

NH — Native Hawaiian
NA - Native American
0 - Other
P - Puerto Rican
W - White/Caucasian

In addition to these previous ethnic categories, the following codes are used by the
Common App for more granularity:
• Hispanic or Latino

XCM—Central America, CUB—Cuba, MEX— Mexico, PRI — Puerto Rico, XSM —
South America, ESP—Spain, XOH—Other

• American Indian or Alaska Native
XAN —Alaska Native, XCW —Chippewa, XCH — Choctaw, XCK—Cherokee,
XNV—Navajo, XSX — Sioux, XON -Other

• Asian
CHN — China, IND— India, )PN — Japan, KOR— Korea, PAK—Pakistan,
PHL — Philippines, VNM— Vietnam, XEA — Other East Asia,
XIS -Other Indian Subcontinent, XSA - Other Southeast Asia

• Black or African American
XAA - U.S./African American, XAF — Africa, XCB — Caribbean, XOA - Other
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• Native Hawaiian or Other Pacific Islander 
GUM-Guam, XHI-Hawaii, ASM - Samoa, XOP-Other 
Pacific Islands ( excluding Philippines ) 

• White Options 
XEU -Europe, XME- Middle East XOW - Other 

Note that foreign citizens are listed as such, (without an ethnic code,) no 
matter what they have checked on the application. 

• CITIZENSHIP CODE/ COUNTRY OF CITIZENSHIP: There are four options on 
the application that can be checked: (1) U.S. Citizenship, (2) U.S. Dual Citizenship, 
(3) U.S. permanent resident and ( 4) "Other" or foreign citizen. 

The applicant holds only American citizenship. 

APP. The box "U.S citizen" is checked with no other country of citizenship listed. 

SUMMARY SHEEY. Should read "CITZ: United States of America" 

The applicant is a dual U.S. citizen, (a citizen of both the U.S. and another country). 

APP. The box "U.S./dual U.S. citizen" is checked with another country listed to the 
right. 

SUMMARY SHEEY. Should read "CITZ: United States/<other country>" 

The applicant is a U.S. Permanent Resident. 

APP. The box "U.S. Permanent Resident" is checked with another country listed. 

SUMMARY SHEEY. Should read "CITZ: PERM RES/ <other country>" 

Caveat If an applicant has checked the U.S. Permanent Resident box but notes 
that his or her application for permanent residency ( or "green card'') is pending, that 
applicant should be recoded as "Other citizenship." We must prepare an I-20 form if 
the applicant is admitted and the application for residency is still pending, and the 
citizenship code is the only way we know to do this. 

The applicant is a foreign citizen. 

APP. The box "Other citizenship" is checked with a foreign country listed to the 
right. 

SUMMARY SHEEY. Should read "CITZ: <other country>" 
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PLEASE NOTE: The accuracy of our citizenship coding is CRUCIAL. Miscoding 
affects many of the important statistics we are required to compile (including 
ethnicity), and we need to keep careful track of who needs a visa to study in the 
United States. 

• SCHOOL CODE: If an applicant is coded to the wrong school, please fill out a 
school code update form and leave the form, along with the folder, in the school 
code update basket located in the fileroom annex. If the student needs to be read 
by the chair, first readers should pass the folder on to the chair along with the 
school code update form, so that the student will be coded out in a timely fashion 
and the chair will know to submit the folder for recoding. If the required recoding 
alters the docket and first reader assignment, please turn the folder in immediately 
and indicate that fact on the school code update form, so that the operations team 
can ensure that the interview is reassigned to the appropriate club and group and 
the folder is passed along to the appropriate reader. 

• SEX: Occasionally the gender designation reported on the Common Application is 
coded incorrectly in our system. Such a coding error should be corrected. Please 
note that gender coding is optional and in the case of an applicant who does not 
designate a gender on the Common Application, any previous gender designation by 
that applicant (on tests, etc.) will override a blank gender designation. 

• COMMUTER: Readers should use "C" (commuter) or "R" (resident). 

• LINEAGE: Folders are occasionally coded incorrectly. Use the UPDATE/PROFILE 
sheet to change parents' college and/or graduate school. In the case of an H/R 
College son or daughter, the folder should be read by WRF following the normal 
reading process if the decision might require special handling or if another reading 
might be helpful. 

• FACULTY, STAFF: Code ONLY children of professors at the Faculty of Arts and 
Sciences as an "F"; children of faculty from other parts of the University as well as 
children of administrative staff should be coded "S" on the UPDATE/PROFILE sheet. 
Please be careful to apply faculty and staff coding where appropriate as 
we need to keep accurate statistics on these applicants. All "F" and "S" 
folders should be sent to WRF after the normal reading process has been 
completed. 

• ACCESSIBLE EDUCATION OFFICE (AEO) REFERRALS: Code all applicants who 
may require special accommodations due to disabilities or special needs with the 
AEO flag on the UPDATE/PROFILE sheet. We can then provide a list to assist the 
AEO and FDO in providing accommodations when appropriate. 
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• ATHLETE: Use the number "7" to alert coaches to an athlete with potential to play 
for Harvard. Be sure the appropriate sport is listed as the first extracurricular 
activity. DO NOT CHANGE ANY PRE-CODED ATHLETE. 

• SCORES: We hope to relieve readers from having to update the scores of any 
applicant and the reader should update scores only for competitive candidates. 
Applicants will know by checking the website which scores are in our files. They can 
report scores (which will be marked 'unofficial') as they like. By the time you are 
reading, we hope the vast majority of applicants will have checked the website and 
updated tests. They will be reminded to do so in the acknowledgement letter. 

You can check scores by logging in to the alum portal or NEVO: 

https://admapp.admissions.fas.harvard.edu/hanevo/alumni-loginHA.do?fp 

Once on the welcome page, you will find a link, (located on the left frame) named 
"Find Applicants." When chosen, the link takes you to the FAS PIN system login 
page where you will enter your HUID and FAS PIN. Once your HUID is validated, 
you will be routed to a search page, allowing you to search for applicants, displaying 
the results in committee screen fashion. Scores are available beneath the searched 
applicant. 

You should almost never need to update scores. If you do, they will merely be 
another set of unofficial tests. Applicants are on notice that they are responsible for 
changing 'unofficial' to 'official,' which they can only do by getting scores sent by 
CEEB/ACT. Paper copies of scores sent via fax, email attachment or U.S. mail are 
not considered official. 

If, however, you have a case with no scores on the reader sheet that you 
feel is worth committee discussion, enter the scores as unofficial on the 
UPDATE/PROFILE sheet. If the scores appear on the transcript, bring the 
folder to the database manager (TBD) who will be able to note them, 
mark them as unofficial, and verify them later. 

We receive secure web downloads of scores, so we do not have to wait for the 
scores to be mailed to us. Applicants are told not to use 'rush reports,' but if they 
do, they will arrive electronically as soon as they are scored. 

• FERPA: 
We will be importing the applicant's FERPA selection as indicated on the Secondary 
School Report (SSR), alleviating the need for readers to record the FERPA selection. 
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The import is intended to capture all online submitted SSR FERPA selections. A final 
spot-check on the admitted class (waitlist and deferred included) will then be 
performed, updating applicant files as needed. 

II. CODING GUIDELINES FOR SUMMARY SHEETS 
All readers must code a preliminary overall rating and a profile (using the codes below 
and pluses and minuses) for all candidates. The full profile, including the school 
support and the interview(s) should be coded for all competitive candidates and those 
who have a reasonable chance of becoming competitive with positive late information. 
Writing prose comments is left to the discretion of the reader and should generally be 
done only for competitive candidates, those who might become competitive later, or 
those who present credentials or have attributes that might be of interest to the 
Committee. 

Overall 
1. Tops for admission: Exceptional - a clear admit with very strong objective and 

subjective support (90+% admission). 
2. Strong credentials but not quite tops (50-90% admission). 
3. Solid contender: An applicant with good credentials and support (20-40% 

admission). 
4. Neutral: Respectable credentials. 
5. Negative: Credentials are generally below those of other candidates. 
6. Unread. 

First readers should code "threes11 (and "fours11 if they wish on occasion) as follows: 

3+=673: Someone for whom late information could easily lead to admission 
3 =683: Standard strong, but could be admitted if substantial new info elevates the 

case. 
3-=693: Solid but would need unusually strong new information to make it. 
4+=x74: 
Etc. 
X=6 if coded out by the first reader, otherwise it is the third reader's rating. The 7,8,9 
rating can be used by the first or third reader, the latter's reading superseding that of 
the first reader. No overall ratings should be changed in the meetings, but others may 
be updated. 

Academic 
1. Summa potential. Genuine scholar; near-perfect scores and grades (in most 

cases) combined with unusual creativity and possible evidence of original 
scholarship. 
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2. Magna potential: Excellent student with superb grades and mid-to high-700 
scores (33+ ACT). 

3. Cum laude potential: Very good student with excellent grades and mid-600 to 
low-700 scores (29 to 32 ACT). 

4. Adequate preparation. Respectable grades and low-to mid-600 scores (26 to 29) 
ACT). 

5. Marginal potential. Modest grades and 500 scores (25 and below ACT). 
6. Achievement or motivation marginal or worse. 

Extracurricular. Community Employment. Family Commitments 
1. Unusual strength in one or more areas. Possible national-level achievement or 

professional experience. A potential major contributor at Harvard. Truly unusual 
achievement. 

2. Strong secondary school contribution in one or more areas such as class 
president, newspaper editor, etc. Local or regional recognition; major 
accomplishment(s). 

3. Solid participation but without special distinction. (Upgrade 3+ to 2- in some 
cases if the e/c is particularly extensive and substantive.) 

4. Little or no participation. 
5. Substantial activity outside of conventional EC participation such as family 

commitments or term-time work (could be included with other e/c to boost the 
rating or left as a "5" if it is more representative of the student's commitment). 

6. Special circumstances limit or prevent participation (e.g. a physical condition). 

Athletic 
1. Unusually strong prospect for varsity sports at Harvard, desired by Harvard 

coaches. 
2. Strong secondary school contribution in one or more areas; possible leadership 

role(s). 
3. Active participation. 
4. Little or no interest. 
5. Substantial activity outside of conventional EC participation such as family 

commitments or term-time work ( could be included with other e/c to boost the 
rating or left as a "5" if it is more representative of the student's commitment). 

6. Physical condition prevents significant activity. 

Personal 
1. Outstanding. 
2. Very strong. 
3. Generally positive. 
4. Bland or somewhat negative or immature. 
5. Questionable personal qualities. 
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6. Worrisome personal qualities. 

School Support 
1. Strikingly unusual support. "The best ever/"'one of the best in x years," truly 

over the top. 
2. Very strong support. "One of the best" or "the best this year." 
3. Above average positive support. 
4. Somewhat neutral or slightly negative. 
5. Negative or worrisome report. 
6. Neither the transcript nor prose is in the folder. 
8. Placeholder. 
9. Transcript only. No SSR prose. 

PLEASE NOTE: Support is coded teacher one, teacher two, then counselor. Teacher 
three and teacher four are optional, if applicable. 

GPA and GPA Scale: 
We must try to report an Academic Index to the IVY league for EVERY matriculant. 
If grades are available, please report a GPA and GPA Scale for your strongest 
candidates. 

The Academic Index is calculated using GPA and GPA Scale. These will be converted 
automatically to the 20 to 80 scale in NEVO. 

Here are the rules according to the AI instructions: 

1. GPAs generally: The secondary school GPA should be taken as presented on the 
secondary school transcript; when both unweighted and weighted GPAs are 
presented, the unweighted GPA should be used. The Summary Sheet will indicate if 
a weighted or unweighted GPA is being pulled into NEVO. Please use the purple 
UPDATE/PROFILE Sheet to change the GPA to unweighted GPA if you notice an 
unweighted GPA being reported on the transcript. (If there is a question as to 
whether the school is using an unweighted or weighted system, the scale should be 
defined as unweighted, based on what the A grade earns in a regular course.) 

2. GPA scales and conversions from Table II: Table II, the "CGS General 
Conversion Table 11 (formerly Table III, the values are unchanged), should be used 
for the GPA scales shown (100-points, 11.0/12.01 7.0 1 6.0 1 4.01 A-D) even if the 
transcript or secondary school profile provides a conversion to a Table II scale. 
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3. "High" GPA systems: Although some secondary school transcripts show that 
GPAs may be routinely higher than the nominal highest grade on the scale, it is 
difficult to generalize about these practices. For example, especially with regard to 
schools that use 4.0 scales, there are high schools in which a high percentage of 
GPAs may be above 4.0 but also schools in which the highest GPA achieved is 
routinely far below 4.0. For 2013-14, Table II will continue to provide, based on 
experience across the league to date, that for some scales the highest nominal GPA 
will have a CGS below 80 and for others a CGS of 80 will begin at the highest 
nominal GPA. 

4. Scales not provided on Table II: Given the relatively small number of admitted 
and matriculated students for whom Table II scales are not provided, it is preferable 
not to create new scales if possible. In such cases, a GPA on a 4.0 scale should be 
calculated using the following formula, and a CGS then derived using the 4.0 scale 
on Table II: HSGPA/HSGPA scale = "x"/4.0, where "x" becomes the value from 
which the CGS is derived. For example, if on a 5.0 scale a student has a 4.8 GPA 
(whether the scale's top grade is A or A+), the formula is 4.8/5.0 = x/4.0. X=3.84 
and the CGS = 73. 

This calculation will be done automatically in NEVO when you provide the 
GPA and GPA Scale used by the school 

5. Calculating GPA when not provided by the secondary school: When the 
secondary school does not calculate/report a GPA, the institution should calculate an 
unweighted GPA based on the secondary school's grading scale, using all courses for 
which grades and credit hours are provided, and weighting semester grades as one-
half full-year grades. Enter the GPA and GPA Scale on the Update/Profile 
sheet. 

6. GPA period: GPA data always should be for more than one year, including 10th 

and 11th grades, 9th grade when available, and official trimester or semester grades 
(as opposed to midterm grades) in the student's current year if available at the time 
the decision is made. If "official" grades from the current year are available but are 
not counted in the school's cumulative GPA, they should be added to the cumulative 
GPA and weighted appropriately: e.g., grades for first semester or trimester of 
senior year would be weighted as one-half or one-third year, respectively.* 

* When institutions calculate "final" all-class Al data for full admit cohorts in the spring and 
matriculant cohorts in the fall, athletes' Als should be calculated in the same manner as non-
athletes' Als so that all Als in the cohort data are calculated identically. The athlete's 
individually reported Al will continue to be the Al used at the time s/he received a likely or 
admissions decision, unless later testing or GPA information raised the Al (see E-8 below). 
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7. GPAs from multiple schools and repeat years: When a student has attended 
multiple secondary schools (including a post-graduate year), all GPAs provided by 
the schools should be used to the extent possible (see #5 above when a school has 
not provided a GPA) and weighted as in #6 above. If the institution believes this 
result is not logical and fair, it should describe what approach it believes is better, 
subject to the Ivy League Admissions Committee's agreement. 

8. For applicants from Canada: For a Canadian GPA where the passing grade is 
50%, add 15 points to the academic average before determining the CGS. If the 
passing grade is 60% add 10 points. If the passing grade is 70%, add nothing. 
Please add the extra points to the GPA before entering the results on the 
update/profilesheet-i.e .. fora GPA of86 where50% is passing, 101 
should be entered in GPA. 

9. Follow the procedures listed below for AI calculations for students from schools that 
do not follow the American curricular system. 

"International School" AI calculations 
For all national curricula, unless specified otherwise elsewhere, include all courses as 
part of the GPA calculations. 
Generally: Except as provided here, each school should calculate GPAs from 
international schools as it seems most appropriate; such calculations then should be 
reviewed during the spring meetings to determine what standardization might be 
agreed on. Institutions are encouraged to circulate questions during the year to 
determine what other institutions are doing and if a consensus exists that could or 
should be followed. 

1. International Baccalaureate Systems: 
Use the following equivalents to calculate a GPA: 

7 =A+= 4.3 
6 =A= 4.0 
5 = B = 3.0 
4 = C = 2.0 
3 = D = 1.0 

• If the applicant is taking a gap year, actual two-year 1B results are used. 
• In the absence of final marks, use predicted marks. If predicted marks are not 

available, use internal grades. 
• For 1B schools in the U.S., use the course values given on the transcript; for 1B 

schools outside the U.S., double the weight for Higher Level courses as opposed 
to the Standard Level courses. 
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• Use the same standards for "domestic" applicants as to "academic" versus "all" 
courses. 

2. British systems: 
Count all GCSE ( = 0 Level), AS and A level results in order to calculate a GPA: 

A* (same as A+) = 4.3 
A= 4.0 
B = 3.0 
C = 2.0 
D = 1.0 

• If the applicant is taking a gap year, actual A-Level results should be used. 
• A Level grades are given double the weight of AS and GCSE grades. 
• Internal grades are usually not available and should not be used if they are. 
• In the absence of final marks, predicted A-Level grades should be used when 

available. 

3. Pre-U Program (New British System) 
Use only Principal Subjects with the following conversions for British Pre-U 
programs: 

Dl = A+/4.3 
D2 = A+/4.3 
D3 = A/4.0 
Ml = B+/3.3 
M2 = B/3.0 
M3 = B-/2.7 
Pl = C-/1.7 
P2 = D/1.0 
P3 = D-/0.7 

4. Singapore schools following standard JC grading conventions 
Include Hl (GP, Project, etc.) & H2 predictions on a 4.0 scale to calculate GPA. 

Double weight for H2 marks. For H3, the scale is: 

• Distinction = A/4.0 
• Merit = B/3.0 
• Pass = C/2.0 

Double H3s as well. If provided, include O Level/GCSE marks in calculation of GPA with 
a single weight like we do with the British System. 
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5. Australia 
Push schools for a transcript of some sort. If all else fails and you are given the state 
final exam result or prediction ( ex: UAI for NSW, OP for Queensland), use that. 

6. New Zealand 
For courses in which there is the possibility to get more than a grade of Achieved: 

• Excellent = A/4.0 
• Merit = B/3.0 
• Achieved = C/2.0 
• Not Achieved = F/0 

For courses graded only Achieved/Not Achieved, we will consider these the same as 
Pass/Fail, so a mark of Achieved will not be included when calculating GPA. 

TABLE II: Used for calculating Converted Gradepoint Score (CGS) 

11.0/12.0 
Scale 

97.00 - 97.99 11.70 - 11.99 
96.00 - 96.99 11.40 - 11.69 

;19$.0Q ... 999~ 11 
94.00 - 94.99 10.70 - 10.99 

7.0 Scale 

6.70 - 6.99 
6.40 - 6.69 

5.90 - 5.99 

6.0 Scale 

5.70 - 5.99 
5.40 - 5.69 

4.90 - 4.99 
93.00 - 93.99 10.40 - 10.69 5.80 - 5.89 4.80 - 4.89 

[l1'~~.oq~e2.e~ .jo;pq -:Joj~: ,.· ¥19-s,79 .. • ··.• 4.tq-C{i~: 
91.00 - 91.99 9.80 - 9.99 5.60 - 5.69 4.60 - 4.69 
90.00 - 90.99 9.50 - 9.79 5.50 - 5.59 4.50 - 4.59 
89.00 - 89.99 9.30 - 9.49 5.40 - 5.49 4.40 - 4.49 

[l ;;~~,0Qf88.9~\ . JtpQ~.9 .. 29. .5.3Q-~:S.9 · 
87.00 - 87.99 8.70 - 8.99 5.20 - 5.29 4.20 - 4.29 

4.0 Scale 

4.20 - 4.29 
4.10 - 4.19 

3.90 - 3.99 
3.80 - 3.89 

3.60 - 3.69 
3.50 - 3.59 
3.40 - 3.49 

3.20 - 3.29 
86.00 - 86.99 8.40 - 8.69 5.10 - 5.19 4.10 - 4.19 3.10 - 3.19 

;["$5 Q():.851~~ )tQQ . a;3.9} \5,QO -5Q9 . :>1LQO~;;,tQ9 , J 3.;<>o. ~ ~,09 · 
84.00 - 84.99 7.70 - 7.99 4.90 - 4.99 3.90 - 3.99 2.90 - 2.99 

7.40 - 7.69 4.80 - 4.89 3.80 - 3.89 2.80 - 2.89 
3.7()~ 3J79 · .. ,· 

81.00 - 81.99 6.75 - 6.99 4.60 - 4.69 3.60 - 3.69 2.60 - 2.69 
80.00 - 80.99 6.50 - 6.74 4.50 - 4.59 3.50 - 3.59 2.50 - 2.59 

6.25 - 6.49 4.40 - 4.49 3.40 - 3.49 2.40 - 2.49 
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77.00 - 77.99 5.70 - 5.99 4.20 - 4.29 3.20 - 3.29 2.20 - 2.29 
76.00 - 76.99 5.40 - 5.69 4.10-4.19 3.10- 3.19 2.10 - 2.19 

74.00 - 74.99 4.70 - 4.99 3.90 - 3.99 2.90 - 2.99 1.90 - 1.99 
73.00 - 73.99 4.40 - 4.69 3.80 - 3.89 2.80 - 2.89 1.80 - 1.89 

71.00 - 71.99 3.5 - 3.99 3.60. - 3.69 2.60 - 2.69 1.60 - 1.69 
70.00 - 70.99 2.5 - 3.49 3.50 - 3.59 2.50 - 2.59 1.50 - 1.59 D+ 
Below 70.00 Below 2.5 Below 3.5 Below 2.5 Below 1.50 D 

INTERVIEWS: 
The final reader should also record the personal and overall ratings from the staff and 
alumni interview reports in the folder. 

INTERVIEW PROFILE (IVP): 

48 
47 

45 
44 

40 
38 
35 

Below is the language for uniform implementation of the Interview Profile number (IVP) 
for use with all Schools and Scholarship Chairs. The IVP will serve as a guide for Chairs 
to know when our office needs the reports, and therefore how quickly they need to be 
assigned. All interviewers will be told that they should submit their interview report no 
later than two weeks after receiving the interview assignment. 

1. Please have interview report in as soon as possible. 
2. Please have interview report in by the sub-committee deadline. 
3. Please have interview report in by December 1 (EA) or March 1 (RD). 
4. No additional information needed at this time. 

This language has been distributed to the S&S chairs via email and can also be found in 
the updated handbook and website instructions. (Please ask Brock Walsh if you need 
help accessing the site). Please have a conversation with your chairs to 
determine if you wish to use the IVP, and please make clear that this 
information should not be shared with other interviewers or applicants. If 
your chairs have additional clerical or operational questions about the IVP, please direct 
them to email Brock/Caroline Weaver at SSinfo@fas.harvard.edu. 

When reading, please input your IVP code in the relevant spot on the purple code-out 
sheet. If you are passing the folder to your chair and you decide that you need the 
interview ASAP in the meantime, please input your IVP on the orange sheet and hand 
that in separately. In this instance, still record the IVP on the purple sheet so 
that your chair knows what you have coded. This will help the data entry 
team by minimizing the possibility of conflicting numbers. 
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PROSE COMMENTS: 
When making prose comments, first readers should note on the important academic 
and extracurricular accomplishments that are particularly pertinent to the case. It is 
also helpful to reference teacher reports or other items that may be crucial to our 
evaluation of the case. In addition to numerical ratings, readers should try to 
summarize the strengths and weaknesses of the folder in brief paragraphs or 
comments. Avoid slang and jargon and try to identify the special strength of the 
candidate, if any. REMEMBER - your comments may be open to public view at a later 
time. 

III. FOLDER ROUTING 

INADVERTENTLY CLEARED FOLDERS: Occasionally, folders will be mistakenly 
"cleared11 (considered complete) and placed in your basket. (The cause is usually an 
inappropriately pulled inventory card.) The applicant will not know that the folder is still 
incomplete, because when he or she checks the application's status on-line, the 
database will indicate that the folder is complete. Before returning the folder to the 
records room please check the red folder as there may have been a mix-up and the 
document you need may be in the red. If not, return the file to the Records Room and 
give it to Ian/Mollie with a note on the front of the folder indicating what is missing. 
Do not place wrongly cleared folders into the misfile box. Any material that is misfiled in 
a folder should be put in the misfile box as soon as possible. The misfile will often be 
critical to clearing another folder. 

FOLDERS SHOULD BE READ AND PASSED IN A TIMELY FASHION: Readers 
should take care to not allow folders to pile up. First readers need to read folders from 
all assigned dockets as they clear, not just those whose subcommittee meets first. This 
is important, and we will monitor reading progress centrally. If you need help keeping 
up for whatever reason, let us know immediately. Readers should place their 
completed folders immediately in the basket of the next reader or in the code-out box 
in the Fileroom Annex. First-time readers will have a separate code-out box. 

SECOND READERS: Except by new readers (for whom special routing instructions are 
provided below), second readings should be used only in the rarest of instances: 

A) If three readings are needed for a complex case. 

B) If the case raises issues of policy. 

C) If the case would be greatly helped by a second reading from the former area 
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person or someone with special knowledge of an area or type of case. 

No second reader will ordinarily be assigned. If you want/need a second reading, 
consult the enclosed docket assignment sheet to identify other readers on your docket. 
Try not to burden one person inordinately. 

FIRST-TIME READERS: New readers will have their first fifty Early Action folders 
passed either directly to the docket chair or the new reader code-out box for 
redistribution, as well as any other subsequent folders that might help instruct the new 
reader in future evaluations. Some chairs may wish to use different approaches for first 
year readers. 

GENERAL ROUTING RULES: 

1) A folder should be passed directly to the third reader: 

• If the first reader rates a folder a "2-" or better (i.e. a case the first reader thinks 
should be admitted) 

• If the folder will definitely (or almost definitely) be discussed in Committee. 

• If you want the third reader's opinion or want simply to have the third reader 
informed about the case. (Such cases probably should be coded out first.) 

If the first reader has a significant degree of uncertainty about how to 
proceed with the case, he or she should consult the docket chair. 

2) A case rated a 3+ may be coded out or passed to the chair. The first reader should 
consider carefully the likelihood that additional anticipated information (e.g., a 
superior music rating) will make the case more compelling, in which case the folder 
should be passed to the chair. If there is no further information anticipated and the 
case is qualitatively a 3+ (a strong case but like many others), an experienced first 
reader can code out. 

3) Typically a case rated a "3" or less with no particular attribute that would make it 
competitive can be coded out. Obviously late information or school context could 
change this initial evaluation. The first reader, as an advocate, must be doubly 
certain to check all late information that might make a difference to the case prior to 
the Committee meetings. This is particularly important for candidates whose 
outstanding personal qualities become evident once we have the alumni/ae 
interview. 
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Readers new to a docket should discuss with the docket chair any special guidelines 
about which folders should be passed on and which folders should be coded out. 

All UPDATE/PROFILE sheets should be completed FULLY (WITH INK IN LEGIBLE 
FORM), pulled from the folder, and returned to the appropriate boxes in Fileroom 
Annex. 

Each folder includes an UPDATE/PROFILE sheet with complete names and high school 
information so most readers will not have to code these. However, if you need to fill 
out a blank sheet, PLEASE WRITE THE COMPLETE NAME OF THE APPLICANT AS 
WELL AS THE SCHOOL NAME AND YOUR INITIALS ON A BLANK SHEET 
AVAILABLE FROM THE FILEROOM ANNEX. 

SPECIAL READINGS 

• WRF should see cases that could be particularly sensitive or controversial or that 
raise issues of fundamental policy. When in doubt, send the folder on rather 
than coding it out. 

• Folders of competitive candidates who attended secondary school outside the 
U.S. and Canada may be passed on to the appropriate U or V docket area person 
or RMW if help in assessing foreign credentials is needed. Be selective- don't 
pass on a folder unless you are sure the applicant is both competitive and 
appealing or has some unusual attributes. 

• Faculty readings will be done after the folder has been coded out. A 
memorandum will be distributed later regarding specific procedures. 

• Slides/tapes/CDs/DVDs of clearly competitive candidates with an unusually 
strong talent may be passed on to appropriate staff/faculty. Handling of this 
material will be addressed through memoranda over the course of the fall. 

IV. ECONOMICALLY DISADVANTAGED APPLICANTS 

It has long been a priority for Harvard to seek talented students from all backgrounds, 
including those extraordinary individuals who are able to transcend economic 
disadvantages and achieve unusual academic distinction. 

• DISAD? 
After thoroughly reviewing the folder, if you believe the applicant is 
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from a very modest economic background, please code a "Y" in the 
"Disad?" (for staff identified disadvantaged) section on the Reader and 
Update Sheets. In the past, admitted students who had been staff identified as 
"Disadvantaged=Y" were found to be economically needy 78% of the time. 

We have included other parameters to help with your evaluation of the 
applicant's economic background. These can be found in the box located in the 
middle and bottom of Page 1 of the reader sheet and top of Page 3. They are: 

• FEE STATUS 

*Please note: In addition to the fee waiver forms we currently accept, we now 
include waivers issued by Expanding College Opportunities (ECO). ECO is a 
research initiative aimed at increasing the number of high-achieving, low-income 
students who apply to selective colleges and universities 

• REQUESTED HRP INFO: Since the summer of 2005, a postcard describing the 
Harvard Financial Aid Initiative has been included within all search letters mailed 
to students. Students interested in learning more about financial aid at Harvard 
were asked to return the postcard or sign up online in order to be contacted by 
HFAI student coordinators during the summer and fall. If a student has returned 
the postcard from the search, or has otherwise contacted the HFAI office 
specifically for information about the program, they will also have a "Y" next to 
the "HRP _Requested_Info" designation on the reader sheet. 

• HRP CALL RATING: This is a rating assigned by the students from HFAI and 
UMRP based on the quality of phone conversations they had over the summer 
and into the fall. The ratings will be A, B or C. The student coordinators are 
encouraged to provide a write-up for only those student conversations to which 
they assigned A's (Tops) and C's (Not so great). These ratings do not indicate 
level of need. 

V. OTHER ITEMS 

• The new summary sheet is made up of data downloaded from the 
application and supplement forms. We currently do not have the 
ability to enter all the information by hand for those applicants who do 
not submit their forms on-line. However, the data entry staff will enter 
the information that they have in the past. This means that the 
dockets will be correct, but the new reader sheets for these applicants 
will be primarily blank. You should double-check the data that is 
important - i.e. parent education, ethnicity, aid status, etc. - basically 
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every field that's on the profile and update sheet. About 1 °/o of all our 
applicants will fall into this category. 

• Acknowledgments to guidance counselors, teachers, and others: The area 
person may occasionally feel it worthwhile to acknowledge unusually helpful TRs 
and SSRs by writing a note to the author. The acknowledgment should bear in 
mind that the candidate may or may not be admitted. Supplementary letters 
of recommendation may have already been acknowledged with a card 
or letter, but if not, particularly with recommenders who are alumni or 
others about whom Harvard might be concerned, you should call the 
letter to the attention of MEM or WRF and an acknowledgment will be 
sent. This is important! 

• Support Materials: ALL support material should be dropped into the appropriate 
bucket in the mailroom for sorting and scanning. 

• Misfiled and missing materials: Please write "misfile" on top of any material that 
has been mistakenly filed into the wrong folder and return it to the misfile box in 
the basket side of the Fileroom. If a teacher report, school report or any other 
material that would be helpful to a competitive candidate is missing, first readers 
should request a copy be re-sent. Folders should be sent on to other readers 
unless the missing pieces are crucial. In such cases, first readers should hold 
onto the file and check the red folder. 

• Folder items that require attention: Unanswered letters should be handled by 
first readers where appropriate or others including MEM or WRF. 

• Fee Waivers: Any requests for a fee waiver should not be removed from the 
folder. However, if a fee waiver request is in the folder and was not recorded, 
you should add it to the special notes on the purple Profile sheet. 

• Twins: Twins may confound our score file. Please be extra careful in checking 
and in assigning scores in these cases. 

VI. SCANNING, INDEXING AND THE NOLI] CONNECT DOCUMENT VIEWER 

As you know, we have incorporated an image scanning and document viewer system 
into the admissions process. The system is intended to ease access to documents that 
have been digitally downloaded and printed but not yet filed into the applicant folder. A 
second process is also in place and designed to capture documents that are mailed, 
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emailed 1 faxed or hand delivered. Once these documents are scanned into the system 1 

the document viewer (nolij connect) delivers an electronic copy of the document to 
your desktop. In the event a critical document is not in the physical folder1 more than 
likely it will be in the image system. 

We have added a basket in the mailroom to collect and sort documents received. The 
forms collected in these baskets should have content that is *specific* to the admission 
decision of the applicant and are marked as such. For example1 mailed applications or 
supplements1 letters of support1 teacher reports1 Harvard eval 1 ( coach 1 arts1 music1 

Harvard faculty) 1 midyear reports1 SSR's etc. So you know1 we don't scan everything 
sent to us. There is a specific bin called "non-scannable materials." Meg Senuta 
manages the scanning process and Haley Frampton manages the mailroom/sorting 
process. Both are able to answer questions about document types if the need arises. 

Documents displayed in the viewer are named by the document type. A list of those 
types are displayed below: 

• Application 
• Application Supplement 
• Personal Essay 
• Coach Eval 
• Faculty Eval 
• Arts and Music Eval 
• Fee Waiver 
• Interviews (alum) 
• Staff Interviews 
• Dean/Director Letters 
• Likely Letter 
• Final Report 
• Letters of Support 
• Midyear 
• Reader Sheet 
• SSR 
• SSR Part II 
• Counselor Eval 
• Transcript 
• School Profile 
• Home School Supplement 
• Teacher Report 
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To: Bill Fitzsimmons 

CC: Jeff Neal, Christine Heenan, Nina Collins, Sally Donahue 

From: Erica Bever, Erin Driver-Linn, Mark Hansen 

Re: Harvard College Admissions and Low Income Students 

Date: May 2013 

Recently, you noted to us the criticism elite institutions had received from various others with regards to 

admitting low income students. Critics like Bill Bowen have suggested that need blind admissions 

policies prohibit Harvard and others from important information that would be used in assessing the 

application of a low income student. In Equity and Excellence, Bowen et. al. noted that, "We see that 

there was no perceptible difference in the chances of being admitted, at any given SAT level, for 

students from the two low-SES categories and for all other (non-minority) students." However, the 

reality in admissions may be more complex than need-blind policies suggest. As Hoxby and Avery (2013) 

note, "many admissions offers say that they use students' essays, teachers' letters, parents' education, 

attendance at an a 'under-resourced' high school, and similar indicators to identify, provide favorable 

terms of admission to, and strongly recruit students who they believe to be economically 

disadvantaged." At your request, we undertook an analysis to determine if the chance of admission is 

any different for low income students, holding all other admissions characteristics constant. 

Below, we briefly describe the data used for our analysis and its limitations, our approach, and our 

findings. At the conclusion, we outline some important considerations for evaluating the utility in 

sharing this analysis. 

Data 

Class YearsOur analyses are lim!ted to the classes of 2009 to 2016. Prior to 2009, we do not 

have income data. 

Changing admission and financial aid policy during this years 

.:__ .• ~  are> currently using self-reported income from the CSS proflle as a 

measure of income. 

Analysis (Approach) 

The analyses we conducted mirror the analyses in Bowen's Equity and Excel!ence. chapter ... We first 

looked at the admit rates of low income aoplicants. defined as applicants with family incomes less than 

or eoua: to $60,000, bv a measure of academic gualifcations to see if there was any evidence of a 

preference for low-income applicants. if groups of applicants with similar academic qualifications, but 

different incomes are admitted at different rates, this might su_ggest the presence of a "tip" for low-

~ ~ . ~  
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However, aQY..lliffotence found cs;>Uld be due to .. other factors that might relate to income..g, we would 
want to control for other factors that are weighed when making an admissions decision. We used a 
logistic regression model which incorporated academic index. gender. ethnicity. academic rating. 
extracurricular rating. personal rating. athletic rating. legac.y status as :nputs to predict the probability of 
admission. We should note that this approach also has limitations; we oicked a small set of varjables 
that would factor 1n admissions decisions. The selection of a wider set of variables might result in a 
better fitting model that accounts for variation in Individuals and unique c2ntrlbutlons to the entering 
class. Our model Is limited to main effects. and we did not examine any interact:ons. 

Findings 

In 51ppendix I, we show how income and SAT I scores relate. Aoglicants from families with lower 
incomes tend to have lower SAT I scores. Based on a preference for high SAT scores in the admission 
process [applicant-s with SAT I scores lower than 600 have a very low probability of admission), we would 
expect that applicants from low-income families would be admitted a lower rate. 

However. we can see in appendix II that this is not the case. For all SAT I scores greater than 600, we see 
that applicants from families with incomes less than or equal to $60,000 are admitted at a higher rate 
than Me!Jcants with similar SAT scores from families with h~r incomes. 

These descriptive results agree with the logistic regression model described above and summarized in 
~he chart presented in append:x Ill. The crimson bars on the chart represent predicted admit rates by 
various income bands based on demographics. legacy status. athletic skills. ratings. and measure of 
academic gualifi~ations. Given the relationship between Jncorne and SAT scores and the extracurr>cular 
opportunities available to low income applicants. we would expect low income applicants to be 
admitted at ;ower rates than their peers. However. we can see that in actuality low-income app>icants 
are admitted at much higher rates that we'd expe<..t based on their admissions characteristics. 

To get a sense of the size of the admissions advantage conferred on low-Income applicants relative to 
other groups ofapplicants. we indude low-income status In another logistic regression model. the 
results of whi~h are summarized in the final appendix. Compared to athletes and legacies, the sjze of 
this advantage is relatively small. The relative s;zes of the admissions advantaga conferred on different 
groups can be confirmed by looking at admit rates. An athlete that is also an academic l or 2 has an 
admit rate of 83% compared against 16% for non-athletes with an academ,c 1 or 2. The gap for ;egacy is 
40%. Asian applicants with an academic 1 or 2 are admitted 12% ofthe time compared against an admit 
rate of 18% for non-Asian applicants. By comparison, low income applicants with an academic 1 or 2 
have an admit rate of 24% compared against 15%. 

(Appendix with three exhibits and regression table) 

Considerations 
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Any analysis of the admissions process will draw attention to the variety of factors that often compete in 
admissions. With only approximately 2200 spaces for admitted students, as you know, Implicit tradeoffs 
are made between athletes and non-athletes, legacy admits and those without affiliation, low income 
and other students. While we find that low income students clearly receive a "tip" in the admissions 
process, our model also shows that the tip for [legacy, athletes, etc.) is larger. On the flip slide, we see 
a negative effect of being [Asian]. These realities have also received intense scrutiny from critics like 
Bowen, or more recently, Unz, as we have discussed at length. Ta draw attention to the positive benefit 
that low income students receive, may also draw attention to the more controversial findings around 
Asians, or the expected results around legacies and athletes. 

Variable Coefficient Estimate P-value 
Athletic rating of 1 6.33 0.00 
Personal Rating 1 or 2 2.41 0.00 
Legacy 2.40 0.00 
African American 2.37 0.00 
Native American 1.73 0.00 
Extracurricular 1 or 2 1.58 0.00 
Academiclor2 1.31 0.00 
Standardized Academic lnde, 1.29 0.00 
Hispanic 1.27 0.00 
CSS self-reported income les 0.98 0.00 
International 0.24 0.00 
Asian ·0.37 0.00 
Constant -6.23 0.00 
Unknown/Other -0.03 0.41 
Female 0.00 0.87 
N = 192,359; Pseduo R2 = 0.45 
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To: Bill Fitzsimmons 

CC: Jeff Neal, Christine Heenan, Nina Collins, Sally Donahue 

From: Erica Bever, Erin Driver-Linn, Mark Hansen 

Re: Harvard College Admissions and Low Income Students 

Date: May 2013 

Recently, you noted the criticism elite institutions had received from various others with regards to 

admitting low income students. Critics like Bill Bowen have suggested that need blind admissions 

policies prohibit Harvard and others from important information that would be used in assessing the 

application of a low income student. In Equity and Excellence, Bowen et. al. noted that, "We see that 

there was no perceptible difference in the chances of being admitted, at any given SAT level, for 

students from the two low-SES categories and for all other (non-minority) students" [Citation]. 

However, the reality in admissions may be more complex than need-blind policies suggest. As Haxby 

and Avery (2013) note, "many admissions offers say that they use students' essays, teachers' letters, 

parents' education, attendance at an a 'under-resourced' high school, and similar indicators to identify, 

provide favorable terms of admission to, and strongly recruit students who they believe to be 

economically disadvantaged." At your request, we undertook an analysis to determine ifthe chance of 

admission is any different for low income students, holding all other admissions characteristics constant. 

Below, we briefly describe the data used for our analysis and its limitations, our approach, and our 

findings. At the conclusion, we outline some important considerations for evaluating the utility in 

sharing this analysis. 

Data 

Data on admissions applicants came from the Office of Admission. Data on income comes from the CSS 

profile pa rt of the financial aid application and was supplied to the Office of Institutional Research from 

the Financial Aid Office. Because we did not have income data prior to 2009, we limit our analyses to 

the classes of 2009 to 2016. Of the 192,359 ~~  who applied for admission, .)(49% also 

submitted the CSS profile portion of the financial aid application. We do not have income data for 

students who did not apply for aid. 

Analysis: Approach and Results 

The analyses we conducted are similar to the analyses Bowen, Kurzweil, and Tobin performed in Equity 

and Excellence (2005). First, we examine the admit rate of low income applicants, defined as applicants 

with family incomes less than or equal to $60,000, by a measure of academic qualifications such as SAT 

score, to see ifthere was any evidence of a preference for low-income applicants. If groups of 

applicants with similar academic qualifications, but different incomes are admitted at different rates, 

this might suggest the presence of a "tip" for low-income applicants. 

Exhibit 1 illustrates the relationship between income and SAT I score. Fewer than 20% of applicants in 

the lowest income group (Less than $10K) have SAT I scores above 750, while almost 30% have scores 
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below 600, where the admission rates are below 1%, without controlling for additional factors. As 
incomes increase, the proportion of students with top SAT I scores above 750 increases, while the 
proportion with scores below 600 decreases. Based on a preference for high SAT scores in the 
admission process (applicants with SAT I scores lower than 600 have a very low probability of 
admission), we would expect that applicants from low-income families would be admitted a lower rate. 
However, for all SAT I scores greater than 600, we see that applicants from families with incomes less 
than or equal to $60,000 are admitted at a higher rate than applicants with similar SAT scores from 
families with higher incomes (exhibit 2). 

The differences noted above could be related to other factors that are related to income or are 
important in the admissions process. In order to control for those potential issues, we implement a 
logistic regression model to predict the probability of admission controlling for demographic 
characteristics and a variety of metrics used to asses qualification for admission. Demographic 
characteristics include gender and race/ethnicity. Qualifications used in admission include academic 
index, academic rating, extracurricular rating, personal rating, athletic rating, and legacy status. 

This approach likely has several limitations; we picked a small set of variables that would factor in 
admissions decisions. The selection of a wider set of variables might result in a better fitting model that 
accounts for more of the variation in individual applicants and their potentially unique contributions to 
the entering class. For example, the model does not capture exceptional talent in art or music explicitly 
(although ratings may capture some of this). In addition, our model is limited to main effects and we did 
not examine the potential for interactions between variables that might better predict admission. 
Therefore, our analysis should not be considered exhaustive. 

The logistic regression model finds results consistent with the descriptive analysis in exhibits 1 and 2. 
Exhibit 3 illustrates the difference between the predicted admission rate and actual admission rate for 
students at each income level. The predicted rate reflects controls for demographics, legacy status, 
athletic skills, ratings, and measure of academic qualifications. Given the relationship between income 
and SAT scores and the extracurricular opportunities available to low income applicants, we would 
expect low income applicants to be admitted at lower rates than their peers, which is reflected in 
predicted admit rates. However, we find that applicants with incomes below $120K are admitted at 
higher rates than we'd expect based on their admissions qualifications. 

To get a sense of the size of the admissions advantage conferred on low-income applicants relative to 
other groups of applicants, we include low-income status in another logistic regression model. The table 
below is sorted based on the effect size of each of the variables included in the model. The variables 
with the largest effects on the probability of admission are the athletic rating, a high personal rating, 
and legacy status. Compared to athletes and legacies, the size of the advantage for low income students 
is relatively small. ~he relative sizes of the admissions advantage conferred on different groups can be 
confirmed by looking at raw admit rates. An athlete that is also an academic 1 or 2 has an admit rate of 
83% compared against 16% for non-athletes with an academic 1 or 2 [IF WE EXCLUDE ATHLETES FROM 
OUR MODEL, HOW DOES THIS STORY CHANGE?]. The gap for legacy is 40%. Asian applicants with an 
academic 1 or 2 are admitted 12% of the time compared against an admit rate of 18% for non-Asian 
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applicants. [MAKE ALL OF THESE FINDINGS AN EXHIBIT?] By comparison, low income applicants with an 
academic 1 or 2 have an admit rate of 24% compared against 15% for all other 

Considerations 

Any analysis of the admissions process will draw attention to the variety of factors that often compete in 
admissions. With only approximately 2200 spaces for admitted students, as you know, implicit tradeoffs 
are made between athletes and non-athletes, legacy admits and those without affiliation, low income 
and other students. While we find that low income students clearly receive a "tip" in the admissions 
process, our model also shows that the tip for [legacy, athletes, etc.] is larger. On the flip slide, we see 
a negative effect for Asian applicants These realities have also received intense scrutiny from critics like 
Bowen, or more recently, Unz, as we have discussed at length . To draw attention to the positive benefit 
that low income students rece ive, may also draw attention to the more controversial findings around 
Asians, or the expected results around legacies and athletes. 

Variable Coefficient Estimate P-value 
Athletic rating of 1 6.33 0.00 
Personal Rating 1 or 2 2.41 0.00 
Legacy 2.40 0.00 
African American 2.37 0.00 
Native American 1.73 0.00 
Extracurricular 1 or 2 1.58 0.00 
Academic 1 or 2 1.31 0.00 
Standardized Academic lnde, 1.29 0.00 
Hi spa nic 1.27 0.00 
CSS self-reported income les 0.98 0.00 
International 0.24 0.00 
Asian -0.37 0.00 
Con stant -6.23 0.00 
Unknown/Other -0.03 0.41 
Fema le 0.00 0.87 
N =192,359; Pseduo R2=0.45 
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From: 
Sent: 
To: 
CC: 
Subject: 
Attachments: 

Dear Fitz, 

Bever, Erica Jane [erica_bever@harvard.edu] 
Wednesday, May 01, 2013 5:56:26 PM 
Fitzsimmons, William 
Pacholok, Olesia; Driver-Linn, Erin; Hansen, Mark Francis 
Admissions memo 
LowlncomeAdm ission Memo_FI NAL_20130501.pdf 

Attached is a memo describing our recent analysis of low income admissions. In the memo we describe our approach 
and results. At your suggestion, we reviewed a small sample of literature to put this in context and realized our approach 
was consistent with what others have done. We'd appreciate any comments or suggestions you have. 

We thought, based on our conversation last week, that it would also make sense to share this with Jeff Neal and 
Christine Heenan, Nina Collins, and Sally Donahue. Does that make sense? Are there others you would like to include in 
this conversation? 
Let us know if you have any questions! 
Best, 
Erica 
Erica Bever 
Assistant Director, Office of Institutional Research 
Harvard University 
Holyoke Center Suite 780 
1350 Massachusetts Avenue 
Cambridge, MA 02138 
617-495-2718 
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To: Bill Fitzsimmons 
From: Erica Bever, Erin Driver-Linn, Mark Hansen 
Re: Harvard College Admissions and Low Income Students 
Date: May 1, 2013 

As you have discussed with us, there may be value in responding to recent press about the rate of 
admission for low income students at elite institutions and in particular for Harvard College. Critics like 
Bill Bowen have suggested for years that need-blind admissions policies prohibit Harvard and others 
from using important information to evaluate the application of a low income student. In Equity and 
Excellence in American Higher Education, Bowen, Kurzweil, and Tobin note that, "We see that there was 
no perceptible difference in the chances of being admitted, at any given SAT level, for students from the 
two low-SES categories and for all other (non-minority) students" (Bowen, Kurzweil, & Tobin, 2005). 
However, the reality in admissions may be more complex than need-blind policies suggest as noted in 
Caroline Haxby and Chris Avery's recent study: "many admissions officers say that they use students' 
essays, teachers' letters, parents' education, attendance at an a 'under-resourced' high school, and 
similar indicators to identify, provide favorable terms of admission to, and strongly recruit students who 
they believe to be economically disadvantaged" (Haxby & Avery, 2012). At your request, we undertook 
an analysis to determine if the chance of admission is any different for low income students, holding all 
other admissions characteristics constant. 

Below, we briefly describe the data used for our analysis and its limitations, our approach, and our 
findings. At the conclusion, we outline some issues we believe are important to consider prior to public 
dissemination of this analysis. 

Data Sources and Limitations 

Applicant data was provided to the Office of Institutional Research by the Office of Admission. Data on 
income comes from the CSS profile section of the financial aid application and was supplied to the Office 
of Institutional Research by the Financial Aid Office for the classes of 2009 to 2016. Of the 192,359 
students who applied for admission for those classes, 49% also submitted the CSS profile portion of the 
financial aid application. We do not have income data for students who did not apply for aid. 

Analysis Approach and Results 

Similar to the analyses conducted by Bowen et. al. in Equity and Excellence in American Higher 
Education, we first examine the admit rate of low-income applicants (defined as applicants with family 
incomes less than or equal to $60,000) by a measure of academic qualification (such as SAT score) to see 
if there is any evidence of a preference for low-income applicants. If groups of applicants with similar 
academic qualifications, but different incomes, are admitted at different rates, this might suggest the 
presence of a "tip" for low-income applicants. 

Exhibit 1 illustrates the relationship between income and SAT I score. Fewer than 20% of applicants in 
the lowest income group (Less than $10K) have SAT I scores above 750, while almost 30% have scores 
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below 600, where the admission rates are below 1%, without controlling for additional factors. As 
incomes increase, the proportion of students with SAT I scores above 750 increases, while the 
proportion with scores below 600 decreases. Based on a preference for high SAT scores in the 
admission process (applicants with SAT I scores lower than 600 have a very low chance of admission), 
we would expect that applicants from low-income families would be admitted at a lower rate. However, 
for all SAT I scores greater than 600, we see that applicants from families with incomes less than or 
equal to $60,000 are admitted at a higher rate than applicants with similar SAT scores from families with 
higher incomes (Exhibit 2). 

The differences noted above could be related to other factors important in the admissions process. In 
order to control for those potential issues, we implement a logistic regression model to predict the 
probability of admission, controlling for demographic characteristics and a variety of metrics used to 
asses qualification for admission. Demographic characteristics include gender and race/ethnicity. 
Qualifications used in admission include academic index, academic rating, extracurricular rating, 
personal rating, athletic rating, and legacy status. 

This approach has several limitations; we picked a small set of variables that would factor in admissions 
decisions. The selection of a wider set of variables might result in a better fitting model, one that 
accounts for more of the variation in individual applicants and their potentially unique contributions to 
the entering class. For example, the model does not capture exceptional talent in art or music explicitly 
(although ratings may capture some aspect of these attributes). In addition, our model is limited to 
main effects, not examining interactions between variables. Our analysis should not be considered 
exhaustive. 

In spite of these limitations, the logistic regression model results are consistent with the descriptive 
analysis described above and shown in Exhibits 1 and 2. Exhibit 3 illustrates the difference between the 
predicted admission rate and actual admission rate for students at each income level. The predicted 
rate controls for demographics, legacy status, athletic skills, ratings, and measures of academic 
qualifications. Given what we know about the relationship between income and SAT scores and the 
extracurricular opportunities available to low income applicants, we would expect low income 
applicants to be admitted at lower rates than their peers (this is reflected in predicted admit rates). 
However, we find actual admission rates indicate that applicants with incomes below $120K are 
admitted at higher rates than we expected. 

To get a sense of the size of the admissions advantage conferred to low-income applicants relative to 
other groups of applicants, the so-called "thumb on the scale," we include low-income status in a 
second logistic regression model. The table below is sorted based on the effect size of each of the 
variables included in the model. The variables with the largest effects on the probability of admission 
are athletic rating, personal rating, and legacy status. Compared to athletes and legacies, the size of the 
advantage for low income students is relatively small. 

Table: Logistic Regression Predicting Admission from Classes 2009 through 2016 

Variable Coefficient P-value 
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Athletic rating of 1 
Personal Rating 1 or 2 
Legacy 
African American 
Native American 
Extracurricular 1 or 2 
Academic 1 or 2 
Standardized Academic Index 
Hispanic 
CSS self-reported income less than or equal to $60K 
International 
Asian 
Constant 
Unknown/Other 
Female 
N = 192,359; Pseduo R2 = 0.45 

CONFIDENTIAL DRAFT 

Estimate 

6.33 0.00 
2.41 0.00 
2.40 0.00 
2.37 0.00 
1.73 0.00 
1.58 0.00 
1.31 0.00 
1.29 0.00 
1.27 0.00 
0.98 0.00 
0.24 0.00 
-0.37 0.00 
-6.23 0.00 
-0.03 0.41 
0.00 0.87 

The relative sizes of the admissions advantage conferred on different groups can be seen by looking at 
the differences in actual admit rates as well. In Exhibit 4, we limit our analysis to students with high 
academic ratings (1 or 2) and examine the differences between athletes and non-athletes, legacy 
students and others, Asian students and all other students, and low income students and all other 
students. An athlete that is also an academic 1 or 2 has an admit rate of 83% compared against 16% for 
non-athletes with an academic 1 or 2. Fifty-five percent of legacies who are academic ls and 2s are 
admitted compared with 15% of all other academic 1 and 2s. Asian applicants with an academic 1 or 2 
are admitted 12% of the time compared against an admit rate of 18% for non-Asian applicants. By 
comparison, low income applicants with an academic 1 or 2 have an admit rate of 24% compared 
against 15% for all other applicants. 

Issues to consider before sharing these results publicly 

We imagine that sharing any analysis of admission weights will draw attention to the variety of factors 
that compete with one another in the admissions decision. To state the obvious, with only ~2,200 
spaces for admitted students per year, implicit tradeoffs are made between athletes and non-athletes, 
legacy admits and those without affiliation, low income and other students. We know that many are 
interested in the analysis of the relative tradeoffs. While we find that low income students clearly 
receive a "tip" in the admissions process, our descriptive analysis and regression models also shows that 
the tip for legacies and athletes is larger and that there are demographic groups that have negative 
effects. 
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CLASS OF 2017 - EA APPLICANTS 

I 

SAT Total ! 

-----

SAT Total 
1250 to Pct of 1100 to Pct of SAT Total Pct of Pct of Average Average Average Average 

Total 1600 Total 1240 Total < 1100 Total None Total SAlV ,SATM SAlW ACTC 
OVERALL APPS 4854 3366 69% 313 6% 100, 2% 1075 22% 708 726 713 32 

---

Asian American 922 765 83% 12 1% 6 1% 138 15% 743 784 749 33 
- --·--···---

African American 447 178 40% 84 19% 35 8% 150 34% 642 640 638 28 
-

Hispanic American 372 223 60% 56 15% 161 4% 77 21% 672 673 670 30 
- -- -- ------------ ----

Native American 50 24 48% 4 8% 4 8% 18 36% 684 677 677 31 
Unknown 417 324 78% 5 1% 2 0% 86 21% 743 751 749 33 
White 1790 1229 69% 84 5% 11 1% 466 26% 717 724 722 32 

------- -------------- --

Foreign 856 623 73% 67 8% 26 3% 140 16% 679 739 694 31 
- ------ +------

NOT SEARCHED APPS 2199 1312 60% 197 9% 89 4% 601 27% 676 705 688 30 
Asian American 263 192 73% 12 5% 6 2% 53 20% 706, 727 717 31 
African American 156 19 12%' 21' 17% 1 28 18% 82 53% 575 576 579 24 
--------

Hispanic American 79 26 33% 18 23% 12 15% 23 29% 625 622 630 26 
Native American 20 6 30% 2 10% 4 20% 8 40% 642 624 637 29 
Unknown 161 105! 65% 3 2% 2 1% 51 32% 718 724 728 32 
White 898 544 61% 75 8% 11 1% 268 30% 688 700 7001 30 
Foreign 622 420 68% 60 10% 26 4% 116 19% 659 728 677 30 

! I 

SEARCHED APPS 2655 2054i 77%! 116 4% 11 0% 474 18% 731 741 732 33 
Asian American 659 573 87% 1 0% 0 0% 85 13% 757 772 760 34 

--

African American 291 159 55% 57 20% 7 2% 68 23% 664 661! 658 29 
Hispanic American 293 197 67% 38 13% 4 1% 54 18% 68_3 684 679 31 , ___ 
Native American 30 18 60% 2' 7% 0 0% 10 33% 710 708 701 32 
Unknown 256 219 86%, 2 1% 0 0% 35 14% 756 765 760 34 , ___ -

White 892 685 
~ 

77%' 9 1% oi 0% 198 22% 743 747 741, 34 
Foreign 234 203 87% 7 3% 0 0% 24 lO"Ai 727 765 735 33 

-------··-··-

PSA T LVL3 1100 - 1240 73 22 , 30% 30 41% 5 7% 16 22% 600 612 593 27 
SAT LVL3 1170-1260 41 12 29% 24 59% 0 0% 5 12% 618 617 606 25 
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WRFandMEM, 

Here are the numbers for this year's PSAT search. There's a big jump in our higher level 
searches-Asian Levell, High Scorers, and High BCHNP. We took out the GPA 
restrictions 3 years ago, when there was a dip in the numbers. If you like, I could put 
them back in. 

I'll wait to hear from you before I hit the order button. 

Thanks, 
EBY 

SEARCH 2016 

SAT= 
PSAT V+M Eth/States 

1380 -
High Scorers 1600 K, 0, W / ALL 

1310 -
Sparse Country 1370 K, 0, W / AL, AK. AZ, AR 

ID, LA, ME, MS, MT, NE 
NV,NH,NM,ND,OK,SD 
UT, VT, VVV, WY 

1380 -
Asian Level 1 1600 ALL PSAT Takers 

1300 -
Asian Level 2 1370 ALL PSAT Takers 

1360 -
Female High Scorers 1370 K, 0, W / ALL 

1100 -
BCHNP 1240 ALL PSAT Takers 

1250 -
HIGH BCHNP 1600 ALL PSAT Takers 

2014 

30,096 

3,532 

11,459 

9,340 

3,589 

29,645 

10 141 

97,802 

NB: GPA not included for High Scorers, Asian Level1 and High BCHNP. 

HIGHLY CONFIDENTIAL - ATTORNEYS' EYES ONLY 

2015 2016 

29,322 32,614 

3,233 3,507 

12,837 14,406 

9,498 10,501 

3,108 3,749 

29,910 36,799 

10,491 12,438 

98,399 114,014 

change 
2015 to 

2016 

11% }~{ft) 
8% 

12% ,r;v!> 
11% 

21% 

23% (lot) 
19% /Z. vD 
16% 

HARV00007771 



Admissions Calendar 2013-2014
September - October Joint Travel

Early October
Admissions Office begins processing applications; interview requests sent to School Committee chairs.

October 24 - 25 Cambridge Admissions Conference

November 1 Early Action application deadline (postmark)

November 16 - 23 Subcommittees meet. Please try to complete all interview requests and send interview reports to

Cambridge in time for subcommittee meetings.
- ---------

November 16 EST

November 18 BOF

November 19 IL Z
November 20 HKR

- -- -- -

November 21 JPU

November 22 ACG

November 23 NV
November 25 - Full committee meets. All interview reports must be completed and sent to Cambridge.

December 6

December 13 Decision letters mailed and emailed.

December 14 Decision lis:s available on website for Schools Commit:ee chairs.

January 1 Final deadline for applications (postmark)

January 22 - March 1 Subcommittees meet. Please try to complete all interview requests and send interview reports to

Cambridge in time for subcommittee meetings.

January 22 - 25 EST

January 28 - 31 BOF
- -

February 3 - 6 I LZ
February 8 - 12 HKR
February 14 - 18 JPU

February 20 - 24 ACG

February 25 - March 1 V
--- ------ ---- ------ -- -- ----~----- - -- --- -- - - ----

February 26 - March 1 N
March 3 - 14 Full committee meets. All interview reports must be completed and sent to Cambridge.

March 3 Gereral Overview

March 4 ES

March 5 TB
March 6 OF

-

March 7 IL
_---- --- --------- .~---- --

March 8 ZH
March 10 KJ

March 11 RP
March 12 UA

March 13 CG
----- ---- --- - ---_-- f---- ---- ---------- - --- -_-_-- -- - -----

March 14 NV
March 17 - 19 Final Review

March 27 Decision letters mailed and e-mailed.

March 28 Decision lists available on website for Schools Commit:ee chairs.

April 26 - 28 Visiting Program in Cambridge for admitted students

May 1 Candidates' reply deadline

May Spring joint travel

mid-May to June 30 Wait list meeti ngs
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From: 

Sent: 

To: 

CC: 

Subject: 

Cheever, Roger [rcheever@harvard.edu] 

Friday, November 15, 2013 2:52:03 AM 

B·ouchard, Alessandra 

Pacholok, Olesia; Fitzsimmons, William 

Re: applicantj Redacted: 
. Pll/SPI 

was a devoted  Gift Chair and generous donor. His latter years were quite challenging based on 

Going forward, I don't see a significant opportunity for further major gifts.I ~~~  lhad an art collection which conceivably 
could come our way. More probably it will go to the  Museum. I will get Brad Voigt's perspective. For the 
moment, I would call it a "2". 

I'll know more by tomon-ow. 

Roger 

From: Bouchard, Alessandra 
Sent: Thursday, November 14, 2013 05:20 PM Eastern Standard Time 
To: Cheever, Roger 
Cc: Pacholok, Olesia; Fitzsimmons, William R. 
Subject: applicant! ~~~ I 

case. 

Thanks (and safe travels!), 

Alessandra 

Alessandra Bouchard 

University Development I Alumni Affairs & Development 
w 617.496.5715 
The Harvard Campaign 

Find Harvard on: Facebook I Twitter I Linkedln I Google+ 
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EXHIBIT l.;?
WIT: --/7; f+r-'
DATE: 'i-I( -(7
DARIA L ROMANO, RPR, CRR

Pacholok, Olcsia

To:
Subject:

,-
I I'

\ ! i '{
I

(J"M Dave,

Thanks for' 'your ernai.. I had a terrific meet ng withL~~ It would be perfectly appr opriatr: tor him to be considered for
d likely on October 21 \""e leok forward to recPlving illl hi~ 'lldtericll~ ~() that we r an review hi, ilppl,:at,o,' prior to the
Octo:)l"r n IllPplint;.

Take care and ! hope all contmues to go we.l for 'yOJ.

Bpst rwrsonell regards
Sincerely,
8ill

From: David Fish, Harvard Men's Tennis [mailto:fish@fas.harvard.edldJ
Sent: ) hursdav, October 02,20148:05 AM
To: Htzsirnrnons, William; Pacholok, Olesia
Cc: Donovan, Joe Redacted
Subject: Hi, Bill r~L __ --"p:.!!:II'i2.SP~I__ ___J

Hi. Bill:
I Rea~c~ec· 1Thanks so much for meeting with I PIVSPI during his visit. He was (unsurprisinglv) thrilled with the

chance to meet with you and really enjoyed it, despite the usual nerves.

I know that YOU arc aware that Joe Donovan and Mike Smith have been in dose contact with the ~ Iamilv
for some tin~e[ ._R';1(~who donated to Harvard and two lull profcssor~l~c~' ;nd
wlw over the last 4 years has given us about $1, I 00.000 < PI

cson. who became an for us in the earlv '80s, and now runs the familv lI,rpl '. Two
sons of one of] ""~dc,e ] sisters came to I [arvard, hut ~l\lch of the rest oj' the [:?:," flan has ended lip at Penn.
inciudillP ~Cd"ctcd. 01'1,'1' sist"r I C

u PII!SPI . (~ ~ .

[t would mean a great deal tol R~~~~~a i and to C::cT] to sec! R;':t~~'id lat I [ar\'ard. rhus we rolled (lut the red
carpet ,mel were all delighted that I ReJ.cle i had a great time, and lhatl Red",' Ialld his wife c, de wcre hoth
extremely impressed at how much friendlier a place IIarvard had become sine ;~:,r time here.[ --'~~~~;;r-n J
would love to come to Harvard.

r KcdclClcd: I "A year ago, there was no way that [ could have offered pwp spot on our roster With a straight
faee. Remarkably,] Red~clcd. has surprised us and become quite a good player, moving from

section to the top players in his section (aUi~~c,:;darkable). I watehcd him rlay at the
Natlo:lal I cam Champion' ., re he was paired with! II . itr-om in douhles. wh,)

d· . II II Redacted:, " r 'k I () "'IlIlentore nlln rea y we. PWSPI IS ollr 111 n:cnlll and \\ill hI.: lip wr ,\ I.I ·c Y OIl ct. _ .

Although our three "supports" arc precious and arc committed to other players, "'e can now makl.: R~~J,'.'~~,da 4. I
have told him that I would find a spot for him if admitted. As you know, he's quite big and still thmlllllg out, a
lefty with McEnroe type hands. He could surprise liS CVl'lIl!1nre ifhc keeps after it. On top 01 that. he's a rcally
kind kind and smart young man.
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I know that you have been willing in tJ1e past to give certain EA prospects Lik.elies (as you did with! R~:~:,0: I 
I R:~~~;'· !sons). 

From our September athletic/admission meeting, l know that Harvard (you) have continued your policy of 
giying Likelies to students whom you would later want to admit anyway. I believe I Redac1e I fits this bill. I have 
informally suggested tol Redacted: hat getting a Likely might be possible, and he has replied that this would be a 
great help to him (as it would keep Penn out of consideration). 

BiIJ, am 1 reading the signs appropriately, and would you be willing to consider his EA case on October 21? 1 
have encouraged him to get his application in right away, as long as he does his very best, and bel ieve he wi ll 
have everything in at least a week before that time. 

Regards, 
Dave 

Dave Fish 
Scott Mead Family Head Coach of Men's Tennis 
Harvard University Dept of Athletics 
Murr Center 
65 N. Harvard St. 
Boston, MA 02163 
fish@fas.harvard .edu 
GoCrimson Men's Tennis website 
Harvard Men's Tennis blog 
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From: Hawrigan, Kaitlin [/O=HARVARD-FAS/OU=EXCHANGE ADMINISTRATIVE
GROUP (FYDIBOHF23SPDL T)/CN=RECIPIENTS/CN=HOWRIGAN]
Tuesday, March 19,2013446:37 PM
Yang, Elizabeth
RE: One pager

Sent:
To:
Subject:

-----Orlqi~dl ~~ssage-----
Fr Z))-l: YU:JlJ, ? 1 i dL't":~_"l

.:;P·l~_: T.~p:...;drjy, r·'rj r -:h . C, .? 1 ,) 1;-: L =-j ~'ii

To: ~O~=igd~, Kai~li~
S~bJec~: ?E: C~C pager

------Crigi:1:1l r~e~.3aqe -----
fron: ..cw r ioa n , ;<.ai~l~~.
Se~~: ~~e3ddy, ~dr:~ :0, 2J13 !2:C7 r~
To: ·::"o...~g, t:li=iJce:_::
S~b~cc:: C:lC ~accr

~e ~S: ~i:lishEd _9 c~r fir3~ peSS d:ld ~~, ~as hcoi~~ he co~1j ge~ a o~e pa~er d:ld
~is e:~:lic 3~a:5 50 ~e ca:l look d~ ~here. 1: loo~s :i~e ~e ~eed :0 :a~e 2~ ~ore r~~h~
:lOW ~rom :he lc~ meso
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From: Yong, Elizabeth [/o=Harvard-FAS/ou=Exchange Administrative Group 
(FYDIBOH F23SPDL T)/cn=Reci pients/cn=yong] 

Sent: Tuesday, November 05, 2013 12:56:08 PM 
To: Fitzsimmons, William; McGrath, Marlyn; Donahue, Sally 
CC: Waters, Vaughn 
Subject: one pager 
Attachments: EA18.pdf 

Hi All, 
The first one pager of the season is attached! 
I'm feeling a bit under the weather so I' ll be working from home today. 
Let me know if you need anything else. 
EBY 

Elizabeth Yong 
Special Projects Administrator for 
Admissions Policy, Research & Operations 
Harvard College Admissions 
yong@fas.harvard.edu 
617-496-4519 
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EARLY ACTION APPLICANTS 2017 vs 2018 
2017 o/o Apps 2018 % Apps % Change 

Total 49451 100.0% 4722 100.0% -2.5% 

Male 2512' 51 .8% 2501 53.0% -0.4% 
Female 2333 48.2% 2221 47.0% -4.8% 

l 
Central 94 , 1.9% 75 1.6% -20.2% 
Mid-Atlantic 950 19.6% 884 18.7% -6.9% 
Mountain 149 3.1% 162 3.4% 8 .7% 
Mid-West 554 11.4% 604 12.8% 9.0% 
New England 597 12.3% 630 13.3% 5.5% 
Pacific 679 14.0% 613 13.0% -9.7% 
South 11121 23.0% 1033 21 .9% -7.1% 
Territories 12 0.2% 14 0.3% 16.7% 
Canada 106 2 .2% 116 2.5% 9.4% 
Foreign 592 , 12.2% 591 12.5% -0.2% 

Social Sciences 1260 26.0% 1082 22.9% -14.1% 
Humanities 6831 14.1% 546 11 .6% -20.1% 
Biological Sciences 1412 29.1% 1310 27.7% -7.2% 
Physical Sciences 358 7.4% 339 72% -5.3% 
Engineering 591 12.2% 581 12.3% -1 .7% 
Math 308 6.4% 268 5.7% -13.0% 
Computer Science 1501 3.1% 166 3.5% 10.7% 
Undecided 83 1.7% 430 9.1% 418.1% 

Lineage 3751 7.7% 327 6.9% -12.8% 
I 

Aid 3459 71 .4% 3269 69.2% -5.5% 
Non-Aid 1386 28.6% 1453 30.8% 4.8% 
Disadv - Staff 388 8.0% 20 0.4% -94.8% 
Fee Waived 494 10.2% 738 15.6% 49.4% 

Recruited Athletes 228 4.7% 184 3 .9% -19.3% 

US Citizens 39951 82.5% 3863 81 .8% -3.3% 
Permanent Res 173 3.6% 168 3.6% -2.9% 
internat'I Citizens 677 14.0% 691 14.6% 2.1% 
US/Dual Citizens 291 6.0% 322 6.8% 10.7% 

Old Methodology 
Asian American 1029 21.2% 1029 21 .8% 0.0% 
African American 459 9.5% 450 9 .5% -2.0% 
Hispanic American 203 4.2% 212 4.5% 4.4% 
Mexican American 141 2.9% 155 3.3% 9.9% 
Native American 50 1.0% 42 0.9% -16.0% 
Puerto Rican 51 1 1.1% 67 1.4% 31.4% 

New Methodolgy 
Asian American 10371 21.4% 1045 22.1% 0.8% 
African American 459 9.5% 450 9.5% -2.0% 
Hispanic American 437 9.0% 487 10.3% 11 .4% 
Native American 81 1.7% 62 1.3% -23.5% 
Native Hawaiian 11 0.2% 18 0 .4% 63.6% 
Multi-Racial 561 11.6% 595 12.6% 6.1% 

IPEDS 
Asian American 884 18.2% 876 18.6% -0.9% 
African American 368 7.6% 350 7.4% -4.9% 
Hispanic American 437 9 .0% 487 10.3% 11.4% 
Native American 131 0.3% 8 0.2% -38.5% 
Native Hawaiian 3 0.1% 5 0.1% 66.7% 

Date: 11/5/2013 Multiracial 226 4.7% 229 4 .8% 1.3% 
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Class of 2018 -EA Applicants ,_ _______ : ________ -- --T 
I--------+----+--------+-----------+----+-------------

! Applicants Admits as of 10am 
Men % Total iWomen % Total Total Men % Total Women % Total :Total 

Overall 2498 53.0% 2217 ~  ---471"°5 -- ~ ~ ~  

,_ __ M_e_a_n_S_A_TV-----+-----7-1-1+----+--_--__ -_-_703 - - ____ ~  

-Mean SATM 735 711 723 756 745 751 
-Mean SATW 714 711 713 745 756 750 

-----+----+-------- ---'-'-+-------4!------1 

Asian American 561 53.8% 482 46.2% 1043 106 57.0% 80 ~ - 186 
~ ~ ~  44.0o/o 252 56.6·%---··-·---4--5-01---3-8+--44-. 7-%-+-----4--7-+--5-5-.3-o/c-lo ---8--<5 

~  __ 2_5_7+-__ 52.9% 229, 47.1% 486 52 56.5% 40 43.5% 92 
(\Ja!ive American ! 27 43.5% 35 56.5% 62 5 62.5% 3 37.5% 8 
Native Hawaiian 9 50.0% 9 50.0%' 18 1 50.0% 1 50.0%1 2 
Multi-Racial 297' 49.7%· 300i 50.3% 597 57. 47.9% 62 52.1%1 119 

1-S_u_b_to_ta_l ____ ~  ---=2-"-65-'---6'--l-- --""2_59" __ ~  __ 2_3_3 __ 4_7_.4_o/c_o t------4_9--<2 

125 59.0% 87 41.0% 212 104 57.1% 78 42.9% 182 

~  ____ ____, ___ 1_9_8+-_5 __ ~ ,_ 167 45.8% 365 __ 96-+-_5_6 __ 1_o/c_o+-__ 7_5--+-_4_3 __ ~ ___ _:12_!_ 

Aid Applicants 1735 53.-2% - 1524 
~  . _2_9_5+-_6_0_.1_%-+-__ 1_9_6+-_39 ___ ~ 46.8% 3259 

A 69 50.0% 69 50.0% 138 20 48.8% 21 51.2% 41 
B 133 ·54_,-o/c-c-10 ~ ~ ~ ~ ~ ~  

c 108 52.9% 96 47.1% 204 19 52.8% 17 47-2% 36 o----------- 151 55.7% 120 ~~~ ~ ~ ~ ~ ~~ ~  ---4---+3 
~ ~ ~ ~ --62.5% --- ---12 -- ~  

F 178 56.0% 140 44.0% 318 27 73.0% 10 27 0% 37 
~ ~ -·- -----------+----t-----+------J 
G 126! 48.1% 136 51.9% 262 24 64.9% 13 35.1% 37 
~ - -: ---- -153- 51-7% 143 48.3% 296 24 58-5% 17 41.5% 41 
I 134 47.2% 150 52.8% 284 29 50.0% -------;29 50.0% 58 

------------------+----+-------+----+----+-------+----+----+-------+ 
J 125 63.8% 71 36.2% 196 18 78.3% 5 21.7% 23 
,_K _ _________ 7_2--5-3.-3-%-+i---63--+-- 4- 6-_7_0_Vo+-----1-35 - 21 61-8% -·131--- 38_2°/o+---3-4--l 
L 88i 50.3% 87 49.7% 175: ~ ~ ~ ~ ~~~ ~  
1-N-------!----9-7+--5-o_-0_%_1 ____ 97-,'----5- 0 ___ 0°-Vo+---19-4-+,- --2-4f--- ~  r 28 53_8% 52 

p 201 55.1% 164 44.9% 365 89: 65.0%, 48 35.0% 137 
"R----------+----=9-,-1t---=59-=-_7370fo -- 65 41.7% 156 ~ ~ ~ ~ ~~ ~  

s 107 55.2% 87 44.8%; 194 - -__ _?8 56.0% 22 44.0% --50 
T 76 50.7% 74! 49.3% 150 2-9t---43 ___ ~ ~  

u ----- 130 54.9% 107i 45.1% 237 19 46.3% 22 53.7°/8----4f 
v 214 51.4% 202 48.6% 416 15 50.0o/oi 15 50.0%. 30 

~ --· -------+----+----+-----+----+--------t z 100 55.2% 81 44.8% 181 25 67.6% i 12 324%1 37 

11/26/2013 at 10:38 AM 
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~ -1»'11 r/l C 
EARLY ACTION ADMITS 2017 vs 2018 

2017 %Apps Admits %Admits 2018 % Chnge %Apps Admits %Admits 
Total 4845 100.0% 892 100.0% 4700 -3.0% 100.0% 940 100.0% 

Male 2512 51.8% 468 52.5% 2491 -0.8% 53.0% 536 57.0% 
Female 2333 48.2% 424 47.5% 2209 -5.3% 47.0% 404 43.0% 

Central 94 1.9% 18 2.0% 75 -20.2% 1.6% 14 1.5% 
Mid-Atlantic 950 19.6% 262 29.4% 881 -7.3% 18.7% 254 27.0% 
Mountain 149 3.1% 23 2.6% 164 10.1% 3.5% 19 2.0% 
Mid-West 554 11.4% 56 6.3% 598 7.9% 12.7% 70 7.4% 
New England 597 12.3% 187 21.0% 627 5.0% 13.3% 202 21.5% 
Pacific 679 14.0% 

-
137 15.4% 613 -9.7% 13.0% 147 15.6% 

South 1112 23.0% 142 15.9% 1025 -7.8% 21.8% 152 16.2% 
Territories 12 0.2% 3 0.3o/o 13 8.3% 0.3% 5 0.5% 
Canada 106 2.2% 18 2.0% 112  5.7% 2.4% 16 1.7% 
Foreign 592 12.2% 46 5.2% 592 0.0% 12.6% 61 6.5% 

Social Sciences 1260 26.0% 241 27.0% 1083 -14.0% 23.0% 222 23.6% 
Humanities 683 14.1% 178 20.0% 545 -20.2% 11.6% 132 14.0% 
Biological Sciences 1412 29.1% 209 23.4% 1300 -7.9% 27.7% 211 22.4% 
Physical Sciences 358 7.4% 81 9.1% 338 -5.6% 7.2% 66 7.0% 
Engineering 591 12.2% 88 9.9% 583 -1.4% 12.4% 92 9.8% 
Math 308 6.4% 64 7.2% 264 -14.3% 5.6% 64 6.8% 
Computer Science 150 3.1% 22 2.5% 166 10.7% 3.5% 37 3.9% 
Undecided 83 1.7% 9  1.0% 421 407.2%  9.0% 116 12.3% 

Lineage 375 7.7% 207 23.2% 365 -2.7% -7.8% 186 19.8% 
·-. --

Aid 3459 71.4% 511 57.3% 3244 -6.2% 69.0% 515 54.8% 
Non-Aid 1386 28.6% 381 42.7% 1456 5.1% 31.0% 425 45.2% 

Disadv -Staff 388 8.0% 91 10.2% 346 -10.8% 7.4% 88 9.4% 
Fee Waived 494 10.2% 64 7.2% 714 44.5% 15.2% 108 11.5% 

Recruited Athletes 228 4.7% 190 21.3% 209 -8.3% 4.4% 182 19.4% -
US Citizens 3995 -82.5% 803 90.0% 3848 -3.7% 81.9% 843 89.7% 
Permanent Res 173 3.6% 23 2.6% 167 -3.5% 3.6% 24 2 .6% I 
Jnternat'I Citizens 677 14.0% 66 7.4% 685 1.2% 14.6% 73 7.8% 

US/Dual Citizens 291 6.0% 60 6.7% 318 9.3% 6.8% 84 8.9% 

Old Methodology -· 

Asian American 1029 21.2% 192 21.5% 1027 -0.2% 21.9% 190 20.2% 

African American 459 9.5% 77 8.6%. 447 -2.6% 9.5% 94 10.0% 

Hispanic American 203 4.2% 36 4.0% 208 2.5% 4.4% 41 4.4% ! 

Mexican American 141 2.9% 17 1.9% 
- ·155 9.9% 3.3% 29 3.1% 

. 
! 

Native American 50 1.0% 12 1.3% 43 -14.0% 0.9% 7 0.7% 

Puerto Rican 51 1.1% 12 1.3% 66 29.4% 1.4% 15 1.6% I 
. 

New Methodolgy J 

Asian American 1037 21.4% 193 21.6% 1043 0.6% 22.2% 194 20.6% 
i 
I 

10.0% 
I 

African American 459 9.5% 77 8.6% 447 -2.6% 9.5% 94, 

Hispanic American 437 9.0% 70 7.8% 484 10.8% 10.3% 97 10.3% I 
Native American 81 1.7% 14 1.6% 62 -23.5% 1.3% 8 0.9% I 

I 

Native Hawaiian 11 0.2% 2  0.2% 18 63.6% 0.4% 2 0.2% 
I 
I 

125 13.3% 
I 

Multi-Racial 561 11.6% 122 13.7% 597 6.4% 12.7% I 
iPEDS I 
Asian American 884 18.2% 153 17.2% 

-
870 -1.6% 18.5% 158 16.8% 

African American 368 7.6% 56 6.3% 347 -5.7% 7.4% 70 7.4% I Hispanic American 437 9.0% 70 7.8% 484 10.8% 10:3% 97 10.3% 
I 

Native American 13 0.3% 2 0.2% 8 -38.5% 0.2% 2 0.2% l 
Native Hawaiian 3  0.1% 2 0.20fo 

----
5 66.7% 0.1% 1 0.1% I 

Multiracial 226 4.7% 63 7.1% 232 2.7% 4.9% 48 5.1% 

Date: 12/2/2013 Time: 5:38 PM 
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Docket 2017 
A 180 
B 253 
C 209 
D 275 
E 298 
F 283 
G 291 
H 311 
I 292 
J 227 
K 165 
L 192 
N 203 
p 290 
R 173 
s 189 
T 174 
u 252 
V 412 
z 176 
Total 4845 

12/2/2013 

CONFIDENTIAL 

EARLY ACTION DOCKETS 2017 vs 2018 

EA Admit Percent 
Admits Rate 2018 Change EADM 

43 23.9% 139 -22.8%· 41 1 
38 15.0% - -- 245 -3.2% ... -- - 38 
36 17.2% ·204 -2.4% 

. 
41 i 

40 14.5% 
. 210 -1 .8% ' 

. 
48 ' 

31 10.4% 294, -1 .3%: . - 32: 
30 10.6% ··315 11.7% ·-- ~ - . 2E5"Cf ..... ---· 38 13.1% -10.7%• 371 
33 10.6% 294 -5.5% -41' 
58 19.9% ·- "'i84, -2.7%, 

.. - -65! 
31 13.7% - Hi6 -13.7%' -- ··-·"231 
43 26.1% ·· 134 -18.8% - 34'. 
34 17.7% 175 

... 
351 -8.9% 

59 29.1% 193 -4.9%1 
.. - 53! 

117 40.3% ·- · 354 25.5%. -·1 371 
45 26.0% 

.. 1561 -9.8% i ·- 40; 
48 25.4% - - 193; 2.1%. soi 
72 41.4% -· . 'f50. -13.8% - - 67! 
34 13.5% 2361 -6.3%1 

.. --41! 
24 5.8% - 416 1.0% ·-··3 0: 
38 21 .6% 181 2.8% · ., - ·- . 45, 

892 18.4% 47001 -3.0%1 - 9401 

Admit 
Rate 
29.5% 
15.5% 
20.1% 
17.8% 
10.9% 
13.3% 
14.2% 
13.9% 
22.9% 
11 .7% 
25.4% 
20.0% 
27.5% 
37.6% 
25.6% 
25.9% 
44.7% 
17.4% 
7.2% 

24.9% 
20.0%, 

I 
l 

I 
I 
i 

I 
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- Class or 2018 - EA Applicants 

Applicants Admits as of 5pm 
Men % Total Women % Total Total Men % Total Women % Total Total 

Overall 2491 53.0% 2209 47.0% 4700 536 57.0% 404 43.0% 940 

Asian American 561 53.8% 482 . 46.2% 1043 109 56.2% 85 43.8% 194 
African American 198 44.3% 249 55.7% 447 42 44.7% 52 55.3% 94 
Hispanic American 256 52.9% 228 47. 1% 484 54 - 557% 43 44.3% -g=, 
Native American 27 43.5% 35 56.5% 62 5 62.5% 3 37 5% 8 
Native Hawaiian 9 50.0% 9 50.0% 18 , 500% 1 50.0% 2 
Multi-Raclal 296 49.6% 301 50.4% 597 60 48.0% 65 52.0% 125 
Subtotal 1347 50.8% 1304 49.2% 2651 271 52.1% 249 47.9% 520 

One Athletes 122 58.4% 87 41 .6% 209 104 57.1% 78 42.9% 182 

LineaQe 198 54.2% 167 45.8% 365 101 56.4% 78 43.6% 179 -
~icants 1728 53.3% 1516 46.7% 3244 302 58.6% 213 41 .4% 515 

A 69 49.6% 70 50.4% 139 20 48.8% 21 51 .2% 41 
B 133 54.3% 112 · 457% 245 22 57.9% 16 42.1% 38 
C 108 52.9% 96 47.1% 204 21 51 .2% 20 488% 41 
D 150 55.6% 120 444% 270 -32 66.7% 16 33.3% 48 
E 144 49.0% 150 51 .0% 29~ __1Q 62.5% 12 37.5% 32 
F 177 56.0% 139: 44 .0% 316 29 69.0% 13 31.0% 42 
G 126 48.5% 134 51 .5% 260 24 64.9% 13 35.1% 37 
H 152 51.7% 142 48.3% 294 24 58.5% 17 41.5% 4 1 
I 134 47.2% 150 52.8% 284 30 462% 35 53.8% --"ss 
J 125 63.8% 71 36.2% 196 18 78.3% 5 21 .7% 23 
K 71 53.0% 63 47.0% 134 21 61 .8% 13 38.2% 34 
L 88 50.3% 87 497% 175 19 54.3% 16 45.7% 35 
N 96 49.7% 97 50.3% 193 24 45.3% 29 54.7% 53 
p 201 55.2% 163 44:8% 364 89 65.0% 48 35.0% . 137 
R 91 58.3% 65 41.7% 156 23 57.5% 17 42.5% 40 
s 107 55.4% 86 44.6% 193 28 56.0% 22 4'!.0% 50 
T 76 50.7% 74 49.3% 150 29 43.3% 38 56.7% 67 
u 129 54.7% 107 45.3% 236 19 46.3% 22 53.7% 41 
V 214 51.4% 202 48.6% 416 15 50.0% 15 50.0% 30 
z 100 55.2% 81 44.8% 181 29 64.4% 16 35.6% 45 

12/2/2013 at 5:59 PM 
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EARLY ACTION ADMITS 2017 vs 2018 
2017 __ % Ap_es I Admits I% Admits 2018 % Chnge _ % Apps J Ad~% Admit~ 

Total- __ --~~45 100.0% 8921 100.0% _ ·-47.21t ~.6%, _ 100.0%1
_ 853• 100_.9.!o 

Male 2512 51.8% 468L _52.5% 2504 -0.3% 53.0%, 497- 58.3% _,, 
Female 2333 48.2% 424J 47.5% _2217! -5.0%1 47.0%-_ -356. 41~7~ V 

Central 94 1.9% --fa,-2.0% 761 :-:rg·_1o/ol- - 1.6°r-13 1.5% 
Mid-Atlantic 950 19.6% 262°,. .. -29.4% 883-· -7.1%1 18.7% --229~~ 8% 
Mountain_____ -14·9 3.1% 23 2.6% __!_65 10.7°k ~ .5°~ - ! 7 _ ·2.Q% 
.Mid-West --_-_ 554! .. 11.4% 56 6.3% 603 8.8% 12.8%1 56 6.6% 
New England 5971 12~3%·_=::_ 187j 21.0% . 629i-.::-5.4FVo 1f3% -__ · _1~4 l?~ 
Pacific ... - 5791 14.0% 137

1 
__ 15.4°_v~ 614r -9.6% 13.0% 120 14.1% 

South ff12,-4~~--142 15.9% ·10-3c5r -7.4% , 21.8% ~ i . 16.6% 
Territories --3 o:3°/o 1l= 8.3%!"~ 3%-1 - · 5 0.60/o 
Canada · ---- 2.2% 18 ·-2.0% 114 7.5%[ 2.4% 15·  1.8% 
f:oreig!)---=-- - 12.2% -- 46 · 5.2°/~ -_ 59-4 __ 6.~01-·~2!~ ___ 62 __ 7.3°io 
Sociarsdences --,2~Q_-?6.0% 2411 27.0% 1085 -13.9% 23.0% 204, 23.9% 
Humanities 6831 14.1% 178 20.0°/~ 547 -f9.9% -11.6% - 120 14.1% 
Biological Sciences 1412 - 29.1%1 209 23.4% 130~ -=Y.4%1 2 7 .7%--196 23.0% 
Physical Sciences 358 7.4%f 81

1 
9.1% 340 ---5.0%1 7.2% 59i 6 .9% 

Englne-ering -- - · 591 12.2%, asl 9.9% 583 - -1:4%:-12.3%, --i 3 ·-9.7% 
Math 308 -M0/ol : ~_'.__ 7.2°~ _2651 ...::!_4.0%. 5.6%~ _ 55 . 6.40/o_ 
Computer Science 150

1 
3.1%l 22: 2.5% 167 11.3% 3.5%t 32 3.8% 

Undecided · · 83• 1.7%l' 9  1.0% 426
1 
413.~!o: - 9.:.0% ---1°'! 1~.2~ 

1!!1eage-__ ·--· ~---375··---?,7°!~_ 207, --23.2o/; 3 ·55 ~.7% --7.7% 166 - fa.5% 

Aid -=-34_59~ 71.4%, - 511J ___ 5(3% -3265r-·-5.6%~-69.2;o -·464 --5~) % 
Non-Aid 1386 28.6°-'.o ~ 3811 42.7% 1456J 5.1% 30.8%; 389-'-_4_5.?% 
Disadv-Staff ··388 8.0%!  91 10.2% ~!~I -12.1% 7.2%i. --71'  8.3% 
Fe~~aived 494! 10.2%1 · 64 i:io/~ ?~ 45.7ro 15.3°/o- ~ -10.1°7c; 

Rj_?rufted ~thletes- 228 4.7°/o_~-·-:1901 _21.3% 214' =6.1°/~1 4.~ _ _i§~ 19.0% 

ffSCitizeris - 3995. 82.5%·, 803 90.0% 38621 -3.3%
1 
81.8%1 =--762_ 89.3o/o 

Permanent Res 173, 3.6% ·-- 2 3 2.6% 169 -2.3%1 3.6% 20 2.3% 
lntemat'I Citizens 677, -·1 4.0%' 6f 7.4-% 69] !.9%j -·14.6%-- 71 · 8.3_% 
US/Dual Citizens·- 291 6.0% 60 6)% 318 9.3% _ 6.:.~/°..i __ 801 --~·~

0!~ 

~~ ~~ ~ ~  -·-10291-21.20/or -_ ~-9~ i1.5°~-- 1~27 --- -~--- ,. ____ -

African American -- 4_?9..:__ _ 9.5%1 ?}__ 8.6.Jo 450;_ -2.0%•  9.5%• 76 8.9% 
Hispanic American 203 4.2% 36 4.0% 208 2.5%~- 4:4%1 --39 -4.6% 
Mexican~!:_l}erican ~ =--· ___ 141 . --2~~r~l---~7 - 1.9% 156 10.6% -3.3% -· i6 - 3.0°/o 
Native American ___ ~ J 1.0%: 12 1.3% 43 ::j4.0% ~ 0.9%T- 5 -0.6% 
Puerto Rican 51·!· 1.1%• 1?j ___ \3% - 671 -31.4%1 1.4%1 --15 --1-.8% 

~=,::::::~y 1037" 21.4% 193! 21.6% --1~4r -0:%1 --:, 1%: -----!?~-·2q_._6-_0f~ 
African American 459' 9.5%1' · 77 8.6% 450 -2.0%'  9.5%1 76 8.9% 
Hispanic America·n 437 9.0% 70... 1:a% 186 _!1_2%' 10)%1 - ~ 10.7% 
Native American· 81 __ "!J%!1 14 1.6% 62 -23.5% 1.3%L t·----0.8% 
Native-Hawaiiin 1 f 0.2% 2j-0.2% 1_8 63.6%- _ 0.4~ I . --1 . _...Q:...1fo 
Muiff~Racial 5611  11.6% 122! 13.7% 597: 6.4%1 12.6%T 113 13.2% 

:s:~sAmerican ··-~ 8~ - 1;~%i 153i -17.2o/; 871
1 
-15%f-1~.::/c~; _ 1461 17.1% 

African American 368 7.6% 56--s-:-3o/o .. 350 -4.9% 7.4% 55 6.4% 
HispanicAmerican 437, 9.0o/;;t-·· 70: 7.8% 486 11.2% 10.3% --911----:rcf?°/o 
Native American 13 --0.3%L-~ --=-~ 0.2% 8 -38.5%-· 0.2%1-· 2,-·-0.2% 
NativeHawaiian 3  0.1%, 2l 0.2% 5 66.7%---0.1°i0 0--0.0% 
Multiraci,ii°I-- 2261 4 .7%1 · 631 7.1% 231 2.2% 4~9% 39'--4.6% 

Date: 11/24/2013 Time: 3:35 PM 
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Overall 
-·M ean SATV 
• Mean SATM 
• Mean SATW 

Asian American 
African American 
H ispanic American 
Native American 
Native Hawaiian 
Multi-Racial 
Subtotal 

One Athletes 

Jci~~Jll! .. -

~ d App]i~nls __ 

'A--
8 

Class of 2018 · EA Applicants 

Applicants 
·Men % Totai . Women- %Tota1·· Tota l Men 

4715 

Admits as of 10am 
%Total- - Women - o/.,-Toial Total 

-· 

2498 53.0% 2217 47.0% 
- .ii1 . 703 
- 7j5- -·· --- 711 
- 71 4 - - 711 

561 
198 
257 

27 
9 

297 
1349 

125 

53.8% 
44.0% 
52.9% 
43.5% 
50.0% 
49.7% 
50.8% 

59.0% 

198 54.2% - - -
1 735 53.2o/; 

482 
252 
229 
35 

9 
300 

1307 

87 

167 

1524 

. 

46.2% 
56.0% 
47.1% 
56.5% 
50.0% 
50.3% 
49.2% 

41 .0% 

45.6% 

46.8% 

·-

-
- -

707 
·723 
713 

1043 
450 
486 

62 
18 

597 
2656 

212 

365 

522 s1:S% · - 379 .. - 42:w. 
741 - - . - 742' -
756 - - 745 -
745 - - - 756- ~ - - ·-

106 57.0% 80 43.0% 
-38 44.7% 47 55.3% 

901 
742 
751 
750 

52 56.5% - 40. - 43.5% - -

186 
85 
92 

8 
--- ----5 - - - -1 

57 
259 

104 

96 

62.5% 3 37.5% 
50.0% 1 50.0% 
47.9% 62 52.1% 
52.6% 233 47.4% 

57.1% ·- ·. 78 42.9% ·-

56.1% 75 43.9% 

-- 2 
11 9 
492 

182 

171 

491 

69 50.0% --- 69 - 50.0% 138 20 48.8% 21 51 .2°% .. - 41 
133 54.1% 113 45.9% .. ~ -- 23 6?·~ - _ 12 34.3% 35 

- 108 -- 5:2.9o/o i 96 -47.1% 204 19 52.8%, 17 47.2% 36 
151 55.7% 120 44.3% 271 30 69.8% 13 30.2% 43 
145 48.8% 152 51 .2% 297 20 62.5% 12 , . 37.5%- 32 

---~----· ·--- 178 - 56.QOfo ---1~44.0o/o-· 3 18 27 73.0% 10 27.0% 37 

H 
-I - -- -

J K- -· 
L 
N 
p 
R s---·---
T 
u 
V y-·---- -

126 48.1% 136 5 1.9% 262 24 64.9% 13 35.1% 37 
153 51.7% 143 48.3% 296 241 58.5%_ --- -) 7 . 41 .5% ·- - --41 
134 47.2% 150 52.8% 284 _ -~t~.0% 29 so.0% ___ 5·0 
125 63.8% 11 36.2% 196 18 78.3% ···--s · 21.1c;.; · -- - 23 
72 53.3% 63 46.7% 135 it1 61.8% - - 13 38.2%· - 34 
88 50.3% 87 49.7% 175 15 50.0% 15 50.0% - ~ 
97 so.0°;;-- - s r so.oc;. 194 24 46.ZCk 20 53.8% s2 

201 55.1% . 164 44.9% 365 89, 65.0% 48 35.0% 137 
- 91- 58.3% 65 41.7% - 156 23 57.5% 17 42.5% 40 

107 55.2%. - 87 44.8% --194-- 28 56.0% - 22 -44.0% 50 is so.1~ 1 74'. ~!!:~ 150 29 43.3% 38 s6.7% ____ 67 
130 54.9%, 107 45.1%, 237 19 46.3% ·- 2i" 53.7% '4 1 
214, s1 .4%' ·-:__~ 202 48.6%! 1) 6 _ 15 _ ··so.0°,r- 1s so.0% - - ~Q 

--100-· - 55.2%1 81 44.llo/ol' 181 25 67.6% 12 32.4% 37 
11/26/2013 at 10·37 AM 

HARV000042 33 
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Overall - -
--MeariSATV 
-MeanSATM 
- Mean SATW 

c1a~s_9r 20)_8 ::_EA ~_Plicants 

- - Applicants - - -
Men % Tota-I - Women - % Total . Toiai - Men 

2503 53--:0% 2217 47.0o/;;- ·- - 4720 711 - - - 703___ -- 7 07 
735-- - - 711 -- 723 
714 71 1- --- 713 -- ··- - -

Asian American - 561 53.8~~ .. _ 482 
African American 19s°- 44.0% 252 

46.2% 1043 

Hispanic Americin - · - 257- 52.9°/o --~ 229 
Native American - - 27 4°:3:So/~- 35-
Native Hawaiian - -f - 50.0% --- 9 
Multi-Rada( - -- 297 - ,if1.7%- 300-
Subtotal 1349 50.8% 1307 ---
One Athletes - - 128 59.5% 87 ·- - -· - .. - --·-
1i_n8age ~ _ - 54.2% 167 -

Aid Applicants- 1740 "sJ-:-3% 1524 

56.0% 450 
47.1% 486 -
56.5%! 
50.0% 
50.3% 
49.2% 

40.5% 

62 
- 18 

597 
2656 

2 15 -- ---
4~;8% _ 365 

46.7",{,-- -· 
3264 

Admits as of 1pm 11/25 
% Total Women % Total° Total 

507 58.2% 364 _j _,:;f~ 871 
741 
751 
749 

741 
756 
745 

foi 

··-·- -
742 

"744-. 
755 

i s - -42.4% 11i 
·-43 54.4% 79 36 

52 
4 
1 

54 

-·57.6% 
45.6%-
57.-1% -

57.1'Yo 
50.0% 
47.8% 

- - 39, 42.9% - 91 

249 53.1% 

103 _5J}o/~ 

94 - 56.6~ 

284 60.2% 

3 42.9% 7 
1 50:0o/o - .. 2 

59·--52.2% ---113 
220 46.9% 469 

77 42.8% 

43.4% 

- ) BQ 

166 72 

188 39.8% - 472 

HARV00004234 
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Class of 2018 - EA Applicants 
; -----

.:._~ · Appli~-~ts ____ - _ · -__ · _ Adm!_ts_ as of 8am' 11126-
Men _ % Total _ Women % Total ,Total _ Men % Total Women % Total Total 

Overall 2498 53.0% 2217 47.0%; 4715 517 57.8% 378 42.2% 895 
-: Mean SA Tl(_ ___ 711 . -- 703___ ' 707 741 J i42 _ -~-_ 742 
- Mean S~ _ I .. ~ 711 I -,- __ z.21_, _ __7_56 745 . , 751 
· Mean SATW 714 - -- 711 , 713 745 • 756 ' 750 

l - ·-,--- -

Asian American·------561-- 53.8% --- 48:1 46.2% 1043 106 57.0% 801• -- 43.0% - 186 
African American · ~ ; 44.0% 252 56.0'!(,_=-=-_:t~i~: _ 39 45.9% ~ 46 54.1% · -- _ 8~ 
HispanicAmerican - 257 52.9%1 229 47.1% 486 52 55.9%, 41 1 44 .1% 93 
Native American 27 43.5%1 35J · 56.5% __ ~~ .. _ · ·_st- ·62.5% 3r-· 37.5% -- 8 
Native Hawaiian 1 - --9, ·-s"o.oo/: 9 50.0% 18 1 so--:-001. -- --T 50.0°/o - ~ 
Mutti:-Racial - ;- - 297- 49.7% 300--50.3% -- 597 ---· sif 47.1% --- 63 Si9"1o1 - 119 
Subtotal ___ ' 1349 50.8% 1 

_ __13071 49.2% 2656 _ _ 2§_9 _ ~2.sr~ .. :2.~ 47.5%__ 493 

OneAthletes =--=-· -- 125 59.0% .. 87-=--:.~~~-

198~ 54._2~ - 167_____1(>-~% --,--
Aid Aoolicants 17351 - 53.2% 1 s2,i·--4s-:-ao/o. 

212 • 103 __ ~56.9°/~ ----. 78 43.1% 

365 - -- 93 r-55.7% 74 44.3% ----
3259 2931 59.9% ·1W-40.1%-

181 

167 

489 

HARV0000423 5 
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EARLY ACTION DOCKETS 2017 vs 2018 -
-

EA Admit Percent Admit 
Docket 2017 Admits Rate 2018 Change EADM Rate 

A 180 43 23.9% 1 38 -23.3% 35 25.4% 
B 253 38 15.0% 2461 -2.8% ·- ·-31 12.6% 
C 209 36 17.2% 2'04 -2.4% 31$ 17.6% 
D 275 40 14.5% 27f -1 .5% 43 15.9% 
E 298 31 10.4% -·--ws 0.0% --26 8.7% 
F 283 30 10.6% ·--318 12.4%! ~ 10.4% 
G 291 38 13.1% - 2e2· -10.0% -371 14.1% 
H 311 33 10.6% 296 -4.8% ·-- ~8 12.8% 
I : 292 58 19.9% 284 -2.7% 571 20.1% 
J 227 31 13.7% 197 -13.2% 231 11 .7% 
K 165 43 26.1% -1 351 -18.2% ·- 341 25.2% 
L 192 34 17.7% 1 75 -8. 9% 28! 16.0% 
N 203 59 29.1% rn5, -3.9% ~ , 25.6% p 290 117 40.3% 365 25.9% - 1~7 37.5% 
R 173 45 26.0% --i-s-s -9.8% 40 25.6% s 189 48 25.4% 194, 2.6% 42 21 .6% 
T 174 72 41.4% -~ -13.8% 57 38.0% u 252: 34 13.5% 23-81 -5.6% 41 ! 17.2% 
V 412 24 5.8% -·-·-;n-s 1.5% JOJ 7.2% z 176 38 21 .6% -181 2.8% 351 19.3% 
Total 4845 892 18.4% 4721 -2.6% -· 853 18.1% 

11/24/2013 
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From: Yong, Elizabeth [/O=HARVARD-FAS/OU=EXCHANGE ADMINISTRATIVE GROUP 
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=YONG] 

Sent: Monday, December 02, 2013 10:58:37 PM 
To: Fitzsimmons, William; McGrath, Marlyn; Donahue, Sally 
Subject: stats 
Attachments: EAGender.pdf; EA18.pdf; EADkt18.pdf 

WRF, MEM, SCD, 
The latest numbers are attached. 
EBY 
Elizabeth Yong 
Special Projects Administrator for 
Admissions Policy, Research & Operations 
Harvard College Admissions 
yong@fas.harvard.edu 
617-496-4519 
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EARLY ACTION ADMITS 2017 vs 2018 
2017 %Apps Admits % Admits 2018 % Chnge %Apps Admits % Admits 

Total 4845 100.0% 892 100.0% 4700 -3.0% 100.0% 940 100.0% 

Male 2512 51.8% 468 52.5% 2491 -0.8% 530% 536 57.0% 
Female 2333 48.2% 424 47.5% 2209 -5.3% 47.0% 404 43.0% 

Central 94 1.9% 18 2.0% 75 -20.2% 1.6% 14 1.5% 
Mid-Atlantic 950 19.6% 262 29.4% 881 -7.3% 18.7% 254 27.0% 
Mountain 149 3.1% 23 2.6% 164 10.1% 3.5% 19 2.0% 
Mid-West 554 11.4% 56 6.3% 598 7.9% 12.7% 70 7.4% 
New England 597 12.3% 187 21.0% 627 5.0% 13.3% 202 21.5% 
Pacific 679 14.0% 137 15.4% 613 -9.7% 13.0% 147 15.6% 
South 1112 23.0% 142 15.9% 1025 -7 .8% 21 .8% 152 16.2% 
Territories 12 0.2% 3 0.3% 13 8.3% 0.3% 5 0.5% 
Canada 106 2.2% 18 2.0% 112 5.7% 2.4% 16 1.7% 
Foreign 592 12.2% 46 5.2% 592 0.0% 12.6% 61 6.5% 

Social Sciences 1260 26.0% 241 27.0% 1083 -14.0% 23.0% 222 23.6% 
Humanities 683 14.1% 178 20.0% 545 -20.2% 11 .6% 132 14.0% 
Biological Sciences 1412 29.1% 209 23.4% 1300 -7.9% 27.7% 211 22.4% 
Physical Sciences 358 7.4% 81 9.1% 338 -5 .6% 7.2% 66 7.0% 
Engineering 591 12.2% 88 9.9% 583 -1 .4% 12.4% 92 9.8% 
Math 308 6.4% 64 7.2% 264 -14 .3% 5.6% 64 6.8% 
Computer Science 150 3.1% 22 2.5% 166 10.7% 3.5% 37 3.9% 
Undecided 83 1.7% 9 1.0% 421 407.2% 9.0% 116 12.3% 

Lineage 375 7.7% 207 23.2% 365 -2 .7% 7.8% 186 19.8% 

Aid 3459 71 .4% 511 57.3% 3244 -6.2% 69.0% 515 54 .8% 
Non-Aid 1386 28.6% 381 42.7% 1456 5.1% 31 .0% 425 45 .2% 
Disadv - Staff 388 8.0% 91 10.2% 346 -10.8% 7.4% 88 9.4% 
Fee Waived 494 10.2% 64 7.2% 714 44 .5% 15.2% 108 11 .5% 

Recruited Athletes 228 4.7% 190 21 .3% 209 -8.3% 4.4% 182 19.4% 

US Citizens 3995 82 .5% 803 90.0% 3848 -3 .7% 81 .9% 843 89 .7% 
Permanent Res 173 3.6% 23 2.6% 167 -3.5% 3.6% 24 2.6% 
lnternat'I Citizens 677 14.0% 66 7.4% 685 1.2% 14.6% 73 7.8% 
US/Dual Citizens 291 6.0% 60 6.7% 318 9.3% 6.8% 84 8.9% 

Old Methodology 
Asian American 1029 21 .2% 192 21.5% 1027 -0.2% 21 .9% 190 20.2% 
African American 459 9.5% 77 8.6% 447 -2.6% 9.5% 94 10.0% 
Hispanic American 203 4.2% 36 4.0% 208 2.5% 4.4% 41 4.4% 
Mexican American 141 2.9% 17 1.9% 155 9.9% 3.3% 29 3.1% 
Native American 50 1.0% 12 1.3% 43 -14 .0% 0.9% 7 0.7% 
Puerto Rican 51 1.1% 12 1.3% 66 29.4% 1.4% 15 1.6% 

New Methodolgy 
Asian American 1037 21 .4% 193 21 .6% 1043 0.6% 22.2% 194 20.6% 
African American 459 9.5% 77 8.6% 447 -2 .6% 9.5% 94 10.0% 
Hispanic American 437 9.0% 70 7.8% 484 10.8% 10.3% 97 10.3% 
Native American 81 1.7% 14 1.6% 62 -23 .5% 1.3% 8 0.9% 
Native Hawaiian 11 0.2% 2 0.2% 18 63.6% 0.4% 2 0.2% 
Multi-Racial 561 11 .6% 122 13.7% 597 6.4% 12.7% 125 13.3% 

IPEDS 
Asian American 884 18.2% 153 17.2% 870 -1.6% 18.5% 158 16.8% 
African American 368 7.6% 56 6.3% 347 -5 .7% 7.4% 70 7.4% 
Hispanic American 437 9.0% 70 7.8% 484 10.8% 10.3% 97 10.3% 
Native American 13 0.3% 2 0.2% 8 -38 .5% 0.2% 2 0.2% 
Native Hawaiian 3 0.1% 2 0.2% 5 66 .7% 0.1% 1 0.1% 
Multiracial 226 4.7% 63 7.1% 232 2.7% 4.9% 48 5.1% 

Date : 12/2/2013 Time: 5:38 PM 
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EARLY ACTION DOCKETS 2017 vs 2018 

EA Admit Percent Admit 
Docket 2017 Admits Rate 2018 Change EADM Rate 

A 180 43 23.9% 139 -22.8% 41 29.5% 
B 253 38 15.0% ... 245 -3.2% 

,.,., .. . 38 15.5% 
C 209 36 17.2% ... 204 -2.4% 

<'<' < "41 20.1% 
D 275 40 14.5% .... ·· 210 -1.8% 

,., ,. , .. , . 48 17.8% 
E 298 31 10.4% 

, ··, , ·.«·,~ ·294 -1.3% 
q·, .... ···32 10.9% 

F 283 30 10.6% ... 3T61 11 .7% 1 . 421 13.3% 
G 291 38 13.1% -------2601 -10 .7%1------371 14.2% 
H 311 33 10.6% ---····--2941 -5 .5% 1----··-- 41 1 13.9% 
I 292 58 19.9% 2841 0 r---------- I 22 .9% 
J 227 31 13.7% --· ---196' -2 .7 Vo i ---··--- 65J 

11 .7% -------1 34 i -13 .7% 23! 
K 165 43 26.1% -18.8°/J--- 341 25 .4% 
L 192 34 17.7% .-...........•..•....•...... J.?.$1 I··-···-···-············· 20 .0% -8.9% 1 351 

I······-·····-···········-·····-····-·········-··· N 203 59 29.1% 1931 -4.9% 1··········· 53_1 27.5% 
p 290 117 40.3% ···············3e41 ~~:~~ ~------tl~I 37.6% 
R 173 45 26.0% ------,r5gl 25.6% -·---------1 I ··--··--------s 189 48 25.4% 193, 2.1%L _____ J OJ 25.9% 
T 174 72 41.4% --· - 1'501 -13 .8% 1 67! 44 .7% 
u 252 34 13.5% ·- ---236"1 -6.3% i ··-- -- 41 1 17.4% 
V 412 24 5.8% ------4 161 1.0% 1· - --30 [ 7.2% 
z 176 38 21 .6% ----- 1 a f 2 .8% 1 45 24 .9% 
Total 4845 892 18.4% ----- 4700 -3 .0% ·-·--- 940' 20 .0% 

12/2/2013 
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EXHIBIT N6.tl

i CIl'SS of 2018· EA Applicants tv -}.,t -11\~v: C
I

Applicants
,

Admitsi
Men % lotal Women % Total Total Men % Total Women % Total Total

Overa!1 2491 53.0% 2208 47.0% 4699

1

567 57.1% 426 42.9% 993

Asian American 561 53.8% 482 46.2% 1043 116 56.3% 90 437% 206
African American 198 44.4% 248 55.6% 446 45 46.4% 52 53.6% 97

Hispanic American 256 52.9% 228 47.1% 484 58 56.9% 44 431% 102

Native American 27 43.5% 35 56.5% 62 5 62.5% 3 375% 8
Native Hawaiian 9 50.0% 9 500% 18 1 500% 1 500% 2

Multi·Racial 296 49.6% 301 50.4% 597 64 49.6% 65 504% 129
Subtolal 1347 50.8% 1303 492''';'-0 --2650 f---- 289 53.1% 255 469% 544

One Athletes 122 58.4% 87 41.6% 209 107 57.8% 78 422% 185

Lineage 198 54.5% 165 45.5% 363 105 57.7% 77 42.3% 182

Aid Applicants ll2!! 53.3% 1515 46.7% 3243 323 587% 227 413'10 550

A 69 496% 70 50.4% 139 20 47.6% 22 524'10 42
B 133 54.3% 112 45:1% 245 22 57.9% 16 42.1% 38
C 108 52.9% 96 47.1% 204 25 54.3% 21 45.7'10 46
D 150 55.8% 119 44.2% 269 32 66.7% 16 333% 48

E 144 49.0% 150 51.0% 294 20 62.5% 12 375% 32
F 177 560% 139 44.0% 316, 29 69.0% 13 31.0% 42
G 126 48.5% 134 51.5% zso] 28 68.3% 13 31 7°/, 41
H 152 51.7% 142 48.3% 294' 25 54.3% 21 45.7% 46
I 134 47.2% 150 52.8% 2841 30 462% 35 538% 65
J 125 63.8% 71 36.2% 196

1

22 78.6% 6 21.4% 28
K 71 530% 63 470% 134 23 62.2% 14 37.8% 37
L 88 50.3% 87 49.7% 175' 19 543% 16 45.7% 35
N 96 49.7% 97 503% 193

1
28 475"/0 31 52.5% 59

P 201 55.2% 163 44.8% 364 98 636% 56 364% 154
R 91 58.3% 65 41.7% 156 23 56.1% 18 43.9% 41
S 107 554% 86 446% 193 28 56.0% 22 44.0% 50
T 76 50.7% 74 49.3% 150 29 433% 36 56.7% 51

u 129 54.7% 107 453% 236 19 442% 24 55.8% 43
V 214 51.4% 202 486% 416 18 529% 16 47.1% 34
Z 100 552% 81 44.8% 181 29 644% 16 35.6% 45

1215/2013 at 10:21 PM
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EARLY ACTION DOCKETS 2017 vs 2018 
.. 

EA Admit I Percent Admit 
Docket 2017 Admits Rate 2018 Change EADM Rate 

A 180 43 23.9% 139 -22.8% 42 30.2% 
8 253 38 15.0% - 245 ·---3.2% 38 15.5% 
C 209 36 17.2% 204 -2.4% 46 22.5% 
D 275 40 14.5% --·- LO~ , -2.2% 4{:j 17.8% 
E 298 31 10.4% 294 -1 .3% -~ - 10.9% 
F 283 30 10.6% ~ 16 11 .7% 42 13.3% 
G 291 38 13.1% 2S-a -10.7% 41 15.8% 
H 311 33 · 10.6% 294 -5.5% --;re 15.6% 
I 292 58 19.9% 284, -2.7%1 ~-·es 22.9% 
J 227 31 13.7% ,~m·. -13.7~ i 2{:j 14.3% I K 165 43 26.1% 1341 -18.8Yo! 3 71 27.6% 
L 192 34 17.7% ·---r7~, 35 20.0% -8.9% 
N 203 59 29.1% 19 I -4.9% -S9 30.6% 
p 290 117 40.3% - 364; 25.5%' 152-/ 42.3% 
R 173 45 26.0% 156: -9.8% 41 ~ 6.3% 
s 189 48 25.4% 1~J 2.1% ·~ o, 2s.9% 
T 174 72 41.4% -----roo -13.8% ··ar 4.7% u 252 34 13.5% 238 -6.3% 43 18.2°/o'" 
V 412 24 5.8% :.rra 1.0% --~4i 8.2% 
z 176 38 21 .6% Hr1 ,______.2. 8%. - 45 24.9% 
Total 4845 892 18.4% 4699 -3.0% 993 21 .1% 

12/5/2013 
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EX~IBIT Nci.f ~ 

, \9 -Jkll Y'll L 
EARLY ACTION ADMITS 2017 vs 2018 

2017 %Apps Admits %Admits 2018 % Chnge %Apps Admits 1 %Admits 
Total 4845 100.0% 892 100.0% 4699 -3.0% 100.0% 999 100.0% 

Male 2512 51.8% 468 52.5% 2491 -0.8%; 
I 

53.0% 571 57.2% 
Female 2333 48.2% 424 47.5% 2208 ' -5.4% J 47.0% 428 42.8% 

Central 94 1.9% 18• 2.0% 75 -20.2% 1.6% 15 1.5% 
Mid-Atlantic 950 19.6% 262 29.4% 881 : -7.3% ' 18.7% 261 26 .1% 
Mountain 149 3.1% 23 2.6% 164 , 10.1%1 3.5% 18 1.8% 
Mid-West 554 11.4% 56 6.3% 5981 7.9% ' 12.7% 70 1:0% 
New England 597 12.3% 187 21 .0% 627 5.0% 13.3% 226 22.6% 
Pacific 679 14.0% 137 15.4% 613 -9.7% 1 13.0% 153 15.3% 
South 1112, 23.0% 142 15.9% 1024 -7.9% 21.8% 167 16.7% 
Territories 12 0.2% 3 0.3% 13 8.3%. 0.3% 6 0.6% 
Canada 106 2.2% 18 2.0% 112 5.7% 2.4% 16 1.6% 
Foreign 592 , 12.2% 46 - 5.2% 592 0.0% 12.6% 67 6.7% 

Social Sciences 1260 26.0% 241 27.0% 1082· -14.1% 23.0%1 235 23.5% 
Humanities 683 14.1% 178 20.0% 545 -20.2% 11.6%1 141 14.1% 
Biological Sciences 1412 29.1% 209 23.4% 1300 -7.9% 27.7%i 227 22.7% 
Physical Sciences 358 7.4% 81 9.1% 338 -5.6% 7.2%1 71 7.1% 
Engineering 591 12.2% 88 9.9% 583 -1.4%1 12.4%1 98 9.8% 
Math 308 6.4%1 64 7.2% 264 -14.3%1 5.6% 1 68 6.8% 
Computer Science 150 3.1%1 22 2.5% 1~~1 10.7%, 3.5% 37 3.7% 
Undecided 83 1.7% 9 1.0% 407.2%! 9.0% 122 12.2% 

-3.2%
1 

I 
I 

1831 Lineage 375 7 .7% 207 23.2% 363l 7.7% 18.3% 

Aid 3459 71.4%, 511 57.3% 3243 -6.2% I 555 55.6% 69.0°1 
Non-Aid 1386 28.6%. 381 42.7% 1456 5.1% 31.0% 444 44.4°% 
Disadv - Staff 388 8.0% 91 10.2% 349 -10.1% 7.4% 1 96 9.6% 
Fee Waived 494 10.2%1 44.9% ' 15.2% 122 12.2% 64 7.2% 716 

I 

Recruited Athletes 228 4 .7%, 190 21 .3% 209 -8.3% : 4.4% 187 18)% 

US Citizens 3995 82.5% 803 90.0% 3847 -3.7%1 81.9% 893 89.4% 
Permanent Res 173 3.6% 23· 2.6% 1671 -3.5% , 3.6% 23 2.3% 
lnternat'I Citizens 677 14.0% 66 7.4% 685 1.2% 14.6% 83 8.3% 
US/Dual Citizens 291 6.0% 60 6.7% 318 9.3% : 6.8% 90 9.0% 

I 
I ' Old Methodology i 

Asian American 1029 21 .2% 1921 21 .5% 1027 -0.2% j 21 .9% , 203 20.3% 
African American 459 9.5% 77 8.6% 446 · -2.8% 9.5% j 99 9.9% 
Hispanic American 203 4.2% 36 4.0% 208 2.5% 4.4% 1 45 4.5% 
Mexican American 141 2.9% 17 1.9% 155 9.9% 3.3% 1 31 3.1% 
Native American 50 1.0% 12 1.3% 43 -14.0% ; 0.9% 8 0.8% 
Puerto Rican 51 1.1% 12 1.3% 66 · 29.4% 1 1.4% 16 1.6% 

New Methodolgy ' I 
I 

I I 

Asian American 1037 21.4% 193 21.6% 1043· 0.6% ' 22.2% 208 ' 20.8% 
African American 459 9.5% 77 8.6% 446 -2.8% 9.5% 1 99 ! 9.9% 
Hispanic American 437 9.0% 70 7.8% 484 10.8% 10.3%j 1041 10.4% I 

Native American 81 1.7% 14 1.6% 62 -23.5% 1.3% 1 9 0.9% 
Native Hawaiian 11 0.2% 2 0.2% 18 63.6% 0.4% ' 2 0.2% 
Multi-Racial 561 11 .6% 122. 13.7% 597 6.4% 12.7% 133 13.3% 

-
IPEDS 
Asian American 8841 18.2% -1 .6% 18.5% 1 1681 

-
16.8% 153' 17.2% 870 

African American 368 7.6% 56 6.3% 346 -6.0% 7.4% 731 7.3o/o 
Hispanic American 43·7 9.0% 70 ' 7.8% 484 10.8% 10.3% 104 10.4% 
Native American 13 0.3% 2 0.2% 8 -38.5% 0.2% 2 0.2% 
Native Hawaiian 3. 0.1% 2· 0.2% 5 66.7% 0.1% 1 0.1% 
Multiracial 226 4.7% ' 63 7.1% 232 2.7% 4.9% 54 ' 5.4% 

Date: 12/6/2013 Time: 2:52 PM 
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Total 

Male 
Female 

Central 
Mid-Atlantic 
Mountain 
Mid-West 
New England 
Pacific 
South 
Territories 
Canada 
Foreign 

Social Sciences 
Humanities 
Biological Sciences 
Physical Sciences 
Engineering 
Math 
Computer Science 
Undecided 

Lineage 

Aid 
Non-Aid 
Disadv - Staff 
Fee Waived 

Recruited Athletes 

US Citizens 
Permanent Res 
lnternat'I Citizens 
US/Dual Citizens 

Old Methodology 
Asian American 
African American 
Hispanic American 
Mexican American 
Native American 
Puerto Rican 

New Methodolgy 
Asian American 
African American 
Hispanic American 
Native American 
Native Hawaiian 
Multi-Racial 

IPEDS 
Asian American 
African American 
Hispanic American 
Native American 
Native Hawaiian 
Multiracial 

CONFIDENTIAL 

EARLY ACTION ADMITS 2017 vs 2018 
2017 : % Apps Admits 0/o Admits i 2018 % Chnge % Apps 

4845 ' 100.0% 892 100.0% 4692 -3.2% 100.0% 
Admits 

992 
%Admits 

f00.0% 

2512 51.8% 
2333 , 48.2% 

94 
950 ' 
149 
554 i 
597 ; 
579 ; 

I 

1112 ! 
12 

106 
592 

1260 
683 1 

1412 
358 
591 
308 
1501 
83 : 

' 
375 ; 

i 
3459 
1386 

I 

388 
494 ' 

228 

3995 
173 
677 
291 , 

I 

1029 
459 • . 
203 ; 
141 
50 
51 

103i 
459 1 
437 

81 
11 

561 

884 
368 
437 ; 

13 
3 

226 

1.9% 
19.6% 
3.1% 

11.4% 
12.3% 
14.0% 
23.0% ·-

0.2% : 
2.2% 

12.2% 

26 .0% 
14.1% 
29.1% 

7.4% i 
12.2% ! 
6.4% : 
3.1% ' 
1.7% 

7.7% 

71.4% , 
28.6% 

8.0% : 
10.2% ! 

I 
I 

4 .7% ' 

82 .5% ! 
3.6% 1 

14.0% 
6.0% 

21 .2% 
9.5% 
4.2% 
2.9% , 
1.0% ! 
1.1% ; 

21 :4% 
9.5% ' 
9.0% 
1.7% 
0.2% 

11.6% 

18.2% 
7.6% 
9.0% 
0.3% 
0.1% : 
4.7% ' 

468 52.5% 
424 47 .5% 

18 2.0% 
262 29.4% 

23 2.6% 
56 .. 6.3% 

187 21 .0% 
137 15.4% 
142 15.9% 

3 0.3% 
18 2.0% 
46 5.2% 

241 27.0% 
178 20.0% 
209 23.4% 

81 9.1% 
88 , 9.9% 
54 , 7.2% 
22 i 2.5% 

9 i 1.0% 
' 

201 ; . 23.2% 

511 57.3% 
381 , 42.7% 

91 ' 10.2% 
64 7.2% 

190 21 .3% 

803 90 .0% 
23 ' 2.6% 
66 7.4% 
60 6.7% 

192 
77 [ 
36 ! 
1"7 ; 
12 
12 

I 

193! 
77 ; 
70 
14 
2 , 

122 

1531 
56 , 
70 ! 

2 
z! 

63 1 

.. 21 .5% 
8.6% 
4.0% 
1.9% 
1.3% 
1.3% 

21 .6% 
8.6% 
7.8% 
1.6% 
0.2% 

13.7% 

17.2% 
6.3% 
7.8% 
0.2% 
0.2% 
7.1% 

2490 
2202 

75 
881 
164 : 
596 i 
6261 
613 [ 

1021 i 
13 ! 

112 
591 

1080 
545 

1298 
338 ' 
583 
263 
166 
419 

363 

3237 
1455 

349 
713 

210 

3841 
167 
684 
318 

1026 
444 
207 
1·54 
43 
66 

1042 ! 
444 ! 
482 

62 
18 

595 

869 , 
344 i 
482 ! 

8 ! 
5 

232 

Date: 12/10/2013 Time: 2:00 PM 

-0.9% 
-5.6% 

-20.2% i 
-7.3% 
10.1% 
7.6% 
4.9% 

-9.7% 
-8.2% 
8.3% 
5:7% 

-0.2% 

-14.3% 
-20.2% i 

-8.1% ! 
-5.6% 
-1.4% 

-14.6% ! 
10.7% ! 

404 .8% : 

-3.2% 

-6.4% 
5.0% 

-10.1% 
44.3% 

-7.9% ; 

-3.9% 
-3.5% 
1.0% 
9.3% 

-0 .3% 
-3.3°,{ 
2.0% 
9.2% 

-14 .0% 
29.4% 

! 
0.5% ; 

-3.3% 1 

10.3% 
-23.5% 
63.6% 

6.1% 

-1.7% 
-6.5% 
f0 .3% 

-38 .5% 
66 .7% 

2.7% 

53.1% 
46.9% 

1.6% 
18.8% 

3.5% 
12.7% 
13.3% 
·13.1%i-
21 .8% : 

0.3% 1 
2.4% : . -

12.6% 

23.0% 
11.6% , 
27.7% 

7.2% 
12.4% 

5.6% 
3.5% 
8.9% 

7.7% : 

69.0% 
31.0% 

7.4% 1 
15.2% 

4.5% 

81.9°/o 
3.6% : 

14.6% 1 

6.8% 

21.9% 
9.5% 
4.4% 
3.3% 
0~9% 
1.4% 

22.2% ; 
9.5%1 

10.3% 1 
1.3% ! 
0.4% i 

12.7% 1 
I 
i 

18.5-%1 
7 .3% : 

10.3% ' 
0.2% . 
0.-1% 
4.9% 

564 
428 

56.9% 
43.1% 

15 T5% 
260 . 26.2% 

18 1.8% 
67 : ---·-6.8% 

221 1 · - 22 .9% 
___ !511 .. ~-~2% 

1665 j ~6 .6% 
I o.6% 

~?I 1.6°!0 
67 1 .. 6 .8% 

233 ! 
140 
226 . 

71 1 

961 
68 . ·3-=;-. 

121; 

1821 
I 

552 ! 
440; 

96 j 
122 i 

181 1 

88Ef 
23 ' 

23 .5% 
14.1% 
22.8% 

7.2% 
9.7% 
6.9% 
3.7% 

12.2% 

18.3% 

55.6% 
44.4% 

9.7% 
12.3% 

18.2% 

89.3% 
i3% 

33 : 8.4% _J __ 
90 ! 9.1% i -- . 

I 
204 ! 

98 1 
45 
31 i 

8 i 
16! 

I 
209 1 

98 1 ., 
104 ! 

9i 
i 

133[ 

20.6°ia 
9.9% 
4.5% 
3:1% 
0.8% 
1.6% 

21.1% 
9.9% 

10.5% 
0.9% 
0.2% 

13.4% 

168 16.9% 
72- 7.3% 

fb4 1 -· .. ro.5°/o 
_21 1· .. 0.2% 

0.1% 
541 5.4% 

HARV00004202 
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Total 

Male 
Female 

Central 
Mid-Atlantic 
Mountain 
Mid-West 
New England 
Pacific 
South 
Territories 
Canada 
Foreign 

Social Sciences 
Humanities 
Biological Sciences 
Physical Sciences 
Engineering 
Math 
Computer Science 
Undecided 

Lineage 

Aid 
Non-Aid 
Disadv - Staff 
Fee Waived 

Recruited Athletes 

US Citizens 
Permanent Res 
lnternat'I Citizens 
US/Dual Citizens 

Old Methodology 
Asian American 
African American 
Hispan ic American 
Mexican American 
Native American 
Puerto Rican 

New Methodolgy 
Asian American 
African American 
Hispanic American 
Native American 
Native Hawaiian 
Multi-Racial 

IPEDS 
Asian American 
African American 
Hispanic American 
Native American 
Native Hawaiian 
Multiracial 

CONFIDENTIAL 

EARLY ACTION ADMITS 2017 vs 2018 
2017 % Apps Admits , % Admits , 2018 % Chnge % Apps Admits % Admits 

4845 100.0% 892 ! 100.0% 4693 -3.1% 100.0%; 993 100.0% 

2512 
2333 

94 
950 
149 
554 
597 
679 

1112 
12 

106 
592 

1260 
683 

1412 
358 
591 
308 
150 
83 

375 

3459 
1386 

388 
494 

228 

3995 
173 
677 
291 ! 

1029 
459 : 
203 ' 
141 ' 
50 
51 

1037 1 

459 i 
437 

81 
11 

561 

884 
368 
437 

13 
3 

226 

51.8% 
48.2% 

1.9% 
19.6% 
3.1% 

11 .4% ' 
12.3% 
14.0% 
23.0% 

0.2% 
2.2% 

12.2% 

26.0% 
14.1% 
29.1% 

7.4% 
12.2% 
6.4% 
3.1%, 
1.7% i 

7.7% 

71.4% 
28.6% 

8.0% 
10.2% 

4.7% 

82.5% 
3.6% 

14.0% 
6.0% 

21.2% 
9.5% 
4.2% 
2.9% ' 
1.0% 
1.1% 

21 .4% 
9.5% ] 
9.0% ! 
1.7% ! 
0.2% : 

11 .6% 

18.2% ;. 
7.6% ! 
9.0% [ . 
0.3% . 
0.1% 
4.7% ! • 

468 
424 

18 
262 

23 
56 

187 
137 
142 

! 

3 ' 
18 
46 ' 

241 
178 
209 : 

81 1 

88 ' 
64 
22 

9 

207 , 

511 1 

381 
9,: 

i 

190 : 

803 
23 
66 
60 

192 : 
77 i 
36 
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From: McGrath, Marlyn [/O=HARVARD-FAS/OU=EXCHANGE ADMINISTRATIVE GROUP
(FYDIBOHF23SPDL T)/CN =RECIPI ENTS/CN=MMCGj

Sent: Sunday, March 02, 2014 9:52:58 PM

To: Yang, Elizabeth

CC: Fitzsimmons, William; Donahue, Sally

Subject: Re: stats for monday

Attachments: 1pager.pdf; nlna.pdf; dkt.pdf

Thanks very l11uch- this is great to have now!

On Mar 2. 2014. at 4:48 P;-'l. Yong, Elizabeth <\ (lIH': (( t~,~IWl\ ard.cdu> wrote:

WRF, rvJEr'-l, SCD,

Atteched are stats for tomorrow'S meetings.

Let me know if there's anything else Y0l.: need.
I'll also send copies to OAP's printer.

Thanks,
EBY

CON FI DENTIAL

I,

HARV00016806
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APPLICANTS 20 17 vs 2018 
Class of 2017 Class of 2018 

Aoos %ADDS Adms Rate %Adms ADDS %Apps Adms Rate %Adms 
Total 35023 100.0% 2047 5.8% 100.0% 34296 100.0% 1962 5.7% 100.0% 

Male 18326 52.3% 1092 6.0% 53.3% 18012 52.5% 1080 6.0% 55.0% 
Female 16697 47.7% 955 5.7% 46.7% 16284 47.5% 882 5.4% 45.0% 

Central 609 1.7% 48 7.9% 2.3% 609 1.8% 39 6.4% 2.0% 
Mid-Atlantic 6173 17.6% 465 7.5% 22.7% 6104 17.8% 462 7.6% 23.5% 
Mountain 1231 3.5% 65 5.3% 3.2% 1277 3.7% 73 5.7% 3.7% 
Mid-West 3589 10.2% 178 5.0% 8.7% 3381 9.9% 156 4.6% 8.0% 
New England 3466 9.9% 354 10.2% 17.3% 3288 9.6% 336 10.2% 17.1% 
Pacific 6705 19.1% 366 5.5% 17.9% 6571 19.2% 345 5.3% 17.6% 
South 669 1 19.1 % 344 5.1% 16.8% 6826 19.9% 330 4.8% 16.8% 
Territories 85 0.2% 8 9.4% 0 .4% 78 0.2% 8 10.3% 0.4% 
Canada 695 2.0% 39 5.6% 1.9% 697 2.0% 36 5.2% 1.8% 
Foreign 5779 16.5% 180 3.1% 8.8% 5465 15.9% 177 3.2% 9.0% 

Social Sciences 8727 24.9% 561 6.4% 27.4% 7734 22.6% 460 5.9% 23.4% 
Humanities 4404 12.6% 362 8.2% 17.7% 3742 10.9% 277 7.4% 14.1% 
Biological Sciences 9329 26.6% 474 5.1% 23.2% 8664 25.3% 449 5.2% 22.9% 
Physical Sciences 2478 7.1% 181 7.3% 8.8% 2299 6.7% 143 6.2% 7.3% 
Enaineerina 5451 15 .6% 255 4.7% 12.5% 5485 16.0% 252 4.6% 12.8% 
Math 2033 5 .8% 143 7.0% 7.0% 1850 5.4% 127 6.9% 6.5% 
Computer Science 1487 4.2% 56 3.8% 2.7% 1811 5.3% 84 4.6% 4.3% 
Undecided 1114 3.2% 15 1.3% 0.7% 271 1 7.9% 170 6.3% 8.7% 

Lineage 875 2.5% 310 35.4% 15.1% 806 2.4% 268 33.3% 13.7% 

Aid 25875 73.9% 1378 5.3% 67.3% 25267 73.7% 1217 4.8% 62.0% 
Non-Aid 9148 26.1% 669 7.3% 32.7% 9029 26.3% 745 8.3% 38.0% 

One Athletes 291 0 .8% 223 76.6% 10.9% 278 0.8% 218 78.4% 11 .1% 
0.0% 

Disadv - Staff 3061 8.7% 305 10.0% 14.9% 3083 9.0% 230 7.5% 11.7% 
Fee Waived 5730 16.4% 283 4.9% 13.8% 7815 22.8% 300 3.8% 15.3% 

US Citizens 27183 77.6% 1777 6.5% 86.8% 26740 78.0% 1707 6.4% 87.0% 
Permanent Res 1423 4.1% 60 4.2% 2.9% 1360 4.0% 53 3.9% 2.7% 
lnternat'I Citizens 6417 18.3% 210 3.3% 10.3% 6196 18.1% 202 3.3% 10.3% 

US/Dual Citizens 1989 5.7% 147 7.4% 7.2% 2025 5.9% 154 7.6% 7.8% 

Old Methodology - App and Scores 
Asian American 7133 20.4% 400 5.6% 19.5% 7679 22.4% 367 4.8% 18.7% 
African American 3440 9.8% 233 6.8% 11 .4% 3469 10.1 % 218 6.3% 11 .1% 
Hispanic American 1617 4.6% 96 5.9% 4.7% 1643 4.8% 100 6.1 % 5.1% 
Mexican American 1553 4.4% 84 5.4% 4.1% 1609 4.7% 79 4.9% 4.0% 
Native American 356 1.0% 30 8.4% 1.5% 361 1.1% 21 5.8% 1.1% 
Puerto Rican 344 1.0% 33 9.6% 1.6% 385 1.1% 30 7.8% 1.5% 
Other 1 0.0% 0 0.0% 0 .0% 0 0.0% 0 0.0% 0.0% 

New Methodolgy - App Only 
Asian American 7244 20 .7% 407 5.6% 19.9% 7805 22.8% 376 4.8% 19.2% 
African American 3439 9.8% 233 6.6% 11.4% 3468 10.1% 218 6.3% 11 .1 % 
Hispanic American 3969 11.3% 235 5.9% 11.5% 4117 12.0% 232 5.6% 11 .8% 
Native American 685 2.0% 45 6.6% 2.2% 555 1.6% 24 4.3% 1.2% 
Native Hawaiian 109 0.3% 11 10.1% 0.5% 150 0.4% 6 4.0% 0.3% 
Multi-Racial 4240 12.1% 313 7.4% 15.3% 4357 12.7% 276 6.3% 14.1% 

IPEDS -App Only 
Asian American 6138 17.5% 322 5.2% 15.7% 6643 19.4% 304 4.6% 15.5% 
African American 2688 7.7% 172 6.4% 8.4% 2688 7 .8% 159 5.9% 8.1% 
Hispanic American 3969 11.3% 235 5.9% 11 .5% 4117 12.0% 232 5.6% 11 .8% 
Native American 90 0.3% 8 8.9% 0.4% 102 0.3% 5 4.9% 0.3% 
Native Hawaiian 24 0.1 % 7 29.2% 0 .3% 45 0.1% 3 6.7% 0.2% 
Multiracial 1528 4.4% 131 8.6% 6.4% 1550 4.5% 112 7.2% 5.7% 

Date: 3/2/2014 
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APPLICANTS 2017 vs 2018 

Class of 2017 Class of 2018 

Total 

Male 

Female 

ce11trai 
Mid-Atlantic 
Mountain 

Mid-West 

New England 
Pacific 

South 
Territories 
Canada 

Forejgn 

Social Sciences 

Humanities 
Biological Sciences 

Physical Sciences 
Engineering 
Math 

Computer Science 
Undecided 

Aid 

No11-A1d 

One Athletes 

Disadv -Staff 

Fee Waived 

US Citizens 

Permanent Res 
lnternat'I Citizens 

US/Dual Citizens 

Apps , %Apps "J .. cfmsf Rate · %Adms 
35023)1b0.Cl%i 2047i 5.8%1100.0% 

1 I  · : ------r- ··· 

18326i 52.3%!· 1092: 6.0%i 53.3% 

16697j 47.7%1 955i 5.7%: -46.7% 
I I I 

I i 

609! 1.7%1 48 7.9% ! . 2.3% 
6173' 17.6% 465 J 7.5%~··22.7% 

1231 i 3.5% 65'  5.3%;  3.2% 

358911Q,~% i . 1.??{ 5.0%; 8.7% 
_3'.'!.??r ... 9.9%J 35411Q.2%, 17.3% 
6705119.1°/ol· .366! 5.5%! 17.9% 
6691 i 19.1%, 344: 5.1%1 16.8% 
. 85: 0.2%1 8 9.4%' ci:4% 

695 2.0% 39 5.6%; (9°/~ 

5779, 16.5% 180 3.1%1 8.8% 

8727! 

4404' 
9329 
2478 
5451 i 
2033j 
1487! 
1114 

24.9% 

12.6% 
26.6% 
7.1% , 

15.6%j 

5.8%11 

4.2% 
3.2%: 

561 

362 

474 1 
181 i 
2551 
143; 

561 

15 

6.4%+ 

8.2% 
5.1% 
7.3%: 

I. 

27.4% 

17.7% 
23.2% 

8.8°/o 
4.7%1 12.5% 
7.0% j 7.0o/o 

3.8%! 2.7% 
1.3% 0.7% 

. • 87_5_i: 2.5%1· 31"cf.35.4%·i-15.1% 

I 25875: 73.9°/o' 1378 5.3°k 67.3% 
9148 26.1% 669( 7.3%. 32:'7;% 

291 

j I : 

O.~"l'oj 223176.6%j 10.9% 

i 

3061 8.7%' 305, 10.6% 14.9% 
1 5730 16.4% · 28·31 4~9%. 13.iI% 

i 

271831 77.6%] 1777] 6.5%1 86.8% 
1423] 4.1%i 601 4.2%1 2~9% 
64J?j 18.3%1 210: 3.3%1 10.3% 

I .. 
' 
--r 

1989! -5)% ·147 7.4% 7.2% 

Old Methodology -App and Scores 
. i 

Asian American .. 7133i 20.4%, 

African American ~ ~440L-_9}l_o/oj 
l·Hspanic Americi11n 1617, 4.6%i 
Mexican American 15531 4.4%: 
Native American 356 1.0%1 

Puerto Rican 344 · 1.0% 

Other 

4001 5.6%1 
2331 6.8%1 
··95' 5.9%: 

84: 5~4%! 
. 30i 8.4% 
··331· 9.6% 
oi 0.0% 

w:·5% 
11:4% 

4.7% 
4.1% 
1.5% 

f6% 
0.0% 

Apps ! %Apps i Adms I Rate ... 
1 

%Adms 

34296 100.0% ! 22~0: -6~-~~ J 00.0~ 

__ 1~Q.12 _§2.5%!1 1217l. 6.8°~o! 54.1% 
16284 47.5% 1033· 6.3_~ l 45.9% 

6Cl9i ... T.8%:--441 7.2°,..d 2.0% 

61041 17.8%11•- 5161_ 8.5%1 22.9% 
12it! 3.7% 80: 6.3%' 3.6% 
338fi -!i:9%r 185' ·5.5°/~ 8.2% 
3288. -9.6%i 3tai 11-:-soJ. ·-rs.s01o" 
6572i 19 2% 3941 6·.0% 17.5% 

682768:_, 19.9%; 396 5.8%1 ·11.6% ... 

6~2%_; 8 110.3% -_0.4% 

6971 2.0%! 39. 5.6%t' 1.7% 
5464; 1_?.:.9%[ _ 210, __ ~ .. 8tc, ... 9 .3% 

77341 2120 __ .690~.o.,: 35214116.8% 21~33 .. 83°0~00 
3742! " a:3W 1, 

~~~  2i:~~i ~~ ~ ~ ~~  ~~~~ 
~~~  l~~! ~~~ ~ ~ ~ ~ ~ 
18111 5.3% 105 5.8%1  4.7% 
2711 l .. 7.9o/o 184 6 .8%1. 8.2% 

806 

i 

2?\ 33:9°/o 112~1 °X 
I I 

145~1 ·1r~%rll4:8°1~ 
791 i 8.8% 35.2% 

252611 73.7%: 

9035 t 26.3°/o ! 
r 

... . ... l . t' 

219 0.8%1 224r• ao:~o/o . Jb_.0% 
1··- ... ! 0.0% 

3114( _ 9.1°(oj 31fL10.0~/o_;. 1~]% 

7815! 2].8%1· 415[_5.3°/c,1 _ 18.4°~ 

267401 78. 0% i 1953. 74· •· ___ 73~.- f· ~ 862_ •. _88_.-~.----1360 4.0% 6{ /( " 

_6196
1
· 18.1%' 233[ 3,8%1 10.4°/ci 

20251 ··· 5.9%' 1681 8.3%; -rs·% 

! --~--

7579' 22.4o/oj 437 5)% 19.4% 
346tf 10. 1 % · 260 i 7.5°/o -· 11.6% 
1643! .. 4.8%· J1't! _fTo/o_~""s.2% 
1609 ~C7%i 1191 7.4%' 5.3% 
351 i 1.1 % : ...... 30 I -a.3%;;- 1.3% 
385: 1:1%1 ·· 34, a :a%r ···1.s% 

o 0.0% o 0.0%,·j·· 0:0% 

New Methodolgy ... App Only · 

Asian American 7244 · 
African American-........... 3439 

: ··-, ... 

20.7% 407: 5.6% 19.9o/~ . 7805! 

' ... ! ··_·: .. += 
2~:8%[-4471~~5.7~(<,, 19.~% 

10.1% I. ?6oJ_ 1 ... 5% t'···_-_~ 1 .. 6 __ ._v., Hispanic American 3969 

Native American 685 

Native Hawaiian 109. 

Multi-Racial 

IPEDS -App Only 

Asian American 

African American 

Hispanic American 

Native American -

Native Hawaiian 

Multiracial 

1 4240 

6138 

2688' 

3969· 

90 

241 

15281 

9.8%1 233! 6.8% 

11.3% 235 I 5.9% 
... I . ········I········ 
2.0%1 45 6.6% 

0.3% 11:10.1% 

12.1%: 3131 7.4% 

. : --i i 
I 

17.5%: 

7.7% 

11.3% 

0.3%· 

0.1%i 

4.4% 

322 5.2% 

172:  6.4% 

2351 5.9%_ 

8 j 8.9%, 

7 129.2%1 
1311 8.6%, 

11.4% 34.Eiai 

11.5% 4117 

555 

150, 

15.3% _ 4357[ 

2.2% 

0.5% 

15.7% 6643 

8.4% 2688 

11.5% 4117 

0.4% 102i 

0.3% 45 

6:4% ... 1550 

Date: 3/14/2014 

12.0°/o! 299! 7.3% 13.3% 
........... ....... !········• ·-·-·········· 

1.6%. 3211 5:8% .... 1.4% 
0.4%: 11 7.3% '  0.5% 
12. 7% j -344! . 7.9°/o I 1 ... 5.3% 

I. 

19,4°/ol 
7.8%1 

12.0%! ... 
0.3%1 
0.1%1 

4~5%: 

3661 5.5% 16.3% 

1901 fl% 8.4% 

~-~:! {!~;l---··1}:~~ 
5 11.1%j ··0.2% 

·133 I ··s.6°M s .9% 
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To: 
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Attachments: 
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(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=MMCG] 
Monday, March 17, 201411:36:20 PM 
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Excellent to have. Thank you! 
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One pager and nlna numbers attached. I've also sent copies to OAP's printer. 
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APPLICANTS 2017 vs 2018 
Class of 2017 Class of 2018 

Apps %Apps Adms Rate %Adms Apps %Apps Adms Rate %Adms 
Total 35023 100.0% 2047 5.8% 100.0% 34296 100.0% 2053 6.0% 100.0% 

Male 18326 52.3% 1092 6.0% 53.3% 18012 52.5% 1127 6.3% 54.9% 
Female 16697 47.7% 955 5.7% 46.7% 16284 47.5% 926 5.7% 45.1% 

Central 609 1.7% 48 7.9% 2.3% 609 1.8% 41 6.7% 2.0% 
Mtd-Atlantlc 6173 17.6% 465 7.5% 22.7% 6104 17.8% 465 7.6% 22.6% 
Mountain 1231 3.5% 65 5.3% 3.2% 1277 3.7% 70 5.5% 3.4% 
Mid-West 3589 10.2% 178 5.0% 8.7% 3381 9.9% 166 4.9% 8.1% 
New England 3466 9.9% 354 10.2% 17.3% 3288 9.6% 353 10.7% 17.2% 
Pacific 6705 19.1% 366 5.5% 17.9% 6572 19.2% 355 5.4% 17.3% 
South 6691 19.1% 344 5.1% 16.8% 6826 19.9% 366 5.4% 17.8% 
Territories 85 0.2% 8 9.4% o.fo/o 78 0.2% 7 9.0% 0.3% 
Canada 695 2.0% 39 5.6% 1.9% 697 2.0% 31 4.4% 1.5% 
Foreign 5779 16.5% 180 3.1% 8.8% 5464 15.9% 199 3.6% 9.7% 

Social Sciences 8727 24.9% 561 6.4% 27.4% 7734 22.6% 478 6.2% 23.3% 
Humanities 4404 12.6% 362 8.2% 17.7% 3742 10.9% 283 7.6% 13.8% 
Biological Sciences 9329 26.6% 474 5.1% 23.2% 8664 25.3% 463 5.3% 22.6% 
Physical Sciences 2478 7.1% 181 7.3% 8.8% 2299 6.7% 150 6.5% 7.3% 
Eno1neenno 5451 15.6% 255 4.7% 12.5% 5485 16.0% 277 5. 1% 13.5% 
Math 2033 58% 143 7.0% 70% 1850 5.4% 136 7.4% 6.6% 
Computer Science 1487 4.2% 56 3.8% 2.7% 1811 5.3% 94 5.2% 4.6% 
Undecided 11 14 3.2% 15 1.3% 0.7% 2711 7.9% 172 6.3% 8.4% 

Lineage 875 2.5% 310 35.4% 15.1 % 806 2.4% 261 32.4% 12.7% 

Aid 25875 73.9% 1378 5.3% 67.3% 25261 73.7% 1324 5.2% 64.5% 
Non-Aid 9148 26.1% 669 7.3% 32.7% 9035 26.3% 729 8.1% 35.5% 

One Athletes 291 08% 223 76 6% 10.9% 279 0.8% 224 80.3% 10.9% 
I-- - - 0.0% 

Disadv. Staff 3061 8.7% 305 10.0% 14.9% 3114 9.1 % 283 9.1% 13.8% 
Fee Waived 5730 16.4% 283 4.9% 13.8% 7815 22.8% 373 4.8% 18.2% 

US Citi2ens 27183 77.6% 11n 6.5% 86.8% 26740 78.0% 1780 6.7% 86.7% 
Permanent Res 1423 4.1% 60 4.2% 2.9% 1360 4.0% 59 4.3% 2.9% 
lnternat'I Citi2ens 6417 18.3% 210 3.3% 10.3% 6196 18.1% 214 3.5% 10.4% 

US/Dual C1ti2ens 1989 5.7% 147 7.4% 7.2% 2025 5.9% 159 7.9% 7.7% 

Old Methodology . Ap and Scores 
Asian American 7133 20.4% 400 5.6% 19.5% 7679 22.4% 398 5.2% 19.4% 
African American 3440 9.8% 233 6.8% 11.4% 3469 10.1% 243 7.0% 11.8% 
Hispanic American 1617 4.6% 96 5.9% 4.7% 1643 4.8% 103 6.3% 5.0% 
Mexican American 1553 4.4% 84 5.4% 4.1% 1609 4.7% 108 6.7% 5.3% 
Native American 356 1.0% 30 8.4% 1.5% 361 1.1% 28 7.8% 1.4% 
Puer1o Rican 344 1.0% 33 9.6% 1.6% 385 1.1% 31 8.1 % 1.5% 
Other 1 0.0% 0 0.0% 0.0% 0 0.0% 0 0.0% 0.0% 

New Methodolgy • Ao1 Only 
Asian American 7244 20.7% 407 5.6% 19.9% 7805 22.8% 407 5.2% 19.8% 
African American 3439 9.8% 233 6.8% 11.4% 3468 10.1% 243 7.0% 11 .8% 
Hispanic American 3969 11.3% 235 5.9% 11.5% 4117 12.0% 269 6.5% 13.1% 
Native American 685 2.0% 45 6.6% 2.2% 555 1.6% 29 5.2% 1.4% 
Native Hawaiian 109 0.3% 11 10.1% 0.5% 150 0.4% 10 6.7% 0.5% 
Multi-Racial 4240 12.1% 313 7.4% 15.3% 4357 12.7% 314 7.2% 15.3% 

IPEDS • App Only 
Asian American 6138 17.5% 322 5.2% 15.7% 6643 19.4% 329 5.0% 16.0% 
Afncan American 2688 7.7% 172 6.4% 8.4% 2688 7.8% 179 6.7% 8.7% 
Hispanic American 3969 11 .3% 235 5.9% 11.5% 4117 12.0% 269 6.5% 13.1% 
Native American 90 0.3% B 8.9% 0.4% 102 0.3% 5 4.9% 0.2% 
Native Hawaiian 24 0.1 % 7 29.2% 0.3% 45 0.1% 4 8.9% 0.2% 
Multiracial 1528 4.4% 131 8.6% 6.4% 1550 4.5% 125 6.1% 6.1% 

Date: 3/1 7/2014 

HIGH LY CONFIDENTIAL - ATTORNEYS' EYES ONLY HARV00016783 
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APPLICANTS 2017 vs 2018 

Total 

Male 
Female 

Central 
Mid-Atlantic 
Mountain 
Mid-West 
New England 
Pacific 
South 
Territories 
Canada 
Foreign 

Social Sciences 
Humanities 
Biological Sciences 
Physical Sciences 
Engineering 
Math 
Computer Science 
Undecided 

~ineage 

I Apps 
' 35023 i 

Class of 2017 
%Apps Adms j Rate j %Ad ms 
100.0% i 2047 1 5.8% i 100.0% 

I 

18326 52.3% . 10921 6.0°(o j 53.3% 
16697 47.7o/o l 955 5.7% · 46.7% 

! : 
609 ' 

! 6173 
1231 1 
3589 ! 
3466 

I 6705 ! 
6691 I 

85 
! 695 

5779 1 

f 8727 
4404 ; 
9329 1 

i 2478 
5451 

I 2033 
! 148Y: 

1114! 

1.7% 
17.6% ' 
3.5% ! 

10.2%' 
9.9%; 

19.1% 1 
19.1% 
0.2% 
2.0% J 

16.5% i 

24.9% J 
12.6% ! 
26.6% ' 
7.1% j 

15.6% ' 
5.8% 
4.2% i 
3.2% ! 

48 1 7.9% j 
465 : 7.5% : 

65 : 53% . 
118: 5.0% 1· 
354 i 10.2% j 
366 5.5% 
344 i 5.1% 1 ·a! ·9.4% 1 
39 , 5.6% 1 

180: 3.1% ; 

561 ! 
362 1 
474 

I 
181 ' 
255 . 

' 1431 
56 1 

15 ' 
i 
I 

6.4% 
8.2%:· 
51% ! 
t :3% ! 
4.7% i 
7.0% 1 
3.8°N 
1.3% : 

••• I 

2.3% 
22.7% 

3.2% 
8)% 

17.3% 
17.9% 
16.8o/o 
0.'4% 
1.9°/o 
8.8% 

27.4% 
17.7% 
23.2% 

8.8% 
12.5% 
7.0% 
2.7% 
0.7% 

875 ) 2.s%r- 310 35.4% : 15.1% 
I 

Class of 2018 
Apps : %Apps I Adms 1 Rate · 1· o/~Adms 
34296 1100.0% 2024 ,- 5.9% 100.0% -. . . , -- I . - .. 
18012 1 52.5% 1. 1114: 6.2°1.·1 ss.o·i~ 
16284 ' 47.5% ; 910) 5.§ 0/o ;. 45ll% 

609 ! 1.8% i - 41 '._ 6.7o/o l1 ·-·2:oo/0 
6104 : 11:8% ! 461j i6% 22:8% 
1211 : 3.7% i 701 5~5% i 3.5% 
3381 1 9.90/o i 166 4.9% 1 8.2% 
3288 , 9.6% 1 348 ; 10.6% -l7.2o/o 
6572 19.2% 355 1- 5.4% ' 17.5% 
6826 : 19.9% 1 351 : 5.1% _17.3% 

78 ! 0.2% / 7i 9.0% 0.3% 
697 2.0% ' ·34 1·4.9% , 1.7o/o 

5464 l 15.9% i ' 19~, 3.5°!{ _ 9._4_% 

7734 22.6% 1 473 1 6.-1%!-- 2i4% 
3742 10.9% : 276 7.4% ! 13.6% 
8664 , 25.3°,H 458 ' 5.3%1 22.6°10 
2299: 6.7% ' 150 ! 6.5% ' 7.4% 
5485 1 16.0% , 273 ! 5.0% : 't3.5% 
18_ 50 1. 5.4% [ 134 . f2o/ol -6.6% 
1811 5.3% : - 90 1 · 5.0% 1 4.4% 
2111 1 .9"kl to , i:6% I --3.5% 

' I 
806 2.4% 261 / 32.4% j--1?.9~o 

Aid 
Non-Aid 

; 25875 73.9% i 13781 5.3%: i . I 

i . I 

67.3% 25261 i 73.ni«. i 1309; -5.2°/o r 64.7°1o' ' i ' ' 9148 i 26.1% : 669 : 7.3% . 
' : 

32.7°/o 9035 26.3% , __ _719 1 8~0% 1_ }5.5% 

279 ! 0.8% 1 224 : 86.3% 1 11.1% One Athletes 

Disadv - Staff 
Fee Waived 

29( 

3061 1 
5730 

0.8% i 223 176.6% ! 10.9% 
I 

8.7% 3ds r 10.0%1 14.9% 
16.4% 283 1 4.9°/o ! 13.8% 

I . I Q.Oo/o 
3114 i 9.1% 1 27? ! 8.9%.j.l. 13.7°io 
7815 i 22.8% : 368 4.7% Hf2% 

US Citizens 
Permanent Res 
lnternat'( Citizens 

27183 : 11.6% 
1423' 4.1% 

1777 6.5%j 86.8% _26740 ;I 78.0% 1753 6.6% 1 .86.6% 

2610o_
1
i 4.2% 1 i9% 1360 4.0% __ 5? 1 4.3% 1 2.9% 

3.3%; 10.3% _61961 18.1% 213 ; 3-:-4°/or- 10-:so/o i 6417·-·18.3%! 

US/Dual Citizens 

Old Methodology - App and Scores : 
Asian Amedcan 7133 ! 20.4% 1 
African American 3440 : 9.8% 
HispanicAmencari 1617 4.6% : 
Mexican American · · 1553! 4:4°/o l 
Native American - 356 ' 1.0% 
Puerto Rican i 344 , 1.0%[ 
Other · 1 ! 0.0% · 

; 

147 7.4% ; 
! 

7.2% 

400 5.6% 19.5°io 
233 [ 6.8% : 11.4% 

96 ; 5.9% 1 4.7% . 
84 : 5.4% : 4.1% 
30 1 8.4% ! 1.5% 
33 I 9.6%_! _ -- 1.6°/o 
0 0.0% 0.0% 

New Methodolgy - ApJ) Only ; r - -· 
Asian American 7244 (. 20.7% 1 407 . 5.6% , 19:9% 
African American 3439 9.8% , 233 ! 6.8% : 11.4% 
HispanicAmerican 3969 ; 11 .3% ! 235 ' 5.9% 11 .5% 
Native American 685 1 2.0% 45 1 6.6% i 
Native Hawaiian 109 j 0.3% ; 11 1 10.1 % ! 
Multi-Racial 4240 1 12.1%: 313 : 7.4% 

IPEDS -App Only 
Asian American 
African American 
Hispanic American 
Native American 
Native Hawaiian 
Multiracial 

i 

6138 ! 
2688 1 

3969 
90 , 
24 ! 

1528, 

i 17.5% ' 
7.7% 

11.3%! 
0.3% 1 
0.1% ' 
4:4% 

322 ' 
112; 
2351 

a! 

5.2% . 
6.4% j 
5.9% : 
8.9% 

7 29.2% , I 

131 , 8.6% : 

2.2% 
0.5% 

15.3% 

15.7% 
8.4% 

11 .5% 
0.4% 
0.3% 
6.4% 
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5 9°io l - 156' · 1.1%1 ·· 7:"t}!~ 

7679 :- 22:~% [ '' 39~ ! -~-.1°io : 19.3o/; 
3469 : 10.1%j 240 . 6~9°i;f" fj_9o7o' 
1643 4.8% ; 1021 6.2% . 5.0% 
1609 4.7%; 102! 6.3% '1·-. 5-:0% 
361 : 1.1% ! 28 7.8% 1 1.4% 

3s;· ::~1 ~bl ~-:~i-n~ 
22.80/~; -·39~ 1-- 5.1% ;1· 19.7% 
10.1%i 240 '. 6.9% 11 .9% 
12.0% ' ?62 ,_ §.4% ' 12.9-°lo 

7805 . 
3468 ! 
4117 ' 

555 
1501 

1.6%1 29 : 5.2% / 1.4% 
0.4% 1 10 i 6.7% , 0.5% 

4357 12.7%:- :fo51" 7.0% i 15.1o/o 
! I /\ ,.., j 

I 'O,\V i 

_6643i 19,4%; 323 1 4.9%i 16.0% 
2688 J 7.8% 1 1751 6.6% 1 8.8% 
4117 ! 12.0% ! 262 ; 6.4% 1 12.9% 
- 102 ... 0.3% 1 5 ' 4.9% ; 0.2°/o 

45 . 0.1% . 4] 8.9% ... O:?% 
1550 ; 4.5% ! 121 7.8% 6.0% 

I {( d '( \ \ . 
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APPLICANTS 2017 vs 2018 
-··c1as~CJ_fJ017 Clas_~of 2Q1_8 

- Overall NLNA Overall NLNA 

Total 
Apps -Adnis---Rate %Adms- --Apps Ad ms- Rate 0i~Adms Apps Adms Rate %Adms -Apps . Act ms Rate -%Ad ms 

· 35023 2047 5.a•io- lcio.6% -338691526 4.5% 100.0% 3"4296 2024· 5.9% 100.0% 33214 1545 4:f"lo 100.0% 

Old--lvfethodology - App and Scores 
Asian American --- 7133 ___ 400 5.6°/o- 19.5% 7021° 347 4.9% 
African American 3440-- 233 6.8% 11.4% 3363 190 ·s i3°"%"' 
HispanicAmerican 3514 ___ 2f3 6.1% 10~4% 3460 187 5.4% 
Native-American 356 _____ 30 8.4% 1.5% 345 26 7.5%. 
(iffier 1 O 0.0% 0.0% 0 0 0.0% 
White/Unknown ·14fs2 9/;f· 6.8% - --,f6.!!% 13322-- 599·- 4.5% 

22.7% 7679 390 ·s: f% 19:3o;. 7588 -:3°47 
12.5% 3469 ____ 240 6.9% 1f §% 3402 269 
12.3%° - . 3637 235 6-.5o/~ - 11 :6o/o 3578 - iT9 

1.7°1. 361 28 1:a%-- 1~4°;. ·-355 - · 26 
o.6% o o··-0.0% 0.0°;." - o o· 

39.3% 12954 9·1a- "i.1% 45.4% 12142 s5,f 

f6% 22.5% 
6.1% 13.5% 
(iT% ·1,l2°lo 
7.3% 1.7°/o 
0.0% 0.0% 
4.6%- 36.5% 

~~ M~-~~_9dolgy - App 9.~_l_z._ _ 
Asian American 7244 407-- !,.5% 19.-5% 713f--353··--5.0% 231% 7805 39\f:···s.1% ·- 19.7% 77ff 354 4.6°/o--- 22.9% 
African American 3439 233 ELS% 11.4°lo 336:1° 190 5.7°i.- 12.5% 346!f · · 240 6.9% 11 .9% 3401 ___ 2 09- 6 1·% 13.5% 
HispanicA°merican -396fV 235 5.4% -·-:10.4•;." : 3909 20El°-5.3% 13.5% 4117 -- 262 6.4'?'~, 12:.9~ 4045 _-- 24:Z- 6.oo.io"" - 15 i 01c· 
i,fative-American . 685- -- -45· 6.6% 2.2% s""icf 39, 5.s"/o · 2.6°i~ - ·555 29 5.2% 1.4% 545 25 4:sO/o fs% 
Native Hawaiian 109 11 10.1% 0.5% -- 106 111 Ci"."4%. 0.7% . 15Cf - - "!2.__ __ 6.7% '_ 0.5~ 146 f:i° 5.5% 0.5°/~ 
Multi-Racial 4240 . 313 7.4% 15.367~ --4094- - 236--- 5.8% 15.5% ·4357 305 7.0% 15.1% 4234 . 262 6.2o/,;- 17.0% 
:::~~..r:i::::n~- 1_:1sf3:- 1244 1.0% 60:ao/~ __1~834 __ ~1.90· 4.a% s2.s% 16!!~ __ 119s __ T 2_% gg:0°~ _1519!_:.·-·so~ _ 5.1% - -s2.ci% 

Asian American ---- - ·---~3_8 , 322 5.2% 15.7% 6094 303 5.0% . -19.°9% -6643 - 3?3-·_4.9'?'~_ 1{>.~ 6598 ~. 295·· 4.5%-- 19.1 % 
African American· 2688 172 6.4% 8.4% 2633·· 143'""·5_4•,r.;-·-9:4% 2688 178 6.6% 8.8% 2648 160 6.0% 10.4% 
Hispanic American 3959 : 235 5.9% 11 .5% ~ 3909 206 5.3% 1 13.5% ·:ff17· 262- -·6.4% 12.9% ---4045-.. 242-· 6.0% 15.7% 
Native American 90 : 8 8.9% 0.4% 88-- 7 8.0% 0.5% 102 . 5 , 4.9% 0.2% 101 5 5_-0o/o 0.3% 
Native Hawaiian 24 i 7 ·29.2% 0.3% 24 7 29.2% 1 ·o.5% 45 4 ··8.9% 0.2°io --- ·44-- ·3· - 6~8% 0.2% 
M-ultiraciaf 1528 131 8.6% 6.4% 1435 83 ' 5.8% 5.4% 1550 1:i"1~··7.3•1o:· 6.0% __ 1486- _ 96 ·6.5% ____ 6.2% 
White/Unknown I 14169 962 6.8%-- 47.0%13329 600 4.5% , 393% .. r2§55- 918 7.1%' 45.4% 12143 ·554 4.6% 36:Wo 
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Report of the Committee to Study the Importance of Student Body Dh~re~I~'s~'~J;.iI~~_,~,/,.,'·'·.-'~:'I~·"

EXHlarr

The mission of I Iarvard College is to educate the citizenry and citizen leaders for
our society. We take this mission vcrv seriously and firmlv believe it is
accomplished through the transformativc power of a liberal arts and sciences
education.

That uausformation begins in the classroom with exposure to new ideas, new
ways of understanding and new ways of knowing. It is further fostered through a
diverse residential environment where our students live with peers who arc
studying different subjects, who come from different walks of life. and have
different identities This exposure to difference not only deepens a student's
intellectual transformation. but also creates the conditions for a social
transformation as students begin to question who they are and how they relate to
others. From their experiences in the classroom and in their residences, we hope
students will experience personal transformation as they begin to fashion the
patterns it)!" the rest of their Iivcs: to reflect on what they will do wi th their lives;
to develop their values and interests: and to begin to understand how they can best
usc their talent>; to serve the world

It is with these sentiments that the [Jean of Harvard College opens nearly every meeting he
chairs. Echoing the fundamental principles upon which Harvard College was founded more than
3:'0 years ago. these words highlight the importance of development and transformation. of
growth and change. and of an educational experience in which challenge and confrontation arc
essential counterparts to collaboration and cooperation. They also reflect the central role that
student body diversity plays in the achievement of our mission: the education of our students
through exposure to novel ideas: to people whose backgrounds, points of view and life
experiences arc profoundly different from their own; to innovative pedagogy: and to diverse
educators - at the front of our classrooms and in the scats, at lectures, in dining halls, in
residences, and in the thousands of other structured and informal interactions that make up a
Harvard education.

I~TRODVCTIO'

Through this Committee's work, we have sought to examine and restate the benefits that the
College derives as an institution, and for its students and faculty - from student body diversity
of all kinds. including racial diversity.

The question before us is one the Supreme Court has asked public institutions of higher
education to answer in connection with the consideration of an applicant's race in the admissions
processes as one factor among many in an individualized review. In fact. we recognize that this
question and these issues deserve ex ploration and articulation as the underlying fabric of the
College's mission. derived from the basis of the liberal arts education to which Harvard has been
committed since its founding

We emphatically embrace and reaffirm the University'S long-held and oft-expressed view that
student body diversity - including racial diversity - is essential to our pedagogical objectives and
institutional mission. Our diverse student population enhances the education of our students of
all races and backgrounds and prepares them to assume leadership roles in the increasingly
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pluralistic society into wbich they wiJl graduate. ln our view, racial diversity is particularl y 
fundamental to tbe effective education of Harvard College students. Moreover, it advances our 
responsibility as a leading national college to ensure, in the words of Justice Sandra Day 
O'Connor, tbat " tbe path to leadership [is] visibly open to talented and qualifi ed individuals of 
every race and ethnicity." 1 

Jn the course of our work, we reached out to a wide range of people tbroughout the College and 
the University more broadly. Those consulted include the Dean of Admissions, the Dean of 
Freshmen, the Dean of Student Life, the Educational Policy Committee. tbe Residential House 
Masters, the Standing Committee on Admiss.ions and Financial Aid, and the f acuity Council 
We also spoke with student-life professionals working directly in the fields of equity, diversity, 
and inclusion, both in the College administration and in the residential Houses. We sought and 
received input from teaching faculty, athletic coaches, advisors of ex tra-curricular activities, and, 
of course, students and alumni. Our work also benefited from discussions with colleagues at 
otbcr institutions of higher education and was informed by leading voices throughout Harvard 's 
history. 

By contrast, in rwo sections ofthis report (at pp. 13 and 21 ), we include references ro specific 
Harvard alumni because we believe that their experiences or public statements arc parti.eularly on 
point. We explicitly note that, as indicated in the citations contained in the footnotes. the 
committee is relying entirely on public sources for thi s information, and has not spoken wi th 
these individuals. We are not intending to suggest that they have in a11y way reviewed this report 
or endorsed any of its contents. 

Thi s Report begins with a brief synopsis of how Harvard has valued and fostered student body 
diversity as a central part of its mission. Against this backdrop, the Rcpo1i then examines the 
ways in which diversity in the student body helps catalyze the intellectual , social, and personal 
transformations that are central to Ha1vard's liberal arts and sciences education. We then 
consider the di stinctive role that institutions of higher education like Ha1vard College hold in 
Ametican society and the particular responsibilities that accompany that role. 

I. DIVERSITY Al\l> THE MISSION OF HARV ARD COLLEGE 

In L996, Harvard's President, Nei l Rudenstine, submit1ed his President's Report ro the Board of 
Overseers, captioned "Diversity and Learning". 2 President Rudenstine, in an in-deptb analysis 
which we endorse and attach as Appendix A to this Repon, sought to "remind [us] that student 
diversity has, for more than a century, been valued for its capacity to conttibute powe1fully to the 
process ofleaming and to the creation of an effective educational environment."3 

1 Grnller ,,. /Jo/linger, 539 U.S. 306, 332 (2003). 
= As explained in a sidebar to the Harvard Magazine excerpt of President Rudcnstine 's Report: ·" Up until the last 
two or three years, we've been able to cowl! on a fair level of understanding as to why diversity was i111po11an1 nnd 
good,' says Harvard presidrnt Neil L. Rudeos1ine. '"That's been more direct ly challenged of late.' Hence his 
decision to devote his most recem report to the Board of Overseers to 'Diversity and Leaming.' 'People have been 
declaring themselves on the issue." Rudensttne points ou1. 'lfyou don·1 say \vhat you think about it now, you·re 
really 1101 doing your educatioual duty."' 
3 R11denstine, Neil, l11e President's Report: 1993-7995 (Han•ard Univ., 1995), 2. 
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In thi s section, we bigbligbt only some of Harvard 's bi story: we bave not attempted to set out the 
full history which both is beyond the scope of our work and has been set fo11b muc11 more 
comprehensively by others. We recognize that Harvard 's bi story recounts neither a single nor a 
simple sto1y about diversity and inclusion. lt is a complex nan-ative made up of the actions, 
understandiugs, and beliefs of individuals - some products of their time, some ahead of their 
time, and some perhaps behind their Lime. We recogni ze Lhal our aspiratious always have nro 
ahead of our reality. But we also believe that a fair reading of Harvard's hi story reveals a 
process across time in which the CoJJege bas developed a recogni tion and appreciation of the 
excellence that comes only from including and embracing multiple sources of talent. 

As President Rudeustine recognized in his Report, and as has become only clearer in the twenty 
years hence, diversity at Harvard is "not an end in itself, or a pleasant but dispensable 
accessory." Rather, "[i]t is the substance from which mucb human learning, understanding, and 
wisdom derive. It offers one of the most powerful ways of creating the intellectual energy and 
robustness that lead to greater knowledge, as well as the tolerance and mutual respect that arc so 
essential to the maintenance of our civic society." 4 The exposure to innovative ideas and novel 
ways of thinking that is at tbe heart of Harvard 's liberal ans and sciences education is deepened 
immeasurably by close contact witb people whose lives and experiences animate those ideas. It 
is not enough, Harvard has long recognized, to read about or be taught the opinions of others on 
a given subject. As John Stuait Mill observed cen lu1ies ago: 

That is not the way to do justice to the arguments, or bring them into real contact 
with [one's] own mind. [One] must be able to hear them from persons who 
actually believe them; who defend them in eamest, and do their very utmost for 
them. He must know them in their most plausible and persuasive form; he must 
feel the whole force of the difficulty which the tme view of the subject has to 
encounter and dispose of . .. . "5 

The first Charter of the President and Fe.llows of Harvard College, authorized by Governor 
Thomas Dudley in 1650, identifies as the animating purpose of the institution "the education of 
the English and Tndian youth of this country."6 fn these words from Harvard's foundational 
moments, we find the seed that bas flourished as Haivard bas expanded its effo1ts to become 
more inclusive of all fonus of diversity. 

Through the first several centuiies of Harvard College's history, student body diversity was 
limited by such factors as geography, access to secondary education, and prevailing attitudes. 
Comparatively few young men .fini shed high school, and even fewer of those sought to pursue 
post-secondary education . Of that limi ted set, onl y a small portion lived close enough to 
Haivard, or bad the means to travel , lo attend. A large pool of strongly qualified applicants from 
which the College could select the student body did not exist for much of Harvard College's 
early history. 

1 Rudenstine, 53. 
5 Rudenstine 4, quoting On T,iherty ( 1859), pl. fl . 
6 ht'tp://library .barvard.edu/uuiversi ty-archives/using-the-collections/online-resources/chancr-of- l 650. 

3 

HARV00008050 



JA1288

Report of the Committee to Study the Importance of Student Body Diversity 

Hatvard 's transfmmMion from a regional college into a national university (a necessary step 
toward the education we offer today) began in tbe middle of the 19th Centwy. Observing a 
nation rent by regjonal differences in the years leading up to tbe Civil War, Uni versity President 
C.C. Fel ton argued in his annual report to the Board of Overseers for the academic year 1859-60 
that to b1ing togethe r students "from different and distant States must tend powerfull y to remove 
prejudices, by bringing them in to friendly relations . ... Such influences are especially needed 
in the present disastrous condition of public affairs."7 

Over tbe next fatty years, Harvard 's leaders continued to hi ghlight the impo1tance of di versity 
and to broaden its student body. Harvard President Charles William Eliot understood that 
diversity was, in the words of Rudenstine, "capable of shaping lifelong attitudes and habits," and 
''indispensable to the healthy functioning of a democratic society." 8 Under Eliot's presidency, 
Harvard developed an elective sys tem of coursework expanding the variety and diversity of 
Hacvard 's cuniculum as well as its student body. As Rudenstine expanded on these p1inciples : 

The goal was to create a more open and even disputatious universi ty communi ry where 
the zeal and zest of argumen1 and debate would be audible aud tangible. [n addition, the 
gains in terms of tolerance, mutual understandfog, and camaraderie would be profound 
and Jong-lasting. The 'collision of views ' at a university is 'wholesome and profitable,' 
Eliot wrote. ' It promotes thought on great themes, converts passjouinto resolution, 
cultivates forbearance and mutual respect, and teaches . .. candor, moral courage, and 
independence of thought . . .. 9 

These p1inciples have ca1Tied fo1ward to this day as Harvard bas continued to widen its gates 
through greater outreach to, and broadening acceptance of, greater ruversity and difference. As 
Harvard ' s cu1Tcnt President, Drew Gilpin Faust, noted at the beginning of this academic year: 

[F]or maoy if not most of those aniving at Harvard for the first time, tbis is the most 
varied community in which they have ever lived- perhaps ever w ill live. People of 
different races, religions, ethnicities, nationaliti es , political views, gender identities, 
sexual o,ientations . We celebrate these differences as an integral part of eve1yone's 
education- whether for a fi rst year student in the College or an aspiring MD or MBA or 
LLM-or for a member of the faculty or staff, wbo themselves are always learners too. 10 

We have long defined tbe concept of "ability" broadl y, and we seek out a variety of intelligences, 
including motivation, intellectual interests, and the capaci ty to make use of available 
opportunities. As President Rudenstine obse1ved., "any definition of qualifications or merit that 
does not give considerabl e weight to a wide range of human qualities an d capacities will not 
serve the goaJ of fairness to individual candidates (quite apart from groups) in admissions. Nor 
will it serve the fundamental purposes of education. The more narrow and numeri cal the 
definition of qualifications, the more likely we are to pass over (or discount) applicants - of 

1 Rudenstine, 5, quoting Repon of the President lo the Board of Overseers 1859-60, 6. 
8 Rudens1 ine, 5 I . 
9 Rudenstine, l I. quoting ''The Aims of 1he Higher Education,·· in Educational Reform, 237. 
10 Drew F11us1 , 20 I 5 Remarks at Morning Pr;iyers (Sepi . 2, 20 I 5), arailahle ar hnp://\\oWW .harvard. 
cdulpresident/spcech/2015/2015-remarks-morning-prayers. 

4 

HARV00008051 



JA1289

Report of the Committee to Study the Importance of Student Body Diversity 

many different kinds - who possess exceptional talents, att:tibutes, and evidence of promfae that 
are not well measured by standardized tests.'· I 1 

From the moment our students enter our gates, Harvard College is committed to encouraging 
them to become more intellectually inquisitive, more creative, more understanding, more 
tolerant, and thus more accomplished individuals in an increasingly iuterconnected world. 150 
yea rs ago, Harvard ' s President recognized that ' 'if he could b1ing together - in a single institution 
- youn g people from different backgrounds who would be educated in association with one 
another, and who would eventually become leaders in different pa11s of tbe nation, then that 
process could make a difference to the creation of unity throughout the cou ntiy as a whole." 12 

Today, these notions are magnified a hundredfold: our students become leaders in not only 
different parts of the nation, but in different corners of the world, and our process can, and we 
believe does, help create understanding and respect beyond the borders of our campus and our 
nati on. 

Our students anive at Harvard with their identities paitially formed, shaped by racial , ethnic, 
sociaJ , economic, geographic, and other cultural factors, a sense of self both internally realized 
and ex temalJ y recognized. Four years later, our students are welcomed by the President of the 
"University to embrace an addi tional identity, that of membership in "the community of educated 
men and women". A critical aspect of our trausformationaJ goal is to encourage this second and 
complementary identity, one inclusive of but not bounded by race or ethnicity, one that is 
sensitive to and understanding of the rich and diverse range of others' identities, one that opens 
empathic windows to imagining how other identiti es might feel. Tbjs we aspire to do by creating 
contexts where students interact with "other", with those having different realized and 
recognized identities, and by providing academic, residential, and extra-curricular opportunities 
for these interactions. 

If the only contact students bad with others' Jjved experiences was on the page or on the screen, 
it would be far too easy to take short cuts in the exercise of empathy, to keep a safe distance from 
the ideas, and the people, that might make one uncomfortable. By putting those people and those 
ideas on the other side of the seminar table- and in one' s own donnitory rooms and dining haJls 
- we ensure that our students tmly engage with other people 's ex pcriences and points of view, 
that they truly develop their powers of empathy. As President Conant explained, "[t]olerance, 
hones ty, intellectual integrity, courage, [and] friendliness are virtues not to be learned out of a 
ptinted volume but from the book of expeiience." 13 

The role played by racial diversity in patticuJar in the development of this capacity for empathy 
cannot be overstated. Even a cursory review of the ne"vspapers for the last year makes clear that 
race remains a central element of Ame1ican society, and of the identity of every American. 

Needless to say, we aspire to the day when n egative life experiences attributable to differences in 
racial. and ethnic heritage are far less common. But as current events across the nation continue 
to demonstrate, that day bas not yet anived, and we would fail in a foundational aspect of our 

11 Rudens1ine, 50. 
11 Rudenst ine, 6. 
13 Rudenstine, 26, quoting Report of the President to the Board of Overseers, 1950-5 l. 15. 
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mission if we rusregarded that fact as we prepare our students for sucb a complex and 
heterogeneous society. 

Harvard 's Statements in Court Proceedings 

Given Harvard's long history of careful thought on the subj ect of s tudent body di versi ty, it is no 
surpri se that when the issue arose in the courts in the 1978 case of Rege111s of the University of 
California v. Bakke, Ha1vard took an active role in that public conversation by joining ,vitb 
several other uni versities to file a brief as amici curiae, orfriends of the cowt. As Harvard and 
the other amici explained, " [a] p1imary value of the liberal education should be exposure to new 
and provocative points of view, at a time in the student' s life when be or she bas recently left 
home and is eager for new intellectual expetiences." t4 

Twenty-five years later, we reiterated this view to the Supreme Court as it revisited, and 
reaffi rmed, its analysis in the case of Cruller v. Bollinger: "Diversity helps students confront 
perspectives other than their own and thus to think more rigorously and imaginatively; it helps 
students learn to relate better to people from different backgrounds; it helps students become 
better citizens. The educationaJ benefits of student diversity include the discovety that there is a 
broad range ofvic,vpoint and experience within any given minority community- as well as 
learning that certain imagined differences at ti mes turn out to be only skin deep." rs 

In Fisher v. University of Tex.as (hsher I), we explained to the Supreme Comi ou r deeply held 
conviction that "[d]iversi ty encourages students to question their own assumptions, to test 
received n11ths, and to appreciate the spectacular complexity of the modern world. This larger 
understanding prepares [our] graduates to be active engaged citizens wrestling with the pressing 
chal1enges of the day, to pursue innovation in every field of discovery, and to expand humanity's 
learning and accomplishment." 16 These principles have undergirded our university since its 
inception and continue to do so today. 

And most recentl y, in the Supreme Coun's second hearing of the Fisher case (Fisher fl), we 
again emphasized the profound educational benefits that emerge from a diverse student body. 
We also explained the important post-graduati on benefits that flow from our students' exposure 
to people of different backgrounds, races, and life experiences: "The war.Id and the nation into 
which Harvard's students graduate demand that those students be open and exposed to a broad 
army of perspectives. Whatever their field of endeavor, Harvard 's graduates will have to 
contend with a society that is increasingly complex and influenced by developments that may 
originate far from their homes. To fulfill their civic and other responsibili ties , Harvard's 
graduates cannot be blind either to the challenges facing our increasi11gly pluralistic com1try or to 
the unresolved racial divisions that stubbornly persist despite decades of substantial efforts to 
resolve tbem." 17 

1~ Brief for Columbia Univ. et al. as a111ic1 curiae, p. 12, Re!{ents o.fthe Unfr. of California v. Bakke, 438 U.S. 265 
( 1978). 
15 Brief for Harvard Univ. e1 al. as amici curiae, pp. 8-9, Gr1111er ,·. Bollinger, 539 U.S. 306 (2003). 
16 Brief for Brown Univ. et ill. as a111ici curiae, p. 2, Fisher v. Univ. nfTexas, I :n S. Ct. 24 11 (2013). 
17 Brief for Harvard Uuiv. as a111icus curiae, p. 9, Fisher 1'. Univ. of Texas , No. 14-981 (Nov. 2, 20 15). 
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Il. THE PATH TO INTELLECTUAL TRANSFORMATION 

A. Students ' Classroom Expe1iences Underscore the Benefits of a Diverse Student 
Body 

I. The General Education Curriculum 

Harvard 's undergraduate cw-:riculurn is deliberately shaped to encolU'age exposure to "new ideas, 
new ways of understanding, and new ways of knowing .. , Our students choose among many 
possible concentrations that will lead them along distinct coui-ses of study. We insist, however, 
that all Harvard College graduates complete courses in the various subject areas that constitute 
our General Education program. These subjects form the basis of a liberal education and prepare 
students Lo connect their educations to life outside of college. "Generally educated students need 
to have grappled with the very personal question of the duties and ob ligations, as well as the 
p1ivilegcs, rights, and responsibilities, of civic and ethical agency in a dynamically changing 
world.''18 As the Repott of the Task Force on General Education that recommended thi s course 
of study in 2007 observed: 

A liberal education is useful. This docs not mean that its purpose is to train students for 
their professions or to gi ve them a guide to life after college. Nor does it mean insti lling 
confidence in students by flattering the presumption that the world they are fami liar with 
is the only one that matters . On the contrary, the aim of a Liberal educati on is to unsettle 
presumptions, to defamiliarize the famj!far, to reveal what is going on beneath and behind 
appearances, to di sorient young people and to help them to find ways to re-orient 
themselves. A liberal education ajms to accomplish these things by questionfog 
assumptions, by inducing self-reflection, by teaching students to think critically and 
analyticall y, by exposing them to the sense of alienation produced by encounters with 
radically different historical moments and cultural formations and with phenomena that 
exceed their, and even our own, capacity folly to understand. Liberal education is vital 
because professional schools do not teach these thfogs, employers do not teach them, and 
even most academic graduate programs do not teach them . Those insti tutions 
deliberalize students: they train them to think as professionals. A preparation in the 
liberal arts and sciences is crucial to the ability to thjnk and act critically and reflectively 
outside the channels of a career or profession. The histori cal, theoretical, and relational 
perspectives that a liberal education provides can be a source of enjjgbtemnent and 
empowerment that will serve sh1deuts well for the rest of thei r Jjves. 19 

One of th e p1imary criteria for the introduction of new courses to Gen Ed is that they be 
pedagogically innovative in ways that encourage students to proactively engage their subjects , 
their classmates, and their instructors. The premium placed on robust engagement reinforces 
opportunities for students to draw on the benefits of a diverse student body. 

18 Sra1ement of Sean D. Kelly, Martignett i Professor of Philosophy, at meeting of Faculty of Arts and Sciences May 
5, 2015. 
19 Faculty of Arts c1ncl Sciences Task Force on General Education. Re1mr1 of die Ta.\'k Force 011 General F:d11catin11, 
February 2007. 
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2 . The Broader Cw,-iculurn 

Ha1vard 's commitment to unsettling its students ' presumptions, about the world and about each 
other, is borne out outside of the Gen Ed curriculwn as well. Harvard Professor Richard J. Light, 
the Carl H. Pforzheimer Professor of Teaching and Leaming at the Graduate School of 
Education, conducted a substantial study of the ways Lbat st udents can opLimiLe their coll ege 
ex:pe1ience. His findings, based on in-depth inteiviews with thm1sands of Harvard students, 
underscore the point that racial diversity can be a powerful force in students ' education. 

One graduating senior told the following story in an inteiview with Professor Light about his 
Ha1vard College experience: 

In my case, the learning from diversity came .. . when I became very upset about how a 
fellow black student approached discussions in our sociology class. 

I was stunned when one of my black classmates became visibly ang1y and accused the 
professor of not realizing how much it bU1t him to bear information [about out-of-
wedlock birthrates among African Americans] presented in class . Thank goodness he did 
it politely and not accusingly. But he was obviously upset. And bis upset got me very 
upset, but in the opposite direction . 

This was the whole reason I had signed up to take this course. T need to grappJe with 
unpleasant realities .... But my fellow bJack student really made it awkward-both for 
the professor and for me. I actually wanted to hear more details about those 
demographics. Not because I am happy about them, but because 1 absolutely need to 
understand them as well as J can. Illusions arc dcfinjtel y no help. 

WeU, frankly, I didn't know quhe what to do. [Fortunatel y,] there was a third Afocan-
American student .in the class [who] bad tbe courage to speak right up, and to thank the 
professor for sharing this awkward but real data. This guy basically said wbat I was 
thinking, except l didn't have the courage to verbalize it out loud. 

The student who had complained to the professor seemed surprised that a fellow black 
s tudent would criticize him. But this other student was so diplomatic that I think he 
somehow succeeded in getting the complainer to take a deep breath and to pause and 
reconsider hi s views. It took some courage for that black student to criticize another 
black student who clearly was upset. And in the context of a mostly white class. 20 

We note, as the student relating the sto1y observed, that the educational benefits of thi s exchange 
were profound and va1ied. All three students involved, and everyone in the class, learned 
valuable lessons about recognizing and managing the differences in reactions among African-
Ametican students on a topic of sensitivity to them all. These expe1iences also highlight and 
help Lo resolve a false paradox: on the one hand, Harvard College recognizes that race plays an 
iITeplaceable role in our conception of a diverse student body; on the other, we reject any 

20 Light, Richard. Making the Most of Lollege, (Cambridge: Harvard Univ. Press 200 1), 149-15 l . 
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implication that we essentiaLize race, or believe that aD students of a particular race share the 
same views, experiences, or ocher characteristics. 

The story related above illustrates how both of these concepts co-exist. The different responses 
of the three African-Ame1ican students to the statistics cited by their professor confirm, if such 
couCinna tion were needed, that race does not dfr tate opinions or viewpoints on any gjveo issue. 
At the same time, though, tbe conversation that took place among them likely could not have 
occ1m-ed as candidly as it did had any or all of them been white. While their reactions to the 
statistics on out-of-wedJock bitth rates among African-Americans were different, they shared a 
relationship to the issue that non-African-American students simply did not have. Because of the 
role race continues to play in American society, they aU koew that those statistics could be seeo 
to reflect on their communities, simply by vi1tue of the color of their skin. 

B. The Creation of Knowledge Through Research Is Enriched by Diversity in the 
Student Body 

As was recognized in Harvard 's brief in Bakke, an education process enriched by diversity is not 
only of great importance to students: «Jr broadens the perspectives of teachers and thus tends to 
expand the reach of the curriculum and tbe range of scholarly interests of the faculty. "21 The 
diversity on our campus has expanded our knowledge in the humanities, the social sciences, and 
the natural sciences. 

The strong cun-icular emphasis on the humanities is one of the ways in whlch Harvard College 
challenges its student body to maximize the potential of its own divershy. Indeed, the very 
rationale for emphasizing the humanities in a liberal ans education closely resembles the merits 
of racial and other fonns of diversity in a university community. We study the art, literature, 
music, and phllosophy of other cultures and historical eras because these modes of expression 
allow unique access often to radically different forms of human expe1ience. This is why students 
are asked to read seventeenth-century Chinese novels, Greek epics , and the poetry of EmjJy 
Dickinson. Encountering these cuJtura.l expressions enables us to imagine positions other than 
our own, to understand what is universal across time and space, and to feel a sense of connection 
or empathy with communities othetwise seemingly remote or obscure. 

Racial and other forms of diversity in Lbe stud~nt body provide a similar matrix of otherness in 
which to embed any individual student, thereby encouraging students to examine ways of 
processing the world djssimiJar to their O\.VO . But this matrix becomes further activated through 
classroom discuss ions of specific cultural expressions of human cxpc1icnce, whether they be the 
colonial-era American literature, 19111-century Native Ame1ican art, or free jazz of the 1960s. Tt 
is through such sustained conversations that one learns to negotiate pluralism. Harvard 's 
commitment to maximizing the distinctive profiles of its students is thus powerfully manifested 
in its plethora of humani ties courses and faculty . 

Further, the research conducted by tl1e faculty is enriched by the diversity of the student body io 
multiple ways. Entirely new fields of study have developed as a result of the changing nature of 
Ametica's college and universities. Women 's Studies, Latin-American Studjes, and Labor 

~1 Brief for Columbia Univ. el al. as amici curiae, al 9. 
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Studj es are only tbree examples of fields that came to be perceived as valuable areas of study 
only as and because the campuses themselves expeiienced the greater presence and influence of 
women, Hispanics, and the working class. Jntroducing larger groups of women and minorities 
into the academy opened these theretofore unexplored histories, new areas ofresearch, and 
burgeoning fi elds to inqui1y in ways th at simply did not occur when the campuses were more 
demographically moooli Lhic. 

Even areas of study that bad been active for cenhuies - Classics and Philosophy, to name just 
two - have been reshaped by the inclusion i11 the scholarly debate of voices coming from 
different backgrounds. lo Classics, the inclusion of new perspectives on gender and sexuality, 
race, ethnicity, and social class bas transform ed the research and teacrung agenda both in the 
United States and in ternationally. Interest in the expe1ience and outlook of women, m.ino1ities, 
and slaves has signjficanLly changed the way in which written sow·ces are interpreted, has 
encouraged deeper investi gation of a much broader range of artifacts, and has spu1Ted on the 
development of new methodologies. The traditional geographical boundaries of the ancient 
societies studied have also been chaUenged, with heightened interest in the borderlands of the 
Greek and Roman world, long-distance trade relationships, and other contemporary civilizations. 
In conferences, publi cations, and teaching, Classics professors are thus increasingly conside1ing 
sub-Saharan Afii ca, South and Ccnu·al Asia, and China as well as the more traditional regions of 
the Mediterranean, northern E urope, and the Near and Middle East. Over the last fifteen years, 
th e new subfield of reception studies has grown and emphasizes the diversity of modem 
translation and adaptation of classical works within world literature. 

Research in the social sciences also has benefited strongly by student body diversi ty. In 
exp.loring social and cultural phenomena, th e range of hypotheses that is considered is bounded 
only by the imaginations, and the lived experiences that infonn them, of the people engaged in 
the study. The entire enterpri se is enriched by the inclusion of people with different 
backgrounds, experi.eoces, and hypotheses to broaden the scope of the investigation and avoid 
the shared blind spots that may result from a homogeneous research community. As Justice 
Frank:futter recognized, "It is the business of a university to provide that atmosphere which is 
most conducive to specul ation, expe,i ment, and creation."22 

The benefits of student body djversity may be less immediately obvious in the studies of na tural 
and physical sciences, but here, too, student body diversi ty has expanded the spheres of 
consideration and study in several ways. First, withfo the classroom: One long-time, natural-
sciences faculty member who also has significant academjc advising responsibilities witrun her 
department infonncd us that her expelicnce bas persuaded her that "race profoundly affects tbe 
dyn amic in the classroom, and diversity increases the breadth of discussion and even course 
curriculum in ways that 1 never anticipated ." For instance, questions from minolity students 
about race and stress led her to modify her syllabus with additional ru1icles and related 
instruction that "facilitated animated and informed discussion in lecture and sections, with 
students linking personal experiences to what they were learning in class ." 

Further, as with other fi elds of study, an increasingly diverse comm unj ty of students, researchers . 
and physicians has also broadened the range of diseases receiving significant research attention . 

'!2 Swee.:y v. New J Jampshire, 3 54 U.S. 234, 263 ( 1957). 
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The Harvard Global Health lJJStitute, to take just one example, is dtiven to a great degree by the 
international and cross-cultural character of the uruversity and its students . That initiative "seeks 
to confront tbe global health challenges that atise from or are made more complex by the 
increasing interconnectedness of people throughout the world. Taking an interdisciplinary 
approach, the institute seeks to provide the intellectual space to tackle the world 's most 
in!raclable health challenges aod to inspire and iuves t iu the nex t generation of global health 
leaders.'' 23 

In health and medicine. qualities of empathy, self-awareness, and sensitivity to "otherness" are 
c1itically important. Our physicians must interact constructively and sympathetically with 
patients of all ages, ethnicities, socio-economic status, and expeiiences. Their preparation begins 
as undergraduates with what may be our students' first experience with "otherness," the 
beginning of the essential process in becoming engaged and active participants in their 
professions and communities. At Harvard MedicaJ School, all students are invited to work wi th 
the Inter-Society MuJticuJtural Fellows committee, beating out that school's belief that "the best 
possible medical community is one in which the maximum heterogeneity is found [and] that the 
best research and medical care occurs in a context where differences are higW y valued." The 
Dean for Medical Education emphasizes this point to all new students from the day they anive, 
obsctving that talking to people different from oneself with both candor and sensitivity is among 
the great challenges in the practice of medicine. He encourages them to take advantage of the 
di versi ty among their own classmates by learning about each other and bujJding the skills to have 
those difficult conversations with their future patients - and be notes that those students who 
have spent their undergraduate careers in diverse academic communities are better prepared for 
that chalJenge. 

Fonner President Rudenstine noted that "if we want a society in which our physicians, teachers, 
architects, public servants, and other professionals possess a developed sense of vocation and 
calling; if we want them to be able to gain some genuine understanding of the va1iety of human 
beings with whom they will work, and whom they will serve; if we want them to think 
imaginatively and to act effectively in relation to the needs and values of their communities, then 
we shal l have to take diversity into account . ... "24 Although he was speaking of our graduate 
schools, his words resonate equally for Harvard College. 

Ill. PERSONAL AND SOCJAL TRANSFORMATIONS 

A. Residences and Extracurricular Activities 

The education of our students is not rest1icted to the classroom. Our students learn in powe1ful 
ways from each other and more so because of the 1ich variety of their backgrounds, interests, and 
lived experiences. We believe, moreover, that we can enhance the benefit that they draw from 
the diversity in their classes and peer groups through thoughtful attention to the structures and 
institutions that shape the ways in which they spend their time at Ha1vard. From the shared 
common room to the dining ball, from the playing field to the stage, our students devote 
immeasurable energy and their exceptional talents to their extra-cwi-icular pursuits. These 

13 hnp://news.harvard.edn/grtzette!story/2014/08/go ldie-ta kes-new-post/ 
24 Rudenstine , 42. 
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expe1iences are central to th e personal transformation that is at the core of our liberal a1ts 
education and integral to our commitment to ensu1ing excellence in our academic environment. 
immersion in a community marked by so many kinds of difference teaches our students bow to 
engage across those differences. 

Allowing our students lo interac t, grow, and learn from each other begjns from !he moment 
members of an incoming class accept their offers of admission. Harvard College is a residential 
experience. Over 97% of our students live on cc1mpus for c1 1l four years. This is not 
happenstance. We want our students to engage wi th each other not only in their classes but 
where they eat, play , dance, sing, act, debate, write, throw, catch, relax , and, of course, study. 
We seek to achieve thi s goal through very deliberate choices in the way in the College is 
structured. 

As a recent Ha1vard graduate obse1ved: 

Harvard, by virtue of the people l was surrounded by, forced me to si t and listen to those 
from other worlds to mine, and over a few terms my original assumptions of who and 
what I was, and what I could be, in this world, were altered and freed from the ban-iers of 
ignorance. I'm writing this from a summer job in China . Never before Harvard could I 
challenge myself to rise up into lhe globalised world and s llike out. 

And, more imp01t antly, the labels people in my community put on others from elsewhere 
in the world - I now know these are not trne. I've met people that were Jabe11ed as 
different and bad; and they are utterly fantastic people and some of my most tmsted 
companions going fo1ward into this diverse and beau tifull y mixed-up world. 

I . Freshman Rooming 

When our students first arrive on campus, they live in donnitories that are organized in 
"entryways." Students share common space and a common residential advisor, and rooming 
groups are assigned with the goal that every entryway should represent a microcosm of the 
ente1ing class . Entering students complete a lengthy rooming questionnaire so that their 
assignments may take account of their stated preferences as weU c1s their temperaments, study 
habits, extraCLmicular interests, hometowns, intended courses of study, and innumerable other 
factors . The College uses that infotmation to ensure that all first-year students feel comfortable 
and at home in their entryways at the same time that preconceptions are cbal1enged and 
stretched. We do this in an effort to ensure that our students may fully benefit from our 
deliberate institutional choice to foster a diverse living and learning community. 

There is no fonnula that can be applied to this task. Rather, the Freshman Dean ·s Office devotes 
long, painstaking hours to match students with those who, in some cases, will become best 
friends for the next half century or more. Since there are so many dimensions along which the 
freshman class as a whole is diverse, Lhere is no way for every unique quality to be represented 
in every room. lnstead, the goal may be to pair a musician with an athlete, a science-p1ize 
winner v.,itb a classicist, a student whose family has lived for generations in the same 
homogeneous town with a child of immigrants. 

12 

HARV00008059 



JA1297

Report of the Committee to Study tbe Importance of Student Body Diversity 

One of the people with whom we spoke observed that in 2002, the Freshman Dean 's Office 
paired a white Jewish freshman coming from Westchester County, New York, in a double room 
in Strauss Hall with a first-generation son of Haitian immigrants. 25 Speaking of the friendship 
ten years later, the black student observed that their fiiendship "was based on us being a couple 
of 17-year old kids who happened to be thrown into a room togel.ber. " 26 The studenl from 
Westchester was Mark Zuckerberg. His freshman year roommate, Sarnyr Laine, set the t:Jiple 
jump record at Harvard and, <1fter graduation, represented Haiti in the Olympics.27 "What," 
mused the person with whom we spoke, "must those freshman year conversations have been 
like." 

2. The Harvard House System 

Perhaps even more than the freshman dorms, the residential House system is cena·al to Ha rvard's 
approach to student life. The vast majority of Harvard upperclassmen live in residences called 
Houses, and even those who move off-campus remain affiliated \'-'1th a House through 
Commencement and beyond. 

The House system was created in the 1930s when the accelerating growth in the numbers of 
public-school students and others of modest means at the College had the side effect of creating 
an increasingly stratified environment, with the wealthy elites living, eating, and socializing 
almost entirely wi th each other whj le the less well-off students constituted a separate lower class 
on campus. Harvard attacked that stratification by implementing among the most significant and 
endming structural changes in the history of the College. Dissatisfied with the de facto 
segregation, the University went further than it previously bad "in providing facilities that could 
sustajn the more democratic ideals which bad gradually been established at the Unjvcrsity," by 
instituting the residential House system. The Houses have the effect of bringing students of 
divergent backgrounds together, with the goal that "each House should be as nearly as possible a 
cross-section of the C allege." 2 

This objective of the House system was reaffinned and amplified in the I 990s, when the 
Committee on the Sttucture of Harvard College recommended that the assignment of students to 
Houses be made at random, rather than according to the students ' and House Masters ' choice. 
The recommendation was based on the Committee's perception that "students [were] being, as 
one person put it, ' educationaJly deprived' because they have contact only with a somewhat 
homogeneous group of their peers." That hom ogeneity reflected a degree of self-sorting by 
students into Houses that were, individually, dom inated by pa1ticular groups or communities of 

15 ·'Dr. Zuckerberg Talks Aboul His Son Mark's Upbringing," 
htlp://www .salon.com/20 I I /02/04iruark _ .l.llckerberg_ dad _in1erview/; hllp://glaml iJeblog.conllsarnyr-lai rte· 
o lympian-philant hropist/#. VkESi LerS70 
26 "Zuckerberg Freshman Roommate Goes From Harvard to Haiti Olympics," 
(hltp://www .bloomberg.com/news/articles/2012-07-11 /zuckerberg-freshman-roommate-goes-from-harvard-to-hai ti-
olympian) 
27 "Mark Zuckerberg 's Freshman Roommate Will be in the Olympics (http://www.businessinsider.com/mark-
zuckerbergs-freslunan-roommate-will-be-in-1he-olympics-2012-7). As noted above, neither Mr. Zuckerberg nor Mr. 
Laine has reviewed or endorsed this report. 
2~ Rudenstine, 24. 
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interest, such that over time, student choice had resulted in "a housing system that does not 
reflect the richness and complexity of the student body," the Committee obseived.29 Since 1996, 
selection to the Houses bas been randomized. Following that randomiza tion. the percent of 
smveyed seniors who believe that house staff "foster exchanges among diverse !:,'Toups" more 
than doubled. Tn addition, those House Masters who initiall y were skeptica l about the change 
found that after randomization, students were happier and that morale in the Houses improved. 

Over the years there have been periodjc effo11s to create dedicated spaces on campus for 
particular racial or ethnic groups - a "black house" or "Asian center." The College bas resisted 
those effo1ts, believing that the existence of such spaces would undermine the function of the 
residential Houses . Living in the Houses, as President Rudenstine noted, "was rightly seen as 
much more than a mere adjunct to education. It became part of the fabric of daily life, and one 
of the p1imary ways that students learned from one another. "30 

3. Extra-Cunicular Activities 

The residences are one of the p1imary ways by which the inherent benefits of diversity are 
maximjzed outside of the classroom, but they are by no means the only way. The variety of 
student organizations on campus, and their openness to members from all different backgrounds, 
is essential to this teaching process. One recent graduate tells of how his experience at a large, 
urban high school with a strong institutional commitment to diversity was sti ll limited in ways he 
did not w1derstand at the time. Although the school was diverse, it did not afford him with 
opportunities to interact with a diverse group of students. As a result, he found himself and his 
classmates in the student government advocating on behalf of socioeconomically Jess p1ivileged 
and under-represented minority peers without having the benefit of their direct input. 

On aniviug at Harvard, this student joined the Kuumba singers, a s tudent group whose 
membership and leadership are predominantly African-American. He found that these students 
focused on different issues, and in different ways, than he and his white classmates in high 
school would ever have imagined. This experience deepened his understanding of those 
pa,ticular issues, but more importantly, he observed that there is no substitute for lived 
expetience to inform a person's point of view, or for direct contact with people to unders tand 
their perspectives. 

A recent alumna was struck by the difference between her college experience and that of her 
older siblings . One sister found that at her school , there was a single Asian-American student 
organization; Ha1vard, the alumna noted, has more than thi1ty student groups focused on Asian 
culture and heritage. She found this breadth of offerings invaluable in illustrating the diversity 
that exists within each broad ethnic catego1y. It also gives students an opportunity to focus much 
more deeply on their heritage than would be possible absent structures tbat b1ing together 
communities of people with shared experiences. 

19 Committee on the Structure or Harvard College, Repor1 on !he S1ruct11re of Hcwvard College (Harvard Univ. 
L994), 38. ,o Rudenst ine, 24. 
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These are just two of many examples. Harvard College makes it possible for its students to 
engage in an aITay of extractmicular activities tbat not only deepen their learning and develop 
their capacities; tbey also provide studen ts with both strucrmed and infonnal opportunities to 
interact with other members of the communi ty and, through that, to work closely with students 
from different races, backgrounds, life expetiences , and aspirations. 

4. Athletics 

Harvard 's athletic program provides another example of the ways in which we bring together our 
diverse communities and of the symbiotic benefits of diversity to the College and its students. 
Several coaches with whom we spoke explained to us that, through athletics, our students learn 
to work together witb those from vastly different backgrounds and life experiences toward a 
common goal - or shot or touchdown. These teams are often the first time that our students are 
interacting with someone who is poor or Iich or gay or lesbian or Aftican-American or Latino or 
whose parents did not attend college or whose ancestors came over on the Mayflower. Whether 
it is five players on a cou1t, eleven on a field, one tunning for a team in a race, the coaches 
explained that our students must not set aside their differences, but instead must seek out those 
differences, learn from them, and expand their views of each other and the game. Athletes, we 
were told, who think narrowly about their peers think narrowly about their spmt. But those 
athletes who are willing to embrace new perspectives and ideas from their teammates can 
generate creative solutions in a meet or a game, expand their own abilities , improve the team's 
pe1fonna11ce, and excel as athletes and as scholars. 

In all of these extracufficular activities , the benefits brought about by exposure to difference 
extend beyond the stage or field; they shape and inform the students' entiJe expeiience at 
Ha1vard. And, as an integral paJi of the transfo1mation that occ-urs through a residential 
undergraduate experience, this exposure is part of what students carry with them outside our 
gates and throughout their entire li ves. 

B. Additional Resources at Harvard 

In its efforts to operationalize the transformation that we expect of our students, Harvard offers 
additional resomces to students to maximize the benefits that flow from student body diversity. 
Community Conversacions is a program for incoming freshmen whereby freshmen are assigned 
literature to read and discuss. The objective is to provide an opportunity for incoming students 
to consider th eir own identities, learn about their peers' diverse identities and perspectives, and 
engage in frank and open conversations with each other. This year, for example, the students 
discussed "My Beloved World," by Justice Sotomayor. 

The Office of Student Life bas a department dedicated to diversity and inclusion. In addition, 
Harvard College students are se1ved by the Harvard Foundation for Diversity and Inclusion. Its 
staff meets regularly with tutors in each house, and serves to mediate disputes and resolve issues 
having to do with differences in background, whether they are based on race. religion, gender, 
sexuality, or geography. The Foundation also encomages collaboration among student groups, 
by awarding grants whose amounts increase if the recipients co-sponsor events with other 
student groups. All these strucrures exist because while a diverse student body creates 

IS 

HARV00008062 



JA1300

Repo1·t of the Committee to Study the Importance of Student Body Diversity 

opportunities for growth and learning that cannot be achieved in its absence, Harvard also 
believes it is impo1tant to encourage students to take the best possible advan tage of these 
opportunities. 

C. Diversity on Multiple Dimensions 

The diversity we seek at Harvard is diversi ty on a ,;;,dde range of dimensions, including racial 
diversity but not limited to it. From early in Harvard 's hi story, for example, the College sought 
to expand its student body beyond the weal thy. President Eliot wanted a u.niversi ty "of broad 
democratic resmt ." Harvard 's students should be children of the "1ich and poor," the "educated 
and uneducated."31 

Reflecting on bi s time at Harvard, W.E.B. Dubois wrote: 

Men sought to make Harvard au expression of the United States, and to do this by means 
of leaders unshackled in thought and custom who were beating back bars of ignorance 
and particularism and prejudice. There were William James and Josiah Royce; Nathaniel 
Shaler and Charles Eliot Notton; George Santayana; Albert Bushnell Harr, and President 
Eliot himself. There were at .least a dozen men - rebels against convention, unorthodox 
in religion poor in money - who for a moment held in their hands the culture of the 
United States, typified it, expressed it, and pushed it a vast step fotward. 32 

President Conant, himsel f an undergraduate scholarship student, created Harvard's first 
significant financial aid initiative in the 1930s. Today, more than half of Harvard's families 
receive scholarship aid from Ha1vard, and families with incomes below $65,000 are not expected 
to pay anything toward the cost of a Harvard College education. Harvard' s Admissions Office 
conducts significant outreach to low income students , writing to high-performing, low-income 
high school students and traveling around the country to speak with low-income students and 
their parents to encourage them to consider applying to Harvard College. 

The Coll ege's efforts to enhance the socioeconomic diversity of its student body have been 
markedly successful. As Harvard explained in its amicus brief in F;sher 11, 

Under Harvard 's admissions policies, a canc:lidate 's financial need will never adversely 
affect bis or her chances of admission. In fact, Harvard pays the total cost of attendance 
for students from families with annual incomes below $65,000, with no expected 
contribution from the student's family. More than half of Harvard students receive grant 
aid, and for those students , the average family pays less than $12,000 to attend; they also 
are not required ro take out any loans. In these and other ways, Harvard sllives to ensure 
that it receives applications from a wide range of applicants and that all admitted 
students, regardJess of financial means , are able to attend. 33 

"' Rudeustine, IO. 
32 Rudenstine, 2 I, quo1ing "'The Field and Func1 ion of the Private Negro College" (1933) in TheEduca1io11 oJB/ack 
People, ed. Herbcn ApLheker(Amherst, Mass.: Universi1y oCMassachuseLis Press, 1973), 89. 
33 Brief for Harvard Univ. as amicus curiae, at 20. 
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More impo1tant than the details are the students and their impact on Harvard 's educational 
mission . As is true for other demographic characteristics such as race, the life experiences of 
low-income students have been shaped by their circumstances. They add healihy plurali sm to 
the campus and, as part of the alchemy that results from a diverse student body, benefit from and 
contiibute to an erniched educational expe1ience for everyone. 

D. International Education 

In di scussing diversity, we must also note the global diversity at Ha1vard both in our 
undergraduate population and in the increased intemationaJ expetiences of our students in recent 
years. The University's Office oflnternational Education mns more than 250 study abroad 
programs. through which undergraduates have the opportunity to study archaeology in Peru or 
neuroscience in Japan wi th leading world specialists. Such opportunities are enhanced by 
President Faust's Innovation Fund for International Expe1iences, which "provides seed funding 
to faculty members at any HaJVard school to suppoti the development of creative and sign ifican t 
academic expetiences abroad for Harvard College students."34 

This commitment to internationaJism is also reinforced through ihe General Education program, 
where catego1ics such as "Societies of the World," "Culture and Belief," and "Aesthetic and 
Interpretive Understanding" have encow·aged the ongoing development of scores of new courses 
focusing on the study of foreign cultures and societies. The significant presence of international 
students at both the undergraduate and graduate levels in these courses and others, as wel l as a 
highly international faculty, ensw-e that Harvard students will be challenged and engaged by 
perspectives refl ecting a diverse sample of the world's communities and ethnicities. All of this 
encourages Hatvard students co consider their place in their community not only at Ha1vat·d or in 
Cambridge or even the United States, but in the world. 

IV. SURVEY DATA 

As part of our effo,ts to provide students with a transformative educational experience, we also 
seek to ensure that those efforts are working. We, therefore, regularly monitor, evaluate, and 
adjust them. Sometimes we make significant alterations, such as reworking the House selection 
system discussed above. At other times, the alterations are more subtJe. One way in which we 
monitor our cffo1ts is through frequent smvcys of our students. Nearly cvcty survey includes 
questions about student expe1iences with ethnic or racial diversity. The questions assess the 
frequency and type of interactions, assessment of tolerance levels, ability to relate to those who 
are different from the responder, and whether, how, and where Haivard encourages exchanges 
between students of different backgrounds. 

The results from these surveys of students at the College confirn1 that the benefits resulting from 
our diverse student body arc both real and profound. 94% of our students believe that Ha1vard 
promotes respect for those from all races and cultures either "Quite a bit" or "A great deal," and 
the sentiment is shared across racial groups. Our students also readily inform us that lea ming to 
live in a diverse population is important lo them: when asked to rate the importance of "the 

'
4 President 's l1111ova1 io11 Fnnd for Internat ional Experiences, at 

Imp://oue.fas .Llarvard.edu/icb/icb.do'!keyword=k I 8059&pageid=icb.page542267. 
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ability to relate well to people of different races, nations, and religions," 84% of our students 
identified this as either "Essential" or "Very Important." 

Our prospective students also understand the va lue of a diverse student body. Most of the 
students admitted to Harvard College have the option to pursue their studies elsewhere if they 
choose, buL Lhe College's yield rate is hi storically arnoug the highest in the nation . And while 
swveys reveal that the majority of all students admitted to Harvard associate the school with 
diversity and open-mindedness, those associations are especially strong among those who 
ultimately choose to pursue their undergraduate studies at Harvard. These results make clear that 
our students share Harvard 's commitment to fostering a diverse community, and that they 
recognize and appreciate the efforts that Ha1vard takes to ful£11 that commitment. 

The survey data also show that once students arrive, Harvard College successfully engages 
students with those who are dissimilar. 72% of our freshmen report that their extracunicular 
activities helped them learn to work with others who arc different from them, and more than half 
of our students report that the Houses foster exchanges between students of different 
backgrounds. 

Large majorities of Harvard undergraduates report having conversations with students of 
different racial and ethnic backgrounds "very frequently"; and these proportions significantly 
exceed (by more than ten percentage points) those reported by students at the thirty-one colleges 
in the Consortium on Financing Higher Education (COFHE). These conversations, and the other 
exchanges fostered by the Houses and other institutions at the College, are an important medium 
through which the benefits of a diverse student body are shared. 

Perhaps most importantly, Haivard College seniors reported that their ability to relate to people 
who differ from themselves strengthened while they were at Harvard. Approximately two-thirds 
of graduating seniors report that their ability to relate well to people of different races, nations, 
and religions was "stronger'' or "much stronger" than when they matriculated at Harvard, and the 
results are consistent across racial and ethnic groups . Moreover, nearly 70% of our students at 
some point in their Harvard undergraduate career se,iously questioned or rethought tl1eir beliefs 
about a race or ethnic group different from their own. 

The surveys that we conduct give students the opportunity to provide wri tten responses in 
addition to the multiple-choice questions described above. These responses further confirm the 
significant impact that diversity bas on the experiences of our students. Students often repo1t 
that the experience that bad the "most significant impact" on their college careers was exposure 
to a racially diverse group of peers . One student described it as "leaming and living with people 
from all walks of life racially, ethnically, socioeconomically, (etc.)." Another wrote that "racial , 
ethnic, and socio-economic diversity helped globalize my world-view." 

Om students express these views outside of smveys as well. In a recent mticle in The Crimson, a 
graduating senior wrote, "l remember a time when I used to thumb through college pamphlets 
and the word 'diversity ' meant little to me. Thanks to Harvard, that is no longer the case. What 
l realize now, and wbat I failed to realize back then , is that tbe more people you meet who are 
different from you, the more aware you become .... Harvard forced me to befriend people with 
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whom l had little in common, to have ctifficult conversations about race, politics, and religion, 
and ultimately to challenge my beliefs, thereby strengthen ing them in the process."35 

The Crimson edito1ial board underscored the importance of student body diversity in an edi torial 
suppo1iing Harvard's admissions process published this month. 

Affitmative action is notj ust an abstract policy issue. As Harvard students, we know 
firsthand the benefits of diversity. We know that we don't have all the answers or all the 
ex pe1iences or all the perspectives the world bas to offer at the ripe age of 18. W c learn not 
only from professors, but also from each other. We learn from [the] international student 
sitting next to us in section or the entryway-mate from the other side of the counay And 
yes, we learn by engaging in frank and honest discussions about race with people who know 
what it is like to have a skin color different from mu-s. Harvard shatLld be a transformational 
place, and if this lawsuit succeeds, it will fail to achieve one fundamental part oftbat 
mission.36 

Alumni also report seeing the way those benefits have shaped their lives over the decades that 
follow their graduation from the College. One alumnus with whom we spoke bad never spent 
significant time before be anivcd at Harvard with anyone whose experience differed from hi s 
own background, growing up white in the suburbs. He di scussed bis first-year entryway with 
classmates ranging from a young woman from a tiny tO\\'Il in rural Arkansas to one whose father 
was a foreign head of state. By the time he graduated, be bad a multi-racial and multi-ethnic 
group offriends and had encountered first-hand the experience of being a racial minmity by 
traveling throughout China. He still recalls watching the announcement of the verdict in the OJ 
Simpson trial and being astonished by the different reactions among his friends of different 
races: the Afiican-Amcrican students were cheering, while the white students sat in stunned 
silence. That event revealed to him the ways in which people's experiences - many of which are 
shaped by their racial hjstories - can affect their perceptions, causing them to draw completely 
ctifferent, yet all valid, conclusions from the same set of facts. It was an education , he nores, that 
could not come from books, but could ati se only come from direct expetience with a diverse 
community. 

V. POST-GRADUATJON 

We expect of our students and hope for them a ljfe of engagement - with their families, their 
communities, and their fellow citizens of the world . In wbatever ways in which they pursue their 
future, we want them to caJTy fOLward a willingness to learn from and connect with those around 
them . And we understand that those encounters in thi s increasingly complex and interconnected 
world may, with the cljck of a mouse, reach halfway around the globe. We want our students to 
recognize the equal dignity of all those they meet once they leave our gates, and it is through 
their experiences wi th others and "other" at Harvard that we hope and expect that they will work 
to create a truly integrated society. 

15 "An Ode to Harvard,'. Ar ia N. Bendix, The Crimson (Apr. 28. 2015), available at 
hnp://www. tbccrimson.com/co lLUnn/catch-22/aniclei20 I 5/4/28/ode-to-four-years/. 
, 6 "Don ' t Go Back 011 Diversity,"' Tlte ('rim.var, (Nov. 3, 2015), available at 
http://www.thecrimson.com/artic le/20 15/l I /3/stafFaflirmative-action-divers ity/. 
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There can be no doubt that the world into which our students will graduate is a pluralistic one. 
We must prepare our graduates to succeed - as citizens, parents, civic leaders, lawyers, doctors, 
academics, and the many other roles they will play - as they graduate into this world. We also 
recognize that in many cases, our graduates will assume leadership positions, not only here in the 
United Stales, but across the globe. Men and women who attended Harvard College are 
founding and running global companies in technology, retaiJ, finance, and healthcare, among 
others . Graduates of Harvard College signed the Declaration of Independence and have served 
in a broad spectrum of roles in the government ever since. They educa te, govern, and ente11ain 
us. 

Our responsibilities as we educate the leaders of tomo1TOw cannot be dmied. Harvard does 
"represent the training ground for a large number of the world 's leaders," and "in order Lo 
cultivate a set of leaders wi th legitimacy in the eyes of the citizemy, it is necessary that the path 
to leadership be visi bl y open to talented and qualified individuals of every race and cthoicity."37 

We must demonstrate to the world that individuals of all races, ethnicities, all backgrounds may 
thrive, succeed, and lead. 

Our graduates not onJy arc themselves diverse, but also cany witb them the impo1tancc of 
developing the diversity of lhe organizations they lead. Harvard College alumn us and 
Microsoft 's former CEO Steve Ballmer bas noted that Microsoft's commitment to diversity is 
"critical" to him, observing that "diversity and inclusion are not just v.iords on paper for us; they 
are core values and business imperati ves."38 Lloyd Blankfein, another Harvard College 
alumnus, stated as CEO of Goldman Sachs that, "[d]iversity is essential to our mission as a :fiJm: 
It lets us develop better ideas, respond to the needs of our clients, and ensure that our people can 
work at their maximum potcntial."39 Ha1vard College alumna Sheryl Sandberg has noted that, 
"[t]o refl ect the di versity of the 1.4 billion people using [Facebook's] products, we need Lo have 
people with different backgrounds, races, genders , and points of view working at Facebook."40 

Our graduates demonstrate that the path to leadership is visible and manifest the strong belief 
that diversity is essential to the organizations they lead. 

We also recognize the great disservice that we would do for our students if we were not 
preparing them for the careers and graduate schools they seek to pursue after graduation. As 
businesses, for example, have made clear, "the need for di versity in higher education is 
compelling," and "the nation's future depends upon leaders trained through wide exposw·e to the 
.ideas and mores of a diverse student body."41 Writing in an arnicus brief to the Supreme Comt, 

J7 Grutter, 539 C .S. at 3'.'2. 
38 ht1p://www.microsoft.comlabout/e1:i/xm/impo11edcontcm/about/divcrsiryicn/us/excc.aspx.. 
39 hl1p://www.goldmansachs.comiwho-we-are/diversity-and-inclusion/_ 
40 hllp://newsroom.!b.com/news/2015/07/managing-unconscious-bias/. As noted above, we are relyi ng entirely on 
the published media reports regard ing these quotations. None of Mr. Ballmer, Mr. Blank.fein, or Ms. Sandberg has 
reviewed or endorsed this report. 
41 Grutter Amicus Brief of 3M et al., al 8. The amicus brief was filed by 3M; Abbott Laboratories: American 
Airlines, lne.; Ashland, Inc.; Bank One Corporation: The Boeing Company; The Coca-Cola Company: The Dow 
Chemical Company: E. I. Du Porn De Nemours aDd Company; Eastman Kodak Company; Eli Lilly & Company; 
Emst & Young LLP: Exelon Corporatiou. fanuie Mac: General Dynamics Corporat ion: Geueral Mills. hie.; Intel 
Corporation; J olmson & Johnson; Kellogg Company; KPM G Intematio nal on behalf of its United Stales Member 
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this collection of Fortune 500 compani es from a wide swath of industries recogn ized that, " the 
individual s who nm and staff [our] businesses roust be able to Lmderstand, learn from, 
collaborate with, and design products and services for clientele and associates from di verse 
racial, ethnic, and cultural background," and tbosc "individuals who have been educated in a 
diverse setting are more likely to succeed." 42 Without the opportunity to engage witb other 
s tudents in a diverse undergraduate environm ent , our srndeots likely would be consti-ained in 
their pursuit of excellence. and we would be remiss in faiUng to provide them with the skills they 
need to flourish after graduation. 

VI. EXPERffiNCES IN DJGHER EDUCATION MORE BROADLY 

Our views about the educational benefits of di versity are borne from our expetiences and 
expertise as educators, as well as the testimony of other members of the Harvard community 
with whom we have consulted (both in connection with our work on this committee and in the 
course of the my1iad interactions we have in our daily Jives on campus) . We have no doubt that 
student body diversity creates a fettile environment for the intellectual, social, and personal 
transformations that are central to the educational mission of Harvard College . 

It is worth noting that our views arc shared across hi gher education . They arc reflected in the 
admissions practices, statements by leaders, and amicus briefs of our peer institutions. Just as we 
do at Harvard, our peers see in the curricular and extracuiTicular experiences of their students the 
manifold benefits of a racial! y diverse student body. 111e collective judgment of our nation's 
leading universities amplifies and underscores the perspective Harvard has developed from 
educating students over its 379-year history . 

CONCLUSJON 

As President Faust bas explained, the students wbo have made the choice to come to Harvard 
College have elected to be "patt of a class, a laboratory, a seminar, an entryway, a section, a 
chorus, an ensemble, a cast, a team."43 Our students undenake a "bold and brave commitment," 
she declared, "to revisit [their] assumptions, to see the world through others ' eyes, to expand 
[their] understanding, to find common spaces we can share even as we explore and celebrate our 
differences. " 44 We are, as President Faust recognjzed, a symphony, emiched by tbe diversity of 
all of the instruments, sounding in the remarkable heterogeneity of our society, embracing 
different choruses of race, gender, sexual orientation, socioeconomics, and geography. 

We recognize, as did President Faust in her remarks, that unlike a wcll-pc1formed symphony, the 
notes we play will not always be perfect. Fully maximizing the benefi ts of diversity at Harvard 

Firm, KPMG LLP: Lucent Technologies: Microsoft Corporation: Mitsubishi Moror Sales of America, rnc.: 
Nationwide Mutual lnsurance Company and Nationwide Financial Services, lnc.; Pfizer Jnc.; PPG lndustries, lnc.; 
TI1e Procter & Gamble Company: Sam Lee Corpon11 io11; Steelcase, f11r.:..: Texaco, Inc.; TRW, Inc.: .; aud Uui!Cd 
Airlines, Inc. 

42 ld.9-1 0. 
13 President Drew Faust 2014 Remarks at Moming Prayer, available at 
http://www.harvard.edu/pres ident/speech/20 I4/2014-re 11 iarks-a t-ruoruing-pra yers. 
44 Id. 
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College is an aspiration . We have work to do to improve the opportunities we offer our students 
to engage with others in an exploration and challenge of their ideas and beliefs. Ow- students 
may not always take full advantage of the opportunities we do offer. And we also recognize that 
the very goal we seek - exposing our students to people who arc cliffcrcnt from themselves - has 
within it the possibili ty of misunderstanding and conflict. As we have recognized in the past and 
reiterate here, we sbouJd not and we need not " romanticize the idea of diversity in order to reach 
a sensible and reali stic assessment of its positive vaJue."45 Diversity - expressed through the 
"clash of free ly expressed opinions" -will inevitably create moments of heat, but '"[t]bere is 
always hope when people are forced to listen to both sides. '"46 

We emphatically embrace and reaffirm the University's long-held view that student body 
diversity - including racial diversity - is essential to our pedagogical objectives and institutional 
miss.ion . It enhances the education of all of our students, it prepares them to assume leadership 
roles in the increasingly pluralistic society into whfob they will graduate, and it is fundamental to 
the effective education of the men and women of Harvard College. 

FACULTY COMMITTEE 

Rakesb Khurana (CHAIR), Dean of Harvard College; Marvin Bower Professor of Leadership 
Developme111, Harvard Business School; Co-Master, Cabot House 

Mabza1in R. Banaji, Richard Clarke Cabot Professor o_(Social Ethics 

Emma Dench, McLean Professor of Ancient and Modem History and of 1he Classics 

Yukio Lippit, Harris K. Weston Associale Professor of the Huma11ilies 

David R . Pilbeam, Hemy Ford 11 Professor of Human Evolution 

Jonathan L. Walton , Plummer Professor of Christian Morals,· Pusey Minister, Memorial Church 

45 Rndenstine, 54. 
46 Jd 54, 55, quoting On Liberty, pt. IJ. 
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REPORT OF THE COMMITTEE TO STUDY RACE-NEUTRAL ALTERNATIVES

I. The Committee’s Charge

llarvard University’s fundamental purpose is the pursuit and dissemination of knowledge. We

accomplish this purpose through two principal activities: research and education. One of the most

important ways we disseminate knowledge is through the education of our undergraduates who

will, in turn, serve our nation and the larger world through their chosen professions and as citizens

and citizen-leaders.

For decades, Harvard University has recognized the critical importance of diversity and a diverse

student body to achieving success in its principal activities. More than twenty years ago, University

President Neil Rudenstine wrote that such diversity is “the substance from which much human

learning, understanding, and wisdom derive.” Neil Rudenstine, The President '5' Report 1993-1995,

53. To ensure that students will reap the greatest possible benefit from their undergraduate

experience and will be challenged to reexamine their preconceptions, Harvard College seeks a

student body that reflects the broadest possible range of backgrounds and experiences. To achieve

that diversity, and many other institutional and educational goals, Harvard College implements a

whole-person admissions process that considers all aspects of each application, including, as one

of many factors, the applicant’s self-identified race or ethnicity.

Our goal is to admit students who are undeniably extraordinary—students who excel in a range of

different ways; who will take advantage of the opportunities available at Harvard; who will

contribute through their diversity of experiences, backgrounds, and interests to the quality and

vitality of life at the College. both inside and outside the classroom; who will enhance Harvard

long after they graduate; who will engage our faculty; and who will become citizen-leaders in the

world beyond Cambridge.

In a series of decisions, the United States Supreme Court has examined the permissibility of

considering race in admissions to institutions of higher education. In 1978, the Court approved the

consideration of race in admissions as one factor among many to attain a diverse student body,

while rejecting the use of racial quotas. Regen/s oft/1e Universin (gl'Cu/(lbmiu v. Buk/te, 438 US.

265 (1978). In 2003, the Court held that a university may consider an applicant’s race. as one

among many factors, provided that the university makes the “educational judgment” that student

body diversity, including racial diversity, “is essential to its educational mission.” Grid/er v.

fin/linger, 539 US. 306 (2003). Ha university chooses to consider race in its admissions process,

it must ensure that its consideration is “flexible enough to consider all pertinent elements of

diversity in light of the particular qualifications of each applicant,” and that “each applicant is

evaluated as an individual and not in a way that makes an applicant’s race or ethnicity the defining

feature of his or her application.” Id. at 334, 337. The Court also made clear that a university need

not “choose between maintaining a reputation for excellence or fulfilling a commitment to provide

educational opportunities to members of all racial groups.” Id. at 339. Harvard College has long

maintained an application process that conforms to these requirements, and indeed when the

Supreme C ourt initially examined the consideration of race in university admissions in the Bakke

case, Justice Powell’s lead opinion indicated that a flexible, whole-person approach based on

Harvard’s admissions program would be permissible.
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In 2013, the Court held that educational institutions choosing to consider race in their admissions 
processes must examine whether doing so is actually necessary to achieve their diversity-related 
educational goals--{)r, alternatively, whether any racc-n1.;utral admissions approaches could 
promote the university s diversity-related educational objectives " about as well' as the 
consideration of race "and at tolerable administrative expense ." Fisher v. University of Texas at 
Austin, 570 U.S. 297(2013 ). The Com1 also made clearthat universities should pe1iodically review 
the necessity of their race-conscious admissions practices . 

ln light of those decisions , in 2014, Harvard undertook once again to examine the imponance of 
student body diversity and the role that consideration of race plays in the undergraduate admissions 
process . That reexamination follow President Rudenstine's exploration of those issues in his 1996 
report and the University ' s ongoing effons to attain a diverse student body through many ways, 
not just consideration of race. including extensive recruiting efforts and a robust financial aid 
program. 

In 2014, Harvard convened a University-wide committee chaired by James Ryan, Dean of the 
Graduate School of Education . That committee was charged with examining the importance of 
student-body diversity at the University and with evaluating whether the University could achieve 
the educational benefits of a diverse student body without considering the race or ethnicity of its 
applicants. That committee paused its work when Students for Fair Admissions. Inc. ("SFFA') 
filed a lawsuit against Harvard challenging Harvard College ' s consideration of race in 
undergraduate admissions . Recognizing that the litigation would indude an extensive discovery 
process in which expe11s would conduct in-depth empi1ical analyses of the College ' s admissions 
processes and proposed changes lo it, Harvard decided to evaluate whether it could achieve the 
educational benefits of diversity without conside1ing race in admissions in the College in a way 
that would be infonned by the race-neutral alternatives proposed in the SITA complaint and the 
analysis of those and other alternatives anticipated to be prepared by the parties ' expert witnesses. 

That process has proceeded in two steps. First, a new committee, the Committee to Study the 
Importance of Student Body Di versity, chaired by Rakcsh Khurana, Danoff Dean of Harvard 
College, considered again the importance of a diverse student body to Harvard College ' s 
educational goals. Second, this committee was convened to undertake, with assistance from 
Harvard University's Office of the General Counsel, the second step in the analysis required by 
Cirutter and Fisher: whether Harvard College's pursuit of its diversity-related educational 
objectives still requires it to consider the race and ethnicity of undergraduate applicants (among 
many other factors) , or ,;vhether Harvard could accomplish those objectives without taking race 
into account. 

With regard to the first step. based on a rep011 generated by the Committee to Study the Importance 
of Student Body Diversity, the Faculty of Arts and Sciences unanimously reaffirmed in February 
2016 that "the University's long-held view that student body diversity-including racial 
diversity- is essential to our pedagogical objectives and institutional mission ," and that such 
diversity is " fundamental to the effective education of the men and women of Harvard College." 
Neve11hclcss, as that committee recognized, some of the educational benefits that flmv from a 
diverse student body remain elusive at Harvard, and substantial work remains to be done. In 2014, 
for example. the ''I, Too, Am Harvard ' play cast light on tbe reality that far too many black students 
al Harvard experience fcdings of isolation and marginaliLation. [n 2015, the College Working 
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Group on Diversity and Inclusion set forth a series of recommendations to achieve "a more diverse 
and inclusive future for Harvard.' Tn 2016, Dean Khurana ' s committee repotted student survey 
data showing that only half of Harvard undergraduates believe that the housing system fosters 
exchanges between students of different backgrounds. 1n March 2018, the Presidential Task Force 
on inclusion and Belonging proposed organizational recommendations to achieve a more inclusive 
community . Issues of diversity and inclusion thus continue to challenge our community, 
notwithstanding Harvard 's decades-long commitment to student body diversity and success in 
attracting exceptional students from broadly diverse bad grounds. As a result, President Faust bas 
already sta1ted work to implement many of the task force ' s recommendations. 

Tn light of that work and those continuing challenges , this committee was convened to examine 
whether Harvard could achieve its diversity-related educational objectives through the application 
of race-neutral alternatives. Formed in June 2017, this committee ' s members are committee chair 
Michael D . Smith E<lgerley Family Dean of the Faculty of Arts and Sciences , Rakesh Kburana, 
the Danoff Dean of Harvard College, and William Fitzsimmons, Dean of Admissions and 
Financial Aid . Those three members were chosen because of their responsibilities and experience 
with issues relating to student body diversity and its role in college education . Dean Smith has 
responsibi lity for sup rvising the faculty of Arts and Science- , which includes Harvard College 
and the Graduate School of Arts and Sciences. Dean Kburana bas direct responsibility for Harvard 
College and has deep experience with the role of diversity in education and student life at the 
College. Dean Fitzsimmons, with more than forty years of experience in admissions at Harvard, 
has unparalleled knowledge about admissions practices at Harvard and in higher education 
generally. 

This committee held sev n meetings between August 2017 and April 2018. Three considerations 
guided our discussions when evaluating alternative admissions practices : (I) the impact 
alternatives would have on the overall diversity of backgrounds, experiences, and interests of the 
entire group of students who share a common educational experience; (2) whether alternatives 
would be consistent with ocher institutional commitments and goals; and (3) whether alternatives 
could reasonably be implemented given their resource and administrative requirements. To inform 
our work the committee reviewed social-science and other hteran1re on race-neutral means of 
pursuing diversity and collected information from several offices of Harvard College including the 
Office of Admissions and Financial Aid . As anticipated by the decision to pause the work of tbe 
committee led by Dean Ryan, this committee also benefited significantly from access to and 
consideration of the materials produced in the ongojng litigation between SFFA and Harvard, 
including the complaint and ce11ain of the expe11 repo11s filed in the SFFA litigation . Specifically, 
the committee reviewed the repotts submitted by SFFA's expert Richard Kahlenbcrg, which claim 
that Harvard could achieve its diversity-related educational objectives without considering race, 
and repo1ts submitted by Harvard's expert Professor David Card, which illuminate the tradeoffs 
associated with climina6ng the consideration of race and adopting various race-neutral 
alternatives. Together those rep011s detail the effects that abandoning consideration of race and 
cc1tain other practices in admissions would have on the academic, demographic, and other 
characte1istics of the Harvard College student body . They also detail the effects on these 
charactc1isrics of then adopting one or more race-neutral alternatives . 

The cxpen reports from the SFFA litigation inform , but do nol nearly complelc, our analysis; iL 
falls to this committee to assess whether any race-neutral means, singly or in combination, would 
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or would not enabl e Harvard to achieve its di versity-related l'.ducational objectives . This report 
addresses that question against the backdrop of the statement of diversity-related educational 
objectives adopted by the Faculty of Arts and Sciences in 2016, with which the committee 
wholeheartedly agrees. This report urnmarizes the conclu ion the committee reached following 
careful deliberation . 

II. Harvard's Existing Efforts To Increase Diversity 

/\s set forth in the Report of the Commi ttee to Study the Importance of Student Body Di versity, 
Harvard bas for decades sought to a emble a student body that is diverse across many dimensions, 
including race and ethnicity, because it believes that a di ve rse student body is essential to the 
education it provides . One way Harvard seeks to achieve th~ benefits of diversity (and man y other 
educational objectives) is through a whole-person admis ions process that takes into account, 
among many other factors , the se lf-identified race or ethnicity of each applicant. Harvard ' s 
admissions process gives thoughtful consideration of eacb applicant as a whole person-taking 
into account all of the inf01mation each applicant provides . 

But Harvard 's pursuit of diversity neither begi ns nor ends with any one factor, including the 
consideration of race. Rather, Harvard seeks-and has long sought-to increase the diversity of 
its student body in many ways and across many dimensions. As this report now explains , Harvard 
pursues many ways to attain a di verse student body that do not involve consideration of race or 
ethnicity when considering applications for admission to tbc College. 

For example, the College undertakes extensive efforts to encourage a dive rse pool of applicants to 
seek admission to Harvard. Harvard seeks to identify strong applicants from modest economic 
backgrounds and encourages them to apply through , among other things, targeted mailings of 
promotional mate1ials about Harvard and its generous financial aid program. Harvard 
representatives, including admission s otticcrs , undergraduates, and alumni , conduct numerous 
recruitment events throughout the United States, including events targeting students who come 
from secondary schools and geographic areas that do not frequently send students to Harvard. 
Harvard regularly enhances its website and ekctronic communications and revises it publications 
to further these efforts. 

Tn the past five years , Harvard has also undertaken a pa1ticularly concerted effort to encourage 
students from the first generation of their family to attend a four- year college to apply and 
mat1iculate through its rirst Generation program . That program includes electronic 
communications, promotional mateiials, and the ability to coITespond directly with cutTent first-
generation students attending Harvard. 

Harvard also encourages applications from a racially diverse pool through its Undergraduate 
Minmity Recruitment Program ("UMRP"), \vhich 01iginated in the early 1970s. The UMRP sends 
targeted mailings to many potential applicants or di ffcrent racial and ctlmic backgrounds 
(including African-American, Hispanic, and Asian-American students), coordinates online 
communications, sends staff to schools and events around the nation. and enJists cwTent students 
to talk with prospective applicants . 
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Having made these efforts to encourage a body of students diverse across many dimensions to 
apply for admission , Harvard then seeks in the admissions process itself to identify promising 
students from modest economic backgrounds, first-generation college students and other students 
who would cont1ibute to the diversity of the student body in many ways. The Admissions Office 
carefully reviews applications from such students to ensure that they arc not disadvantaged in the 
application process because of their lack of resources and opportunities or their educational 
background, and to recognize the particular achievement of students who have excelled when 
coming from a modest background. 1 

Once it has admitted a diverse group of students, Harvard encourages them to mauiculatc. Harvard 
does not award merit or athletic scholarships· its financial aid program is entirely need-based, and 
is designed to ensure that financial circumstances will not prevent any admitted student from 
matriculating. Harvard publicizes its financial aid policies widely, prominently discussing them 
on its website and in promotional materials . Harvard's Net Price Calculator, featured on its 
website is designed to be simple to use and gives prominence to important details about the 
financial aid program. Harvard also encourages all staff, faculty , students, and alumnj involved in 
recruitment to talk about and explain the generous financial aid program to students and families . 

Tn addition to its generous financial aid program , Harvard make additional effort to encourage 
admitted students from diverse backgrounds to matriculate at Harvard. Harvard 's Visitas weekend 
for admitted students invites all admitted students to campus and offers them the chance to meet 
their future classmates an<l professors, learn more about life at Harvard, and explore the campus. 
Harvard provides need-based aid to help all admitted students travel to Visitas . Outing Visitas, 
Har ard encourages admiltcd students to meet with current students , including those from similar 
backgrounds, to gain an understanding of the importance that the College places on diversity. For 
example since 2015, Harvard bas hosted an .Economic Diversity and first Generation Students 
Reception, which offers admitted students the opportunity to meet enrolled students from the First 
Generation Student Lnion , the Harvard First Generation Program, and the Harvard Financial Aid 
Tnitiative. Tn addition , there is a multicultural reception for students interested in meeting members 
of the Undergraduate Minority Recruitment Program and leaders from a variety of student 
organizations . 

Harvard continually evaluates these practices and considers ways to improve them . Within the past 
decade, this iterative review process has led to significant changes in admissions policies and 
practices designed to enhance diversity . 

For example, Harvard has in the past decade reexamined and experimented with its Early Action 
admissions program in the hope of achieving several goals , including the goal of promoting 
diversity. Some have argued that early admission programs place students from less privileged 
backgrounds at a disadvantage, in part because those snidents may need more time to prepare for 
the college admissions process. Tn 2006, Harvard announced that it would eliminate its Early 
Action program in the 2007-08 admissions cycle (i.e. , with applicants to the Class of 2012). 

Harvard ' s admissions practices are sometimes refen-ed to as "need-blind" admissions . 
That phrase is meant to signify not that the Admissions Office is unaware of an applican t's 
financial circumstances , but rather that an applicant' s inability to pay is not an impediment to 
admission. 
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Harvard hoped that eliminating Early Action would encourage an even greater number of diverse 
students to apply and matticulatc. After a number of admissions cycles without Early Action, 
Harvard evaluated the effects of this change, and dcte1mined that eliminating Early Action did not 
create a more diverse application pool and in fact reduced Harvard' s ability to attract a broadly 
diverse and academically excellent class . ln 20 I l, Harvard therefore reinstated a non-binding 
Early Action program . 

As another example, Harvard bas repeatedly expanded the resources it dedicates to the students in 
its financial aid program over the past decade and a half. Ln 2004, Harvard announced the Harvard 
Financial Aid Initiative ("HFAT"), offcting students from families with annual incomes below 
$40,000 (and typical assets) the opportunity to attend Harvard at no cost to their families, while 
expecting a significantly reduced parental contribution for students with family incomes between 
$40,000 and $60,000 . (Harvard does not consider the family ' s home equity in calculating family 
resources .) Two years later, Harvard expanded the HF AI so that no parental contribution was 
expected from students \vhosc families eamed up to $60,000, and a limited contribution was 
expected from students whose families earned up to $80,000 . In 2008, Harvard again made 
Haivard College more affordable by vas tly expanding the range of students who could attend 
TTarvard without paying the full cost of tuition . Since 2012, Tla,vard has expected zero parental 
conttibution from families with earnings less than $65,000 , and a contribution of not more than 
l 0% of family income for students whose families earn between $65,000 and $150,000. Even 
families earning up to $180,000 or more are not expected to pay the full cost of tuition, if they are 
faced with unusual expenses. These generous policies are designed to ensure that students from all 
socioeconomic strata can attend Harvard, promoting both economic and racial diversity . 

ln sum, to achieve its diversity-related educational objectives, Ha1vard devotes considerable 
resources to recruiting, admitting, and enrolling candidates who are diverse across many 
dimensions, in addition to taking applicants' race into account as one among many factors in the 
admissions process . The College has engaged in all of those efforts because it has concluded that 
each of them is helpful in contributing to the broad diversity that the College is seeking. The 
committee now considers whether, despite already engaging in all of the efforts described above, 
there remain race-neutral measures , including those identified in the challenge to Harvard's 
admissions practice posed in the SFF A litigation, that could be effective in at attaining diversity 
without undennining Harvard ' s other foremost educational and institutional objecti ves. 

III. Race-Neutral Alternatives Considered 

The committee understands that the Supreme CoLUt has indicated that universities need not 
"exhaust[] every conceivable race-neutral alternative" before considering race in admissions to 
promote diversity ; their obligation is to analyze whether any workable race-neutral admissions 
practices could achieve their diversity-related educational objectives about as well as the 
consideration of race , and at tolerable administrative expense. By reviewing literature, as \veil as 
the expert reports filed in the SFF A litigation, the committee identified the following list of 
practices to consider: 

• Increasing eff01ts to recruit racially and socioeconomically diverse students 
• Establishing partnerships with schools or organizations that serve applicants of modest 

sociocconornjc backgrounds 
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• Tncreasing financial aid 
• Adopting place-based preferences, uch as admitting the top tudcnt or student from each 

high school or ZlP code 
• Tncreasing transfer admissions 
• Affording greater weight to the fact that an applicant comes from a socioeconomically 

disadvantaged background 
• E liminating Early Action 
• Ending the practice of offering some candidates defel1'ed admission to a subsequent class 
• Eliminating the consideration of whether an applicant ' s parent attended Harvard or 

Radcliffe 
• Eliminating the consideration of whether an applicant's parent is a member of Harvard ' s 

faculty or staff 
• Eliminating the consideraLion of whether an applicanL is a recruited athlete 
• Eliminating any consideration of whether an applicant ' s family has donated or has the 

capacity to donate to Harvard 
• Eliminating the consideration of applicants' standardized test scores 

IV. Evaluation Of Race-Neutral Alternatives 

Tn the committee's judgment, none of these alternative admissions practices- either alone or in 
combinaLion-would enable Harvard to achieve its diversity-related cducaLional objccLivcs 
without significant and unacceptable sacLifice to other institutional imperatives. As explained 
below, some of the proposed alternatives would simply be not practicable for Harvard, regardless 
of their potential effect on diversity. Others woul d be ineffective at attaining a student body that 
would provide students with the educational and other benefits of diversity . Still others, though 
perhaps more likely to generate a racially diverse smdent body, would impose too high a cost on 
Harvard ' s other important educational and institutional objectives- a cost the committee 
understands the Supreme Court to have made clear in Gm/fer and Fisher II that universities are 
not required to pay. 

The committee recognizes that the Supreme Cou11's decisions in Gmtter and Fisher challenge 
universities to be certain that, if they consider race in college admissions, they do so in the 
na1rnwest way . Based on the committee ' s review of the mate1ials generated in the SF.r A litigation, 
other literature, and its own expedence with the Harvard admissions process , the committee is 
convinced that Harvard docs so. Harvard ' s admissions process treats every applicant as an 
individual and explores every application in depth to asceL1ain how the applicant and Harvard 
vvould benefit from each other. Consideration of an applicant's race is part- but only a part- of 
that process, and the Admissions Office's whole-person review ensures that consideration docs 
not overwhelm other factors that bear on the College ' s admissions process , including the 
imperative that the College remain an academically outstanding institution . I3y contrast, the 
proposals discussed below are unworkable, either because they are not practicable, they are not 
effective, or they would impose too great a cost to our institutional objectives. Some of them would 
al o be unduly mechanisLic at the expense of Harvard ' s whole-person admissions proccs ·. 
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A. What Would Happen If Harvard Stopped Considering Race? 

The committee considered as an initial matter the likely effect on Harvard ' s snLdent body if it were 
to stop considering race in its admissions process , while continuing to engage in the other practices 
in pursuit of diversity desctibed above . As the ex pen repott submitted by one of Harvard's expens 
in the SFF A litigation, Professor David Card, explains , the number of African-Ame1ican and 
Hispanic students on campus would decline dramatically , notwithstanding all the other efforts that 
Harvard takes to recruit a broadly diverse class . Specifically , Professor Card estimates that the 
elimination of race in its race-conscious admissions program would reduce the population of 
students who self-identify as A f1ican-Ame1ican, Hispanic, or "Other" racial or ethnic background 
by nearly 50%.2 Relative to the admitted Class of 2019, for example, the proportion of African-
American students would be expected to drop from 14% to 6%, and the proportion of Hispanic or 
Other students would be expected to drop from 14% to 9%. 

This decrease would produce a corresponding increase in students of other races , primatily White 
students. Overall , the non-White percentage of the student body would decline substantially absent 
the consideration of race . 

The committee believes that the significant decline in racial diversity that would flow from 
eliminating the consideration of race in the admissions process would prevent Harvard from 
achieving its diversity-related educational objectives. In particular, we are concerned that students 
in a significantly less di verse class will have diminished opportunities to engage \Vith and learn 
from classmates \\.·ho come from widely different backgrounds and circumstances, both in the 
classroom and in all other dimensions of campus life. This, in tum, would leave students ill-
prepared to contribute to and lead in our diverse and interconnected nation and world. The issues 
of diversity and inclusion that Harvard faces today- including what the committee understands to 
be ongoing feelings of isolation and alienation among racial minorities in TTarvard ' s community-
would only be exacerbated by a significant decline in African-Ame1ican and Hispanic enrollment. 

This is not to say that Harvard has in mind a specific number of students of any given racial or 
eLhnic background who must be on campus in orckr for Harvard ' s diversity-related educaLional 
objectives to be satisfied. Tt does not. But the committee is convinced that a significant reduction 
in the number of African-American and Hispanic sn1dents on campus would inhibit the ability of 
Harvard ' s students and faculty to glean the benefits of a diverse student body and significantly 
undetmine our educational mission and hroader institutional objectives . 

B. Individualized And Aggregate Analysis Of Race-1\eutral Alternative 
Practices 

We next discuss our assessments of whether, if Harvard were to eliminate consideration of race in 
the admissions process and suffer the resulting decline in racial diversity , any of the race-neutral 
practices set forth above could (either alone or in combination) enable Harvard to recover a degree 
of racial diversity sufficient to achieve its diversity-related educational objectives, while still being 

Tn Professor Card 's report, the "Other" racial or e thnic background includes applicants 
who self-identified as Native Amc1ican, Hawaiian , or Pacific Islander in their applications to 
Harvard . 
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practicable for Har ard and without compromising its other important educational or institutional 
objectives . 

For convenience, we group these proposals into two kinds of practices. First, we consider a series 
of practices that Harvard could undertake that, without involving a direct consideration of race, 
might nonetheless increase the racial diversity of either the applicant pool or the student body at 
Harvard (or both) . Second, w con id r the po sibility that Harvard might abandon certain of its 
existing admissions practices that have been c1iticized for negative effects on student body 
diversity. 

Ultimately, we conclude that none of these proposals, singly or in combination, arc practicable for 
Harvard or would allow Harvard to achieve the educational benefit of a diverse tudent body 
without unacceptable cost to other impmtant educational and institutional objectives. 

1. Proposals to increase the Diversity of the Applicant Pool or Student 
Body 

• Increasing efforts to recruit racial("), and socioeco11omical(v diverse students ro apply 

Harvard already undertakes extensive efforts to recruit students who would contribute to the 
diversity of its class, both at the application stage and at the matriculation stage . As noted above, 
Harvard students and admissions personnel visit hundreds of locations across the United States 
devote ext nsive resources to the recrnitment of minority students served by the UMRP, recruit 
students from the first generation of their families to attend college, and engage in extensive social 
media campaigns designed to expand the admissions pool. This outreach effort-which equals or 
exceeds the efforts of Harvard ' s peer institutions. And includes the assistance of more than 10,000 
alumni located throughout the nation and the world- requires an extensive commitment of human 
and financial resources . Harvard also purchases lists from the College Board and ACT that allow 
it to send multiple letters and electronic communications to more than I 00,000 high school 
students across the count1y who, based on reported high school grades and standardized test scores 
show promise as ha ing the academic ability and interest to succeed at Harvard. 

Tlarvard con tantly seeks to improv its recruitment effotis, and the Dean of Admi sions meets at 
least twice a year with the Dean of the Faculty of Ans and Sciences and often discusses bow that 
process might be improved. But Harvard docs not seek a large applicant pool as an end in itself; 
Har ard recruitment process must b directed al studcnLs who show promise of succeeding at tbe 
College. Recruiting students who are not likely to be ace pted would have little effect other than 
to increase the number of disappointed applicants and discourage promising younger students at 
their schools from applying to Harvard in the future. 

Moreover, as we discuss later in this report, Professor Card's simulations of the effects of various 
race-neutral alternatives show that, even if increased recruitment could double the number of 
socioeconomically disadvantaged students who apply to Harvard- an assumption we regard as 
extremely unrealistic- a rac1.;-neutral admissions procc s still could not achieve a student body 
comparable in diversity to current classes without unacceptably compromising other impmiant 
institutional objectives. 1f Harvard were to place so much weight on socioeconomic background 
as to achieve levels ofracial diversity commensurate with those at the College today, the collateral 
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effect would be that the propo1tion of matriculants who are most exceptional-with the highest 
academic , extracurricular, personal , and athletic racings- would decline precipitously. 

• Expanding partner ·hip · with schoul · or or!!_c111izatio11s that serve applica11t:; cf men/est 
socioeco11omic backgrounds 

Harvard already engages in significant outreach efforts ,vith community-based organizations 
across the country. Harvard docs not restrict its cffo1ts to a small number of organizations by giving 
them a .. pipeline" to tbe College; instead, Harvard has developed and maintains a broad base of 
relationships with community-based organizations that strive to advance underserved sn1dents 
across the country. Harvard admissions officers are in touch with community-based organizations 
in their designated areas and foster relationships ,,vith those organizations to ensme that their top 
students apply to Harvard. Harvard also invites community-based organizations to participate at 
its annual summit on undergraduate admissions (the Harvard Summer Institute on College 
Admissions), and numerous community-based organizations attend the program. 

Although Harvard is always considering ways to increase its efforts in this area. the committee has 
concluded that the cu1Tent efforts are so substantial that we do not believe that seeking out 
additional pattnerships of this nature, or deepening cu1Tent pattnerships. could yield more than an 
incrementally small number of applicants who would be admitted to Ha1vard and would not 
otherwise have applied. Furthe1more, favoting specific pipeline programs would not be consistent 
·with our goal of attracting the most diverse set of applicants independent of their ability to access 
a paiticular pipeline program. ln summary , the committee does not believe that an increased effort 
to target so-called "pipeline" organizations would meaningfully contribute to the diversity of the 
applicant pool or the enrolled student body, and favo1ing specific pipeline programs would be 
inconsistent with our institutional goals. 

• /11creasi11g.fl11ancia/ aid 

Ha1vard currently offers among the most generous financial aid of any higher education institution 
in America. Attending the College is free Lo students whose families cam below $65,000. Families 
earning up to $ L50,000 which, according to the most recent census data, represents 87% of 
American households-pay no more than I 0% of their income each year. These financial aid 
policies aim to ensure that no student will be unable to attend Harvard because of financial 
considerations . Tlarvard commits nearly $200 million to support financial aid each year. 

There is no reason to believe, however, that fu1ther increases in financial aid will matc1ially 
increase the diversity of Harvard's student body. The committee has seen nothing to suggest that 
members of any racial or ethnic group are choosing to attend other schools instead of Harvard on 
the basis of the need-based financial aid available at those institutions. Hmvard's current financial 
aid program is already so generous that it makes Hatvard more affordable, especially to low-
income applicants , than many public institutions . According to calculations from the Office of 
Admissions and Financial A id, 90% of families would pay the same or less to send their children 
to Harvard as they would to a state school. As Professor Card notes , approximately 70% of 
African-American households and more than 60% of Hispanic households arc already eligible for 
zero parental conttibution under Harvard's current financial aid program . 
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These data indicate that Harvard 's financial aid program is already capable of reaching most 
potential Aftican-Amcrican and Hispanic applicants . Tn fact. Professor Card's analysis shows that 
the most recent expansions of financial aid in 2012 and 2016, did not result in significant increases 
in the number of African-Ame1ican or Hispanic applicants or admitted students . Although Harvard 
is always interested in additional ways to make attendance at the College affordable, increasing 
financial aid is not likely at this time to make the smdent body more racially diverse. 

Moreover even Harvard bas limits to the amount of financial aid it can offer. The committee 
believes it is simplistic to assume, as many do, that based on the size of Harvard ' s endowment, 
Ha1vard can afford to spend any amount of money on financial aid that it would like. The reality 
is much more complicated. Tn fact, the endowment covers only 65% of the $200 million required 
to fund undergraduate financial aid. Harvard could not significantly increase its financial aid 
budget without detracting from other commitments-to a four-year residential expe1ience, cutting-
edge research facilities, faculty anc.l staff, and operations- that are essential to maintaining 
Haivard as one of the world's leading institutions of higher learning. 

• Adoptinf{ place-based preferences 

fn the committee's judgment, Haivard could not- and should not- select its class by admitting 
even the single top student from each high school or ZIP code . The concept is fundamentally 
incompatible with the core mission of the Haivard admissions process, which is to recmit admit, 
and enroll the most extraordinary students in the world , wherever they may be found . Although 
Harvard does value geographical diversity and has long sought to recruit and admit students from 
across the country (and more recently around the world), it should not be compelled to deny 
admission to the second or third excellent applicant from one location simply because a formula 
points to an applicant in another place. Resoiting to such a mechanical place-based system is 
contrary to the nuanced and individualized review that Ha1vard has always employed. 

Limiting Harvard's ability to admit multiple applicants from a single high school or ZTP Code, in 
favor of admitting the single 'best" student from a large number of high chools or 7IP Codes , 
would force Harvard to pass up globally exc llent students who in its judgment would bring more 
to campus than the sum of the locally best students . This would not merely be tme of an admissions 
protocol that required Harvard to admit, at most, not more than one student per ZIP Code; it would 
eqtLally be true of the suggestion in Mr. Kahlenberg ' s repo11 in the SFFA litigation that Harvard 
should endeavor to admit roughly the same number of top students from each of the College 
Board's "Educational Neighborhood Clusters .' Excellence in all of the dimensions Harvard seeks 
is not equally distributed in that manner. lo this committee ' s opinion, the adoption of an admissions 
regime using rigid place-based preferences would greatly lessen Harvard 's undergraduate student 
body of qualities that Harvard has long thought important. Tt would replace a global search for 
excellence with a mechanical system of admission by numbers, the costs of which would vastly 
exceed the benefits . 

The proposal i also beset by practical difficultie . There are mor than 36,000 high schools and 
43,000 ZIP Codes in the Unit1.:d States . Harvard docs not have room to admit even one student 
from cvc11 one of those schools or ZlP Codes. In addition, identifying the top student" in a high 
school class or ZTP code is problematic . One approach to that task would be an algorithmic 
assessment of students' quantitati e academic credentials such as high school grades and test 
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scores. But Harvard has long believed that metrics like grades and test scores, although informative 
and important, arc of limited value in identifying students who would cont1ibutc many and varied 
forms of excellence to Harvard ' s campus community. Even if Harvard were to apply its whole-
person admissions process to applicants within each high school or ZlP code, it would still be 
impossible to identify the single " top" applicant, because there is no single dimension on which 
Harvard ranks its applicants. Some applicants may bring exceptional academic promise to campus ; 
others , while academically excellent, may shine even more brightly in other pursuits. None of these 
types of students is necessarily the single "best." 

Tndccd, the analysis prepared by Professor Card in connection with the SFFA litigation shows that 
the subset of applicants who are the "top students" in their high school are weaker than Harvard ' s 
admitted class. Specifically , relative to the pool of admitted students , the " top students" have lower 
SAT and ACT scores as well as lower academic index ratings and academic, extracunicular, 
personal , and athletic ratings . The committee believes that adopting a place-based admissions 
regime would therefore diminish , to an unacceptable degree , the excellences that arc a hallmark of 
our student body . 

• Increasing rransfer admissions 

Because Harvard believes that a residential system is fundamental to the undergraduate experience, 
as reflected by the fact that 98% of undergraduates live on campus , Ha1vard's admissions process 
is nccessa1ily confined by the number of beds on campus. V Ct)· few students take leaves of absence 
or othe1wise leave Harvard every year, and thus Harvard has usually been able to admit only an 
extremely small number of excellent upperclassmen each year as transfer students-and 
sometimes, none at all. In recent years, for example, Ha1vard was able to admit just twelve transfer 
students from among more than 1,400 applicants . Nor does Haivard admit transfer students who 
have completed more than two years of study at another institution : the degree would be 
diminished if it could be earned without taking at least halfof one's classes at the College. 

Tn theory , Harvard could create more room for transfer students by admitting a smaller freshman 
class, essentially reserving spots for transfer students to join the school after their freshman year 
at other institutions . Harvard could also theoretically expand the size of its sophomore, junior. or 
senior classes by building additional housing. At this time, the committee docs not consider either 
approach to be workable . 

111<.:rc is no good reason to admiL fewer freshmen for the purpose of reserving spots for future 
transfer students . Ha1vard already rejects thousands of incredibly talented students who could 
th1ive at the College, including many racially diverse applicants . Rejecting even more applicants 
for freshman admission to reserve additional spots for transfer admissions would only make sense 
if the pool of transfer students ,vas somehow stronger than the pool of students who apply to 
Harvard for freshman admission . There is no reason to think this is true; in fact , as discussed below, 
Professor Card repo11s that the transfer pool is less diverse and less impressive than the pool of 
freshman applicants . 

With respect to expanding the size of the sophomore, junior, and senior classes to accommodate 
additional transfer students, Ha1vard's ability to under1ake that effon is significantly constrained 
by its physical plant: to do so, Harvard would need to build additional housing. At present, and for 
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the foreseeable future, Harvard is engaged in a House Renewal effort that involves renovating and 
modernizing the existing Houses, some of which arc nearly 100 years old. After the House 
Renewal project is complete, as the College considers the possibility of expanding its housing 
stock, it may then be appropriate to evaluate whether additional space can or should be preserved 
for transfer students. 

Tn the meantime, additional considerations counsel against increasing transfer admissions as a 
race-neutral means of attempting to pursue diversity. In Professor Card's expert report in the SFF I\. 
litigation, be notes that the pool of transfer applicants is actually less racially diverse that the pool 
of freshman applicants, and transfer applicants have lower academic ratings (on average) than 
freshman applicants . Given Harvard ' s limited ability to enroll a significant number of transfer 
students, increasing transfer admissions would have an immaterial impact on the racial diversity 
of tbe student body. Thus , the committee concluded that increasing transfer admissions is unlikely 
to help Harvard achieve its diversity-related educational goals and would impair its pursuit of 
academic excellence. 

• Increased weight/or socioeconomic background 

Tn the expert reports he submitted in the SFFA litigation, Professor Card examined whether 
Ha1vard could achieve diversity by increasing the weight that it gives to the fact that an applicant 
comes from less ptivileged socioeconomic circumstances, in addition to eliminating the practices 
discussed above. That analysis was done th.rough a process of statistical modelling, in which be 
conducted extensive simulations of the projected composition of the Harvard freshman class if 
Ilarvard were to change its admissions practices in those ways. The simulations show that Harvard 
could not both achieve its diversity interests a11d achieve other equally important educational 
objectives , such as academic excellence. 

Har ard ba long given particular consideration to applications from tudcnts who come from 
modest socioeconomic backgrounds and circumstances, for many reasons . Harvard understands 
that excellence can be found in all quaiters of society, and students who excel or how promise of 
excelling despite limited access to educational and other resources often show the kind of 
determination and resilience that makes them likely to benefit greatly from what Ha1vard has to 
offer its students-and show that they in tum will have much to offer Ha1vard. Students from 
modest socioeconomic circumstances may have distinct perspectives to share with their peers in 
and outsidt: the classroom, and a class that i di ersc in ·ociocconomic backgrounds is an essential 
pait of the diversity in a student body that Ha1vard strives to achieve. Although Harvard does not 
assign any particular defined weight to an applicant ' s socioeconomic circumstances, those 
circumstances arc important factors that the admissions process considers. But just as Harvard 
doe not elevate racial diver ity over all other con iderations in the admissions process, so too does 
it not elevate socioeconomic consid rations over all others . Harvard looks for excellence above 
all and believes that excellence can and should be found in all backgrounds. A focus on 
socio conomic circumstances that outweighed all other factors could equally reduce the depth and 
breadth of the Harvard class as well as its excellence in many dimensions. 

It bas been suggested that Hatvard could attain a racially diverse student body by giving increased 
consideration to applicants ' modest socioeconomic circumstances rather than considering their 
race or ethnicity . Doing so however, would not be a simple matter of substituting one 
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consideration for another. According to Professor Card' s simulations , if Harvard stopped 
conside,ing race and eliminated the practices discussed below, it would need to award a boost to 
applicants from lower socioeconomic backgrounds that is larger than the boost given to candidates 
with the strongest academic, extracun-icular, personal , and athletic ratings in order to reach the 
current level of African-American, Hispanic, and Other students admitted to Harvard. 

Such a course would overwhelm other considerations in the admissions process, leading to 
significant changes in the composition of the admitted class , some of which would be incompatible 
with Harvard's educational mission. As Professor Card's report in the SFFA litigation also shows, 
if Harvard were to greatly increase the weight given to socioeconomic circumstances in the manner 
discussed above, it would run a significant risk of diminishing the academic excellence of the class . 

For example, if Harvard afforded weight sufficient to produce a combined propo11ion of Afocan-
Amc1ican, Hispanic , and Other students comparable to that of current classes, the proportion of 
admitted students with the highest academic ratings (as assigned by admissions officers) would be 
expected to drop from 76% to 66%. That is true under each of the simulations that SFFA ' s expert 
in the litigation. Mr. Kablcnberg, embraces. In fact the ultimate combination of race-neutral 
alternatives that Mr. Kahlenberg deems workable for Harvard would, if adopted, result in a 19% 
drop in the proportion of admitted students with the highest academic ratings . That is a pronounced 
decline in a dimension of excellence that Harvard considers essential to its educational mission. 
Moreover, in both simulations of race-neutral alternatives that have been submitted in the SFF A 
litigation, where those experts give greater weight to applicants' socioeconomic backgrounds, the 
proportion of students given the highest extracurricular, personal , and athletic ratings by the 
Harvard Admissions Office would also decline substantially . Although some of the proposed race-
neutral practices reflected in those simulations could therefore achieve a significant degree of 
racial diversity, Ilarvard does not seek diversity to the exclusion of all its other objectives-nor 
docs the committee understand that Harvard is required to do so. Academic excellence across the 
student body remains an institutional imperative. 

Using socioeconomic status as a proxy for race in the admissions process would also, by definition, 
yield a student body in ,vhich many of the non-Whlte students would come from modest 
socioeconomic circumstances. Thus, even if socioeconomic status could be used to increase racial 
diversity it would do so at the cost of other forms of diversity undermining rather than advancing 
Harvard's diversity-related educational objectives . 

In the committee's view, therefore, there is no way for Harvard to use socioeconomic factors, even 
in combination with the elimination of certain other practices discussed below, to achieve both its 
diversity-related educational objectives and its other educational objectives . 

The committee also i,;;valuated whether admissions officers should be provided with additional 
information relating to each applicant ' s socioeconomic circumstances . The committee believes 
that this is a proposal to solve a problem that does not exist. TI1ere is no reason to believe that 
Ha,vard cuITeotly struggles to identify low-income students dwing the admissions process , or that 
Ha,vard would admit more students from challenged socioeconomic circumstances if only the 
Admissions Office had more granular information relating to the applicant's wealth and income. 
Admissions officers already have access to extensive information in eacb application file , 
including extensive infonnation beating on applicants ' socioeconomic circumstances. To the 
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extent admissions officers believe it would be helpful to know precise information about an 
applicant's socioeconomic background, they can and do ask for and receive that info1mation from 
their colleagues who work in financial aid and arc themselves part of the admissions staff. 

2. Proposals to Eliminate Certain Admissions Practices 

• Eliminating Early Action 

Harvard has recently expe1imented with eliminating Early Action, and that experience provides 
strong evidence that eliminating Early Action would not allow Harvard to achieve its diversity-
related educational goals. Indeed, Ha1vard's expe1ience shows that a well designed Early Action 
process contributes to diversity rather than detracts from it, and that eliminating Early Action at 
Harvard ultimately decreases the diversity of the class as a whole. 

Like many of its peer institutions, Ha1vard has historically offered applicants the opportunity to 
apply in November of their senior year of high school and receive notice of a decision on their 
app lications as early as December. Harvard employs a non-binding Early Action program , as 
opposed to a binding Early Decision program that commits applicants to attend if admitted-and 
it docs so because Early Decision programs can favor affluent applicants , who need not wotTy 
about the ability to compare financial aid offers from multiple schools, over less affluent 
applicants. 

In 2006, Harvard announced that it would abolish even the non-binding Early Action program, in 
part as a response to a concern that such a program might favor applicants \\rith the cultural capital 
and resources to prepare strong applications in time to apply early. At the time, Harvard hoped that 
other peer schools would follow its lead, and anticipated that the widespread elimination of Early 
Action across Harvard s peer institutions of higher education would result in increased 
socioeconomic and racial diversity for all. 

That expectation was not achieved, however. Most peer universities did not follow Harvard in 
abolishing early admissions , and over the course of four admissions cycles without Early Action, 
Harvard found that the share of self-identified African-Arne1ican, Hispanic, and Other applicants 
to Harvard did not 1ise and that the yield rate for A fiican-Ame1ican , l Tispanic, and Other applicants 
declined. To make matters worse , many of the most promising African-American Hispanic, and 
Other applicants opted to attend universities that continued to offer them early admission. 

In response to this experience, Harvard reinstituted a single-choice Early Action program 
beginning with the class of 2016. As compared with the period during which Early Action was 
abolished, the yield rate for applicants across all racial groups increased after the return of Early 
Action. 1n sum, Harvard learned that the elimination of Early Action detracted from its ability to 
enroll highly talented students, including self-identified African -American Hispanic, and Other 
students, and the return of Early Action enhanced that ability . Based on Ha1vard's direct 
experience and experimentation with Early Action , the committee docs not believe that abolishing 
Early Action again would contribute to diversity on campus. let alone restore to a meaningful 
degree the diversity that would be lost by eliminating consideration of race. The committee fu1ther 
believes that the abolition of Early Action would damage Ha1v ard's ability to compete effectively 
for top candidates, hindering its educational goals . 
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• f,'/iminatil1x other prac:tices 

Tn the expert reports he provided in connection with the SFF A litigation , Professor Card was able 
to simulate the effects of eliminating a group of practices that have been challenged in that 
litigation as potentially fav01ing White applicants: the practice of defetTed admission. the 
consideration of whether an applicant's parents attended Harvard or Radcliffe, the consideration 
of whether an applicant ' s parent is employed by Harvard, the consideration of whether the 
applicant is a recruited athlete, and the consideration of \.vhether the applicant is on the Dean ' s or 
Director's interest list. 

As discussed above , Professor Card ' s simulations show that if Harvard eliminated all of those 
practices, and also eliminated consideration of race in the admissions process , the resulting class 
·would have significantly fewer students who identify as Af1ican-Amc1ican , Hispanic, or Other. As 
discussed above, the committe regards a dc;chne in diversity of such significant magnitude as 
inimical to Harvard ' s diversity-related educational objectives. 

Thus , to the extent elimination of these practices could even marginally increase diversity , it would 
not do so by nearly c=nough to compensate for the sharp decline in diversity that would result from 
eliminating consideration of race in the admissions process. For example, Professor Card's 
simulations show that eliminating the consideration of race , but keeping these other policies 
constant, would reduce the share of admitted students who are Afiican-Ame1ican to 5.6% and the 
share who arc Hispanjc or Other to 8 .9% . Eliminating the consideration of race and eliminating 
these processes would have a negligible effect (and not always positive) on diversity , resulting in 
an admitted class that is 5.3%1 African-Ame1ican and 9.J<yo Hispanic or Other. That is reason 
enough for the committee to conclude that these practices would not prevent Harvard from needing 
to consider race in the admissions process to achieve its diversity-related educational objectives . 

In view of Lhe criLicism leveled against certain of these practices , however, the committee also 
considered whether the challenged practices are consistent with Harvard' s broader values and 
interests . The committee concludes that the practices do serve important institutional values and 
interests : 

o Like excellence in other extracurricular pursuits, athletic excellence is one of many 
atttibutes that Harvard values in its srudcnts . Athletic pc1fo1mancc at a high level 
requires discipline, resilience, and teamwork that benefits students for the= rest of their 
lives and prepares them for active engagement with their peers . Harvard student-
athletes are also among the most dedicated alumni and contribute in many vvays to the 
University after they graduate. 1n addition, Harvard's ability to field athletic teams 
cont1ibutes to the deep connection Harvard srudents and alumni fonn with the 
institution and that foster a sense of community on campus. 

o The practice of consideting, among many other factors, whether an applicant's parent 
attended Harvard College or Radcliffe College as an undergraduate also helps to 
cement strong bonds between the university and its alumni. Harvard hopes that its 
alumni will remain engaged with the College for the rest of their lives , and this 
consideration is one way that it encourages them to do so. Harvard also relies to an 
unusual degree on the pa11icipation of its alumni in the admissions process . Tn every 
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state and almost every country around the world, Harvard graduates volunteer their 
time to serve as alumni interviewers. Harvard alumni also offer generous financial 
support to their alma mater. That financial support is essential to Harvard's position as 
a leading institution of higher learning; indeed, it helps make the financial aid policies 
possible that help the diversity and excellence of the College's student body. Although 
alumni support Harvard for many reasons, the committee is concerned that eliminating 
any consideration of whether an applicant ' s parent attended Harvard or Radcliffe would 
diminish this vital sense of engagement and suppo1t. In addition, giving consideration 
to whether an applicant's parent attended the College serves a community-building 
function , and contributes to a sense among all undergraduates that they arc part of a 
lifelong educational engagement. Finally, the committee notes that children of Harvard 
alumni tend to be very strong applicants . 

o The practice of defe1Ted admission allows Harvard to admit ext.:ellent students who 
would benefit from the expetienees gained in a gap year. Some of those students also 
have significant connections to the University, including as a result of their parent 's 
service to the College as an employee or voluntee r. Therefore, deferred admission 
advances the same institutional goals implicated by the practice of considering whether 
an applicant's parent attended Harvard College or Radcliffe College, descdbed 
immediately above . 

o Considering whether an applic.:ant' s parent is a member of the University fac.:ulty or 
staff is impo1iant to the retention of talent in the University workforce. Eliminating that 
consideration would place Harvard at a significant competitive djsadvantage in 
r cruiting personnel. Applicants from the Harvard community also tend to be strong 
students. and their presence on campus helps build a sense of community across the 
generations . 

o To the extent the Admissions Committee cutTently considers other aspects of service 
to Ha1vard, including whether an applicant's family has donated or has the capacity to 
donate to Harvard, it does so in a very small number of cases- far too small for the 
cessation of aoy such practice to contribute meaningfully to campus diversity (and 
many of those applicants have other connections to Harvard as well). The committee 
wishes to emphasize that- although development efforts are both legitimate and indeed 
essential to any private university , and although they enable Harvard and its students 
and faculty to make many contributions to the public good- no student is ever admitted 
to Harvard simply because his or her family is able to make a donation . We futthernote 
that Harvard bas a practice of not soliciting donations from families who have a child 
in the applicant pool. 

• Eliminating co11sideration of landardized lest cores 

Finally, in bis expert report in the SFF A litigation , Professor Card examined bow el iminating 
consideration of standardized test scores- in addition to eliminating the practices discussed at the 
outset and giving increased ,:veigbt to socioeconomic circumstances- would alter the 
charactetistics of the admitted class. 
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Professor Card's analyses show that this set of practices in combination could produce a 
comparably diverse class only at a significant cost to Ha1vard's other educational objectives. For 
example, if that increased weight for modest socioeconomic circumstances were sufficient to 
produce a combined propottion of African-American, Hispanic, and Other students comparable to 
that of Ha1vard's current classes, the propo1tion of sh1dcnts with the highest academic ratings 
would decline by 17%, and the prop01tion of sh1dents with the highest extracurricular or personal 
ratings would decline by 7%. As discussed above, the committee regards changes of this 
magnih1de as incompatible with Harvard's educational objectives . 

Futthennore, although SAT exams, SAT Subject Tests . and ACT exams arc imperfect measures 
of academic excellence and aptitude, the Admissions Committee believes that when considered 
appropriately-that is, in light of an applicant' s background and ability to prepare, and as one 
factor among many-the tests provide useful infonnation tbat the committee would lose if it 
excluded any consideration of them. The committee notes that the SAT and other standardized 
tests have been modernized over the past several years, mi ti gating (though not eliminating) 
concerns that they have a racially disparate impact, and that free test preparation courses arc now 
relatively widespread. This is not to deny the correlation between standardized test scores and 
socioeconomic status. Tndeed, as part of its continuous effon to attract students from all economic 
backgrounds, Harvard recently announced that beginning with the Class of 2023, applicants would 
not be required to submit the essay po1tion of the SAT or ACT. But the con-elation between 
standardized test scores and socioeconomic status does not render standardized test scores 
in-elevant, and provides no reason to prevent admissions officers from considering them, while 
taking into account the applicant 's resources . 

V. Conclusion 

As set fottb above, we conclude that, at present, no workable race-neutral admissions practices 
could promote Harvard's diversity-related educational objectives as well as Harvard's cutTent 
whole-person race-conscious admissions program while also maintaining the standards of 
excellence that Harvard seeks in its student body. This is not to say that race-neutral efforts to 
achieve diversity arc inherently futile, or could not achieve another institution ' s goals-only that, 
based on our careful review, they will not work at Harvard and at this time . Many of those who 
have argued otbe1wise-both generally in the literah1re and specifically as to Harvard in the SFF A 
litigation-proceed from an excessively narrow understanding of excellence and achievement, 
placing undue emphasis on test scores, or suggest contrived and unworkable approaches , such as 
reliance on ZTP Codes. But Harvard has never sought to maximize the number of places from 
which students arc admitted. or to maximize the SAT scores of the admitted class. The crucial 
question , rather, is how Harvard can admit a class of students that are both excellent in many ways 
and diverse in many ,:vays . 

Ultimately, the fundamental defect of many of the proposed race-neutral alternatives is that they 
will not allow Harvard to achieve its goal of admitting students who arc undeniably 
extraordinary- students who excel in a range of different ways , who w·ill take advantage of all that 
Harvard can offer them, who will contribute to the education of their classmates, who wil1 enhance 
Harvard's organization, who will engage its faculty , and who will become citizen-leaders in the 
world beyond Cambridge. 
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Although we have confidence in our conclusion today , it will be important to reassess, periodically, 
the necessity of considering race and ethnicity in the admissions process . To that end, we 
recommend that the College re-evaluate its consideration of race-neut:ral alternatives five years 
from now. 

* * * 

William Fitzsimmons, Dean ci Admissions and Financial Aid 

Rakesh Khurana, Dea11 of Harvard College; Manin Bower Professor of Leadership 
Developmem, Harvard Business School; Faculty Dean, Cabot House 

Michael D. Smith (Chair), Edgerley Family Dean of the Faculty of Aris and Sciences,· John H. 
Finley, .Ir. l'rofessor of f.·11gineering and Applied Sciences 

April 20/R 
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From: McGrath, Marlyn [/O=HARVARD-FAS/OU=EXCHANGE ADMINISTRATIVE GROUP
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=MMCG]

Sent: Tuesday, April 15, 2014 2:36:28 AM

To: Balian, Andrea

Subject: Fwd: stats

Attachments: Demog20002017.pdf; ATT00001.htm

PP

Sent from my iPhone

Begin forwarded message:

From: "Yong, Elizabeth" <von..T,Ptyfas.harvard.edu>
To: "Fitzsimmons, William" <wrqfas.harvard.cdu>, "McGrath, Marlyn"
<rnmcg@fas.harvard.cdu>
Subject: stats

WRF and MEM,
Attached are the latest version of the numbers for the April 24 meeting.
I added nlna for the old methodology and reformatted the nlna sheet for new methodology so it
would be easier the read.
I also added sat averages by ethnicity for old methodology and new methodology.
Let me know if you'd like to see anything else.
EBY

Reminder - I'm out of the office on Tuesday. Thanks.
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SAT Averages - Old Methodolgy 
Class of 2000 Class of 2001 Class of 2002 

Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 
Asian Am 717 763 762 718 762 761 720 767 765 
African Am 627 693 692 630 696 693 630 692 690 
Hispanic Am 647 717 720 645 701 700 647 714 714 
Nat Am/Nat HI 646 719 698 648 707 702 653 712 711 
Other 672 746 741 677 737 731 681 759 758 
Unknown 711 747 745 708 747 744 703 744 744 
White 703 739 737 701 738 736 708 743 740 
lnt'I Citz 652 705 698 648 698 695 656 697 697 
Total 692 737 735 690 734 732 694 738 736 

Class of 2003 Class of 2004 Class of 2005 
Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 

Asian Am 723 769 768 724 771 768 720 764 764 
African Am 633 698 693 630 705 702 630 696 693 
Hispanic Am 652 712 707 653 719 720 650 703 702 
Nat Am/Nat HI 650 696 690 655 690 690 661 714 713 
Other 681 744 737 678 743 743 676 708 702 
Unknown 699 738 736 710 740 739 707 742 738 
White 711 747 743 711 745 744 710 741 739 
lnt'I Citz 658 702 702 660 703 698 657 712 708 
Total 696 739 737 697 739 739 695 735 733 

Class of 2006 Class of 2007 Class of 2008 
Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 

Asian Am 721 767 766 727 769 768 730 768 768 
African Am 628 706 703 633 697 696 636 708 705 
Hispanic Am 651 716 709 656 720 720 659 720 721 
Nat Am/Nat HI 645 713 696 654 714 713 679 715 715 
Other 674 720 719 666 741 741 680 745 745 
Unknown 696 735 732 701 727 721 698 728 720 
White 712 745 741 718 750 745 720 748 743 
lnt'I Citz 666 717 715 673 712 710 676 721 718 
Total 697 740 737 703 740 738 704 742 739 

Class of 2009 Class of 2010 Class of 2011 
Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 

Asian Am 730 767 765 727 764 763 728 768 768 
African Am 630 707 702 613 697 692 611 708 706 
Hispanic Am 654 719 715 650 716 712 644 716 710 
Nat Am/Nat HI 656 702 697 658 702 700 652 711 705 
Other 676 757 759 658 731 728 666 740 740 
Unknown 719 748 742 713 749 746 719 745 738 
White 718 749 745 712 744 739 712 743 739 
lnt'I Citz 678 717 714 674 719 715 677 718 716 
Total 703 742 739 696 738 735 695 739 737 

SAT Averages - Old Methodology Page 1 of 2 
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Class of 2012 Class of 2013 Class of 2014 
Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 

Asian Am 726 765 764 730 766 765 733 769 768 
African Am 603 702 696 605 705 698 616 711 702 
Hispanic Am 643 724 713 647 718 711 649 725 721 
Nat Am/Nat HI 639 711 705 670 705 705 663 734 728 
Other 668 721 712 677 747 744 648 720 700 
Unknown 717 753 749 724 754 749 707 739 735 
White 713 746 740 715 743 737 719 747 741 
lnt'I Citz 677 710 708 678 719 719 688 719 717 
Total 693 740 737 696 739 736 701 742 739 

Class of 2015 Class of 2016 Class of 2017 
Apps Admits Matrics Apps Admits Matrics Apps Admits Matrics 

Asian Am 732 765 763 733 767 766 733 768 766 
African Am 614 713 705 611 716 710 620 717 708 
Hispanic Am 647 724 717 646 725 719 652 727 725 
Nat Am/Nat HI 672 727 732 666 724 727 668 725 721 
Other 681 703 703 NA NA 
Unknown 701 733 728 725 758 754 732 758 755 
White 716 745 739 713 746 742 717 746 742 
lnt'I Citz 682 722 719 684 724 720 686 731 730 
Total 696 740 736 697 744 741 700 744 742 

SAT Averages - Old Methodology Page 2 of 2 
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SAT Averages - New Methodology 
Class of 2014 Class of 2015 

Apps Admits Matrics Apps Admits Matrics 
Asian American 731 768 768 728 761 760 
African American 617 712 703 614 713 705 
Hispanic American 648 724 720 647 723 716 
Native American 646 719 717 647 725 728 
Native Hawaiian 682 743 742 672 685 677 
Multiracial 681 733 727 675 732 728 
White 712 745 739 707 743 738 
Unknown 724 745 740 722 748 743 
Foreign Citizens 688 719 717 682 722 719 
Total 701 742 739 696 740 736 

Class of 2016 Class of 2017 
Apps Admits Matrics Apps Admits Matrics 

Asian American 732 767 766 732 767 766 
African American 612 716 710 620 717 708 
Hispanic American 646 725 718 651 728 726 
Native American 644 718 725 648 727 724 
Native Hawaiian 665 731 728 670 723 727 
Multiracial 672 734 730 676 737 734 
White 705 744 740 709 744 740 
Unknown 726 759 755 733 758 755 
Foreign Citizens 684 724 720 686 731 730 
Total 697 744 741 700 744 742 

SAT Averages - New Methodology Page 1 of 1 
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STATEMENT OF FINDINGS

BACKGROUND

During the past few years, there has been growing concern within the Asian American community
over the possibility of discrimination in the selection of applicants for admission by some of the most

prestigious colleges and universities in the country. As articulated in numerous media reports and

journal articles, the basic thrust of the concern has been that, despite superior academic credentials

in terms of high school performance and standardized test scores, Asian Americans have been
admitted to selective schools at a rate lower than white applicants and other minority group

applicants. Charges that schools are setting quotas to limit the number of Asian American students

admitted in the face of their growing numbers of applicants, have been leveled by community leaders

and reported in the media. Although administrators at most private, selective universities deny

discriminatory practices or the use of quotas, at least two, Brown and Stanford, formed committees

to review their own policies and practices. Brown concluded that there was evidence of

discrimination in their admissions process which adversely affected Asian American applicants. At

Stanford, a committee found that they could not completely explain why Asian Americans were

admitted at a lower rate than white applicants, although they found no evidence of conscious bias or

implicit quotas.

While the possibility of discriminatory admissions practices continues to be debated, there is general

consensus that, since the mid-1970s, the number of Asian Americans applying to colleges and

universities has nearly doubled. Further, it is recognized that Asian Americans collectively represent

a highly qualified group of applicants; in some areas such as Scholastic Aptitude Test (SAT) Math,

Asian American students score higher than white students.

At Harvard, interest in the admission of Asian American students dates back to the mid-1970s, when

Asian American and other minority groups sought to increase the recruitment and admission of

minority applicants. A major objective of the Harvard Asian American student group then was to

be recognized by Harvard as a minority group, and included in the affirmative action programs of the

Admissions Office. By 1983, student concerns included their belief that stereotypes of Asian

Americans held by Admissions Officers contributed to the low percentage of applicants admitted, a

rate below that for all other ethnic groups, including whites. A further concern was the small number

of Asian Americans from disadvantaged backgrounds who were admitted.

In the Spring 1987 issue of The Public Interest, Bunzel and Au suggested, based primarily on their

review of published SAT scores, that the lower Asian American admission rate at institutions

including Harvard could not be explained by a less qualified Asian American applicant pool. Further,

they asserted that there was insufficient evidence that Asian American applicants scored lower on

other criteria, such as extracurricular activities and other non-academic areas, which might account
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for the lower admission rate. Similarly, they were not persuaded that special consideration given to 
certain groups of applicants. such as geographical preferences, children of alumni or faculty, or 
minorities sought through affirmative action programs, fully explained the disparity between white and 
Asian American admit rates. 

In January 1988, Harvard, through the Dean of Admissions and Financial Aid, issued a ''Statement 
on Asian American Admissions at Harvard-Radcliffe" which, in part, responded lo concerns raised 
about "under-representation" of Asian Americans at Harvard and rumors of quotas. In light of _the 
vigorous efforts to recruit Asian Americans. and the new record set each year of the last decade in 
the number ,of Asian American students admitted, Harvard felt that claims that the school might be 
limiting Asian American opportunities were unfounded. The difference in admission rates for Asian 
Americans and whites, about 3.7% (13.3% vs. 17.0%) over a 10year period, including the Classes of 
1982 through 1991, was explained as follows: 

While Asian Americans are slightly stronger than whites on academic criteria, 
they are slightly less strong on extracurricular criteria. In addition, there are 
very few Asian Americans in our applicant pool who are alurnni/ae children 
or prospective varsity athletes. When all these factors are taken into account, 
the difference in admission rates for the two groups disappears. Those with 
comparable extracurricular and athletic credentials are admitted at the same 
rates. This is also true for Asian American alumni/ae children. 

The issue of possible discrimination against Asian American applicants to selective colleges and 
universities came to the attention of the Office for Civil Rights (OCR) from a number or sources. 
including various individuals and Asian American organizations, the multitude of media reports, and 
articles contained in scholarly journals. In addition, specific concerns about the undergraduate 
admissions program at Harvard were raised directly to the Department of Education (Department) 
and to OCR. Consequently, OCR decided to initiate a compliance review to determine whether 
Harvard was complying with Title VI of the Civil Rights Act of 1964, which prohibits discrimination 
on the bases of race and national origin by institutions receiving Departmental funds. 

In this review OCR first sought to de termine whether Asian Americans were admitted to H arvard 
at a significantly lower rate than whites. If true, we would then seek to explain why the disparity 
existed, and whether any explanations, or the admissions process itself, indicated discrimination against 
Asian Americans, in violation of Title VI. Included in our review was an examination of the alleged 
quota issue, and also the general treatment of Asian Americans in the admissions process. 
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LEGAL AND INVESTIGATIVE APPROACH 

The regulation implementing Title VI at 34 C.F.R. Sections 100.3 (a) and (b)(2) proscnbes: 

(a) General. No persou in the United States shall on the ground of race, color, 
or national origin be excluded from participation in, be denied the benefits of, 
or be otherwise subjected to discrimination under any program to which this 
part applies. 

(b )(2) Specific discriminatory actions prohibited. 
A recipient, in determining the ... class of individuals to whom, or the 
situations in which .... services, financial aid, other benefits, or facilities will 
be provided . , . or the class of individuals to be afforded an opportunity to 
participate in any such program, may not, directly or through contractual or 
other arrangements, utilize criteria or methods of administration which have 
the effect of subjecting individuals to discrimination because of their race, 
color or national origin, or have the effect of defeating or substantially 
impairing accomplishment of the objectives of the program as respect 
individuals of a particular race, color, or national origin. 

To assess compliance with 34 C.F.R. 100.3 (a), OCR sought to determine .whether Harvard treated 
Asian ~erican students differently from non-minority (white) students in its admissions process for 
Harvard-Radcliffe's undergraduate program. First, we established that Asian American applicants 
were admitted at a significantly lower rate than white applicants. Next, we tried to ascertain whether 
this lower admit rate was the result of intentional discrimination. Towards this end, we reviewed 
Harvard's undergraduate admissions policies and procedures, as described through written documents 
and interviews, to understand the methods and criteria used to select applicants for an entering class, 
including any major policy or procedural changes over a ten year period of review affecting the 
Classes of 1983 through 1992. Specifically, we looked for any differences in the established 
procedures for the evaluation of Asian American applicants in comparison to white applicants. 

In addition, OCR considered whether the admissions process was applied in the same manner to 
Asian American students and white students_ Through interviews and review of applicant files, we 
assessed the implementation of the admissions process, including staff (reader) ratings, preference 
categories, and committee deliberations. Different treatment could be established, for example, if 
Admissions staff gave lower ratings to Asian American than white applicants with similar records or 
achievements. 
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In addition to investigating whether Harvard applied its procedures in the same manner to white and 
Asian American applicants, OCR sought to determine, under 34 C.F.R. 100.3 (b ), whether there were 
one or more criteria or factors which had a disparate effect on .Asian Americans. OCR reviewed the 
results of the overall admissions process by conducting various statistical analyses on admit rates and 
related factors. Analyses were conducted to try to determine any criteria or factors which accounted 
for the disparity in Asian American and white admit rates. The lower rate might be explained, for 
example, if A'sian American applicants as a group were less qualified than white applicants, or if the 
use of neutral criteria, such as non-academic accomplishments, had an adverse impact on Asian 
Americans. For each procedure, criterion, or factor which OCR determined accounted for the lower 
admil rate for Asian Americans, OCR investigated whether it could be justified in terms of 
institutional goals or legitimate educational purposes. or whether it was a pretext for discrimination. 

fNITIAL ANALYSIS 

We began by examining ten years of summary data provided by Harvard for the Classes of 1983 to 
1992, which identified Asian American and white applicants and admits (applicants who were offered 
admission.) As shown in Table 1 below, in each of the last seven years, Asian Americans were 
admitted at a statistically significant lower rate, utilizing a z test. StatisLical significance is shown 
where the p value is smaller than .05. 

Class 

1992 
1991 
1990 
1989 
1988 
1987 
1986 
1985 
1984 
1983 

TABLE 1 

NlNIER OF APPLICANTS, NUUIER OF ADMITTED, AND PERCENT ADltlTTED 
(ASIAN AMERICAN AND ~!UTE, CLASSES OF 1983 THRQJGH 1992) 

Asian American White 

Nl..ldler of Nl.llber IIU1ber of llurt>er 
Applicants Acbitted Pe rcent Applicants Aaaitted Percent 

2,263 291 12.9% 9,157 1,453 15.9% 
z, 168 267 12.3% 9,270 1,474 15.9% 
2,054 232 11.3% 9,196 1,623 17.6% 
1,731 220 12.7% 9,561 1,596 16.7% 
1,605 204 12.7% 9,219 1,629 17. 7% 
1,391 199 14.3% 8,855 1,707 19.3% 
1,351 180 13.3% 9,715 1,755 18. tli: 
1,161 167 14. 4% 9,849 1,607 16.3X 
1,015 153 15.1% 10,708 1,642 15.3:l 

784 118 15. ,x 10,344 1,744 16.9% 

Signi fi c:anc:e 
z p 

I I 3.55 0.0006 
I 4.20 0.0001 
I 6.96 0.0001 
I 4 .11 0.0001 
I 4.93 0.0001 
I 4.4s 0.0001 
[ 4.35 0.0001 
I 1.61 0.0953 
I 0.17 0.6660 
I ,.:so 0.1936 

Another way of looking at the difference between the admit rates of the two groups is to view the 
lower Asian American rate as a percentage of the white rate. In this comparison, 1iS shown in Table 
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2, the Asian American admit rate ranged from a low of 64% of the white rate for the Class of 1990 
to 81.04% for the Class of 1992, in the seven years Asian Americans were admitted at a statistically 
significant lower rate. 

TABLE 2 

Class 1992 1991 1990 1989 1988 1987 1986 

Asian American 81.04% 77.45% 64.00% 76.14% 71 .93% 74.21% 73.75% 
Adlni t Rate as a 
Proportion of the 
\lhi te Aanit Rate 

QUOTAS 

OCR found that the numerical data did not support the existence of a quota limiting the number of 
Asian Americans. We found that the number of Asian American applicants increased each year in 
the ten years we studied, such that in the Class of 1992 there were almost three times as many Asian 
Americans applicants as in the Class of 1983. As the size of the applicant pool increased, the number 
of Asian American applicants admitted has also grown. By the Class of 1992, 291 Asian .1\mericans 
were admitted in comparison to 118 ten years earlier. The table below shows the proportion of each 
class which was Asian American. 

Class 

·Asian American 
% of Class 

1992 

14.2% 

1991 

12.9% 

1990 

11.5% 

TABLE 3 

1989 

10 .9:4 

1988 

10.4% 

1987 1986 1985 

9. 6% 8.5% 8.5% 

1984 

7.5'.X 

1983 

5 .5% 

OCR found that this pattern of growth of Asian Americans as a percentage of the Class continued 
in the two most recent class year admission cycles. We found that Asian Americans constitute 17.2% 
of the Class of 1993 and we were informed by the Dean of Admissions that Asian Americans 
constitute 19.7% of the Class of 1994. 

In addition to reviewing the data, OCR reviewed documents, and interviewed ten members of the 
Harvard Admissions staff regarding any goals or quotas that Harvard might use in the admissions 
process. Each of the staff members interviewed stated that he or she had never heard any numerical 
quotas or goals mentioned in the admissions process with respect to the admission of Asian 
Americans or members of any other racial or ethnic group. We also interviewed Harvard alumni, 
who served on alumni admissions committees, who similarly stated that they knew of no numerical 
goals or quotas used by Harvard with respect to the admission of specific racial or ethnic minority 

HIGHLY CON FIDENTIAL - ATTORNEYS' EYES ONLY HARV00023654 



JA1349

· .. · · · Page 6 ~ Sfaieinerit afFiridirigs;·eompliance Review or:88~6009 

groups. Additionally, we interviewed former Harvard Admissions staff, and former students who 
worked with the Admissions office minority programs and were knowledgeable about admissions -
practices. Finally, we interviewed numerous Asian American community leaders who were involved 
with the issue of Asian American admissions. None of the individuals interviewed had any evidence 
or information to suggest that Harvard imposed numerical restrictions or quotas limiting the admission 
of Asian American students. 

ADMISSIONS POLICY 

Over the past 30 years Harvard has moved decidedly away from making the criterion of scholarly 
excellence the sole or predominant determinant for admissions. It has instead sought a variety of 
"interests, talents, backgrounds and career goals," which contribute to a diverse student body, which 
is believed to be an essential ingredient in the educational process. Harvard's goal, therefore, is to 
ensure that its student body is both excellent and diverse. 

Described. as "complex, subjective and difficult to comprehend," the admissions process seeks to 
identify qualities in its students that would contribute to the vitality, intellectual excellence, and 
quality of the educational experience. The Official Register of Harvard Universitv. 1988-1989 points 
out that "no one pattern guarantees success for Harvard/Radcliffe applicants." What characterizes 
each entering class is "diversity." Applicants are chosen on the strength of their credentials, but once 
they are deemed academically admissible, other strong qualities are considered that would potentially 
contribute to the educational experience at Harvard for all students. The.critical criteria, therefore, 
''are often individual qualities or experiences," and, therefore, in each class the geographic 
dfatribution, ethnic make-up and correspondent talents will vary from year to year. See, Brief of 
Amici Curiae, California Board of Regents v. Bakke, 438 U.S. 265 (1977) Harvard seeks students 
who are well rounded and who excel generally, but who also show special interests, achievements or 
skills. 

Harvard explained that one of its objectives in admissions is to select a diverse group of students from 
a wide range of socio-economic, cultural, racial and ethnic backgrounds. In fact, Harvard's catalogue 
states that "diversity is the hallmark of the Harvard/Radcliffe experience." Harvard maintains that 
such diversity enhances the educational experience of all students because students in the college 
environment learn so much from each other. 

There are four major criteria on which all candidates are assessed: academic achievement, 
extracurricular activities, athletics, and personal qualities. ''Criteria" are described as standards against 
which all applicants are measured. In evaluating a candidate's accomplishments against the criteria, 
Harvard judgments are primarily based on the set of information listed below. Some items listed are 
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more or less "objective," while others remain "subjectivelt in that they must be measured through 
individual judgment or discretion. Examples of "objective" information are standardized tests scores 
(SAT's), grade point average (GPA), and academic distinctions such as National Merit Scholarship. 
"Subjective" items may include such information as teacher or counselor recommendations, essays 
written by the applicant, and the alumni interview. 

I. ACADEMIC 

A. Scholastic Aptitude Tests (SATs) 
1. Verbal 
2. Quantitative 
3. Ach ievement Tests (3) 

B. Class rank or GPA 
C. Academic Distinctions 
D. Special Academic Problems 
E. Teacher Recomnendatio~ Repor t 
F. Strength of high school attended 
G. Academi c Goals at Harvard/Radcliffe 
H. Response to questions on application 
I . AlUlWli/Statt interview 

11. EXTRACURRICULAR 

A. School Act ivi ties 
B. SUT111er Act ivi ties 
C. Non-Academic Di stinctions 
D. C~nity activities 
E. Employinent 
F. Teacher and/or Counselor Recomnendat ion Report 
G. College Activities Interests 

Ill. ATHLETICS 

A. Varsity high school 
B. Jr . Varsity high school 
C. Harvard coach's reccmnendations 
0. Coll ege athl etics interests 

1. Varsity 
2. Jr . Varsity 
3. Intramural 
4. Recreational 

IV. PERSONAL 

A. Teacher and/or Counselor RecOlll!lendation Report 
B. Application essay 
C. Al UTTii /Staff intervie~ 
D. Other personal data 

We note that while some of the items fall into categories quite naturally, others may actually 
influence more than one categorical area as raters make evaluations of a candidate's strengths. For 
example, a teacher recommendation is considered under academic achievement. Jt invariably 
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influences the personal qualities category and, if the teacher were a sponsor of a school c1ub or 
activity, the recommendation could also have influence on the extracurricular rating category. 

In addition to these criteria which affect all applicants, there may be other elements that influence 
the admissions process and decisions, but do not necessarily apply to all candidates. The individual 
circumstances or facts about a particular applicant may come to be weighed in the overall admissions 
decision. For example, if an applicant overcame a severely disadvantaged background, his/her 
performance might be rated higher than similar performance of an applicant from a more privileged 
background. Another situation could occur when more than one applicant comes from the same 
high school, which might cause Harvard lo consider the impact on the school if the one with the 

· weaker academic record is accepted for other reasons. The most important factor, which affects only 
certain categories of applicants, is the positive weight given in the admissions process in the form of 
preferences. · 

PREFERENCES 

Based on interviews with Admissions staff and documentation submitted by Harvard, we learned that 
Harvard gives preferences, sometimes called "tips," to certain categories of applicants. In general, 
Harvard stated that a "tip" is a preference which: 

may help in some situations where all other factors arc substantially equal for 
two candidates, but it does not ensure admission. The admissions process is 
not based on a mathematical formula,. and the tips have no numerical weight. 
All Admissions Officers are aware of the policy regarding tips and take that 
into consideration throughoutthe process. 

With this concept of "tips" in mind, OCR found that there are three major categories of applicants 
for whom preferences or "tips" are given: 1) Racial/ethnic groups, 2) children of alumni, and 3) 
recruited athletes. 

With respect to the racial/ethnic groups preference or "ethnic tip", as it is called, Harvard's 
Admissions staff stated that ethnicity is simply one of many considerations in the admissions process 
which may serve as a positive factor in reviewing an application. There are no formulas or specific 
criteria for measuring or assessing ethnicity, nor are there instructions for determining how much 
weight is given to ethnicity, or where the weight is to be applied in the admissions process. 

Harvard indicated that it also giv~ positive weight in the admissions process to children of alumni, 
or "legacies." They stated that there are no separate instructions describing how the preference is 
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given to legacies. However, all legacy applicants are routinely referred to the Dean of Admissions 
for reading, according to Harvard's procedures. 

In addition, Admissions staff explained that a recruited (talented) athlete, like the child of an alumnus 
or the member of an ethnic minority group, is given special weight or consideration in the admissions 
process. Athletes are re.cruited based upon their athletic accomplishments, talents and their predicted 
ability to contribute to the athletic programs at Harvard. Harvard's coaches develop lists of priority 
applicants for their respective teams, and these lists are considered or weighed by the Admissions 
subcommittees and the full admissions committee in making their decisions. Other than to suggest 
that the higher an applicant was on a coach's priority list, the greater the weight attributed in the 
admissions process, Harvard t.l.it.l. not have specific guidelines governing the preference given to 
recruited athletes. 

While ethnic groups, legacies and recruited athletes are the largest groups of applicants who receive 
"tips" or preferences, Harvard stated that there were several other groups who were also given 
positive weight in the admissions process. Specifically, Harvard stated that "in light of its [Harvard's] 
responsibility to the local communities, tips are also given to residents of Boston and Cambridge. · In 
addition, tips are given to children of staff and faculty, whose commitment and dedication arc also 
critical to the University's smooth functioning." 

As with other "tips,'' the tips for faculty and staff children, as well as for Boston and Cambridge 
residents, are not based upon any formula or equation. They are merely positive factors which are 
considered in determining whether or not to admit applicants.. It should be noted that Harvard 
mainta1ned that all applicants were viewed in light of what they would bring or contribute to the 
University, and that fill, ultimately had to demonstrate that they were qualified for admission to 
Harvard in the eyes of the full committee. 

ADMISSIONS PROCESS 

To gain an understanding of the admissions process and procedures,. OCR obtained and reviewed 
copies of Harvard's application for admissions as well as all printed brochures describing the 
admissions process. We also reviewed ten years of annual reports on Admissions from the Office o[ 
Admissions and Financial Aid, as well as written descrip_tions of the admissions process that were 
submitted by the Dean of Admissions in response to our data request. Applicant files were reviewed 
in order to be familiar with the material considered by Harvard in the selection process. Finally, 
OCR interviewed 10 members of the Admissions staff about their roles as "readers" and as 
"subcommittee and full committee members" in the admissions process, including their methods for 
evaluating individual applicants. The 10 staff members interviewed included the Dean of Admissions 
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and Financial Aid, Director of Admissions, Senior Admissions Officers, Admissions Officers whose 
geographical areas included many Asian American applicants, and three "ethnic" readers who read 
Asian American and black applicant files. All of these individuals served as readers during the 
admissions process. 

Although Harvard explained that recruitment of the best pool of applicants is the first step in the 
admissions process, OCR did not investigate this aspect of the process. Part of the reason for this 
decision was the self-selective nature ~f the decision to apply, and also the tremendous increase in 
Asian American applicants during the period under review. In addition, Harvard has included Asian 
Americans in its minority recruitment efforts, particularly from among segments of the Asian 
American population which have not traditionally applied to Harvard, such as recent immigrants or 
individuals from ''blue collar" backgrounds. 

The second step in the admissions process, student selection, is designed to select the best, most 
promising students from among the applicant pool. Harvard estimates that between 80% and 90% 
of its 11,000 plus applicants could probably do the academic work at Harvard, and 50%-60% could 
do superb work. Consequently, the selection process is one of choosing the best applicants from a 
highly qualified group of applicants. Because of the limited number of spaces available 
(approximately 1,600), some extremely well-qualified applicants are necessarily rejected. It is this 
selection process which was the main focus of our investigation. 

THE APPLICATION 

As the first step in the admissions process, each undergraduate applicant is required to submit a 
completed Admissions Application. Harvard reviews applications in two stages - Early Action and 
Regular Action. Since procedurally, both stages are similar, for the purposes of this review, no 
distinction has been made between the groups of applicants. 

The application contains a Personal Data Form (PDF) which requests basic information on the 
applicant, including the applicant's name, address, high schools attended, tentative fields of study in 
college, intended occupation, activities of interest and whether he/she intends to request financial aid. 
The applicant may also choose to indicate his/her race. Also, information must be provided on the 
applicant's family, including parents ' names, education levels and professions, and the names and ages 
of brothers and sisters and the colleges that they have attended. Trus portion of the application also 
asks the applicant to list principal extra-curricular activities, participation in athletics, and employment 
and summer activities. FinaUy, the applicant is asked to indicate awards, honors and distinctions that 
are non-academic. 
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The application also includes an Application and Essay form. This form, which is filled out by the 
applicant, requests such general information as the SAT and Achievement test scores, as well as, 
information on special courses that were taken which might qualify an applicant to take certain 
College Board Advanced Placement Tests. It also requests the applicant to list the books he or she 
has read in the past 12 ·months, or to list and write briefly on the four or five books which have had 
the greatest impact on the applicant. 

The Application and Essay form asks the applicant to list all languages he or she speaks, reads and/or 
writes. It also asks the applicant to write several essays on various subjects including the one or two 
academic experiences which were most significant to the applicant, the applicant's academic goals at 
Harvard and Radcliffe; the applicant's one or two most significant extracurricular work or community 
activities; and the one or two non-academic activities that the app1icant would most like to pursue 
at Harvard and Radcliffe. The form also includes a space for the applicant to make additional 
comments on material which has not been adequately addressed elsewhere in the application. Finally, 
the Application and Essay form requires the applicant to write a 200-500 word essay on any topic of 
the applicant's choosing. The instructions indicate that "any subject of direct personal importance 
to the applicant would be a good choice." 

The next part of the application is the Secondary School Report, which is completed by the 
applicant's high school. This Report is supposed to include a copy of the applicant's transcript, SAT 
math and verbal and three achievement test scores. Most of the Secondary School Report is actually 
a . recommendation form filled out by the Guidance Counselor in the high school. It includes a 
section. for the Counselor to rate the applicant in such non-academic areas as emotional maturity, 
warmth of personality, leadership, self-confidence, personal initiative, sense of humor and concern 
for others. 

In addition to the Counselor's report, the applicant is required to submit two Teacher Reports 
(recommendations). Harvard provides its own form for these, although teachers may write up their 
own letters of recommendation in their own format. 

An applicant's folder should also contain a Personal Interview Report, which is completed by Harvard 
alumnus/a. This R eport describes the results of an alumnus/a interview of the applicant. Alumni/ae 
interviewers give numerical ratings (1-5 or 1-6) in four areas and write narrative comments to assess 
applicants. The four numerical rating categories are: academic, extra-curricular/athletic, personal 
qualities, and an overall rating. Included on this Report form is general guidance to interviewers on 
what constitutes the 1-6 numerical ratings for applicants in the four areas. 
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READER SYSTEM 
it,; 

Individual applications are grouped for administrative purposes by geographic areas called "dockets". 
In addition, there are dockets for categories such as "prep schools" and "Americans abroad". Within 
dockets there are smaller geographic subdivisions called "areas". Individual Admissions staff persons 
are assigned to one or more areas, which determines which set of applications they will read. 

Based on staff interviews and data submitted by Harvard. including the "Reading Procedures" 
provided to Admissions staff, OCR found that all applications go through a reading process consisting 
of reviews of the application by individual readers. The length of time to review a file varied by 
reader, but generally it took between 10-30 minutes. While individual readers had their personal 
methods and sequence for reviewing applicant folders, there appeared to be some consistency. 
Generally, readers began their review by reading the PDF, which provides background information 
on the applicant, as well as specific information on extracurricular and athletic activities in high 
school, and on anticipated _activities in college. Readers would also be able to determine from the 
PDF an applicant's race,-i~terest in financial aid,;:ahd whether the applicant had a Harvard connection ,.,...;~ !.:::: 
through parents or sib'fings. Next, readers would read the application and essay, which would describe 
academic accomplishments. including SAT scores, books read, and personal statements un academic 
and non-academic experiences. Then the rea,_ders would read the remaining items in the folder, the 
Secondary School and Teachers' Reports, and the alumni interview. Some readers stated that they 
would review the entire file prior to rating the applicant, others stated that they rated some areas 
such as extracurriculars or athletics while reading the PDF. 

An application may get anywhere ,from one to four or more readings depending on the applicant's 
background and experiences. OCR learned that the first reader, who is generally the assigned area 
person, is responsible for organizing the applicant file and filling out a "Summary Sheet" which is 
placed in each applicant's folder. The Summary Sheets. through a coding system, contain biographical 
information such as the ethnicity of the applicant. citizenship and sex of the applicant, as well as 
whether the applicant is applying Early Action or Regular Action, applying for financial aid, plans 
on commuting to Harvard, has parents who are alumni/ae or faculty of Harvard/Radcliffe, has a 
physical handicap that requires special attention. or is a potential athlete in whom coaches might be 
interested. Additionally, the first reader is expected to verify the applicant's test scores and the code 
for his or her high school. 

First readers, after reviewing all information in the applicant folder, fill in numerical ratings on the 
Summary Sheet on the criteria of academics, extracurricular activities, athletics and personal qualities. 
They also give ratings for two teacher recommendations. a guidance counselor's recommendation and 
any interviews that may have been held with the applicant by alumni or admissions staff. A 
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preliminary overall rating (POR) is made on the Summary Sheet which reflects the reader's judgment 
as to the applicant's likelihood of admission, based on a combination of the other ratings along with 
the reader's sense of how strong or weak the applicant is. Ratings range from 1-4 or 1-6, one 
representing the highest or best rating, four or five representing the lowest, and six indicating that 
something is missing, or that there is an extenuating circumstance justifying little or no activity in a 
given area. 

In addition, first readers ( and subsequent readers) write brief narrative summaries of applicants' 
strengths and weaknesses on the Summary Sheets. They should also note important academic and 
extracurricular accomplishments so that subsequent readers may more easily assess the strengths of 
the applicant. 

An application is sent to a second reader when the first reader a) wants a second opinioq.; b) would 
like an application to have three readings because it is a complex case; or c) wants the second reader 
to provide extra support for an applicant. Applications that go to a second reader are usually 
borderline cases that are not clear admits and not clear rejects. Second readers, like first readers, also 
fill out numerical ratings and write brief narrative summaries about the applicants. Additionally, 
second readers sometimes serve as the advocate for a case instead of the fust reader. In some 
instances folders go directly from the first to third reader, principally when the applicant is 
exceptionally strong. 

According to the Reading Procedures, if a reader finds that a folder does not meet the criteria above 
for a second or third read, then the folder may be "coded out." OCR verified from Harvard that 
"coding out" a folder means that the reader enters his or her ratings onto a profile sheet without 
passing the folder to another reader. Thus. weaker applications may be read by only one reader, 
although the Procedures explain that first readers "must be doubly certain to check all late 
information prior to the Committee meetings which might make a difference to the case." 

The third reader is either the Dean of Admissions or the Chairperson of a subcommittee. The third 
reader generally is responsible for giving the four numerical reader ratings to an applicant which are 
entered into the data base (the PORs assigned by the first and second readers are also entered) and 
printed out on docket strips. Harvard explained that these numerical ratings are subject to change 
as new information on an applicant is received. Third readers also provide written narratives on the 
Summary Sheets. 

The fourth reader is considered a ''specialty" reader. Some fourth readers are faculty members who 
read and evaluate an application to assess an applicant's accomplishments in a particular subject or 
field. (For example, a biology professor might read an application of a student who won a science 
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award for his/her research in biology.) Other fourth readers serve as "ethnic" readers who review 
large numbers of applications from a specific minority group. By doing this, "ethnic" readers develop -
a greater awareness of the overall attributes of the particular minority group in an applicant class. 
Harvard uses ethnic or fourth readers for Asian American, Bla_ck, Hispanic and Native American 
applicants. The primary purpose of the Asian American "ethnic" read (reading) is to provide an 
additional or different sensitivity to the review of the application. The ethnic read is designed to 
ensure that no special cultural or ethnic factors are overlooked which might prevent an Asian 
American applicant's background from being fully understood. Those applicants who are 
exceptionally strong and likely to be admitted anyway, or are so weak as to have virtually no chance 
of admission, may not be reviewed by an ethnic reader. According to the Dean of Admissions, the 
Asian American reader reviews folders of Asian American applicants who "have a chance". perhaps 
80% of the applicants. 

The readers were all fairly consistent in describing the levels of participation and accomplishment 
which warranted specific ratings in the various categories. The responses given as to how folders 
were read and rated were consistent with the written guidelines from the Reading Procedures below, 
which are provided to readers: 

1 = !ops for admission: very strong objec~ive and subjective support (99+% admi ssion) . 
2 = Clear admit: st rong credentials but not quite tops {80-90% admission). 
3 = Solid. contender: good credentials and support (20·40% admission). 
4 = Marginal: reasonable credentials but strengths genera ll y below those of other candidates (0-5% 

admission). 
6 = Unrated: incomplete folder or special case. 

Academic 

1 = Potential surma or highest magna: creative, high grades, top scores (700 1s) ar.d strong support . 
2 = Potential magna: strong record and scores (680-750). 
3 = Solid cand idate: potential honors: gooci record and scores (600 1 s). 
4 = Fair ability: decent record and modest scores (500's). 
S = Marginal academic ability. 
6 = Special case requiring review: used to be only in special cases of unusua l ly strong candidates in 

other respects who have marg inal but possibly acceptable academic credentials or candidates whose 
academic strength lies in one area only. 

extracurricular 

1 = Unusual strength in one or more areas. Possible state or national level achievement. A potential 
major contributor at Harvard and Radcliffe. 

2 ~ Strong secondary school contribution in one or more areas such as c lass pres ident, newspaper editor, 
etc. 

3 = Solid participation but without special distinction. 
4 = Little significant ac tivity. 
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6 = Physical condition, work or family circunstances prevent significant activity. 

Athletic 

1 = Unusually strong prospect for va rsi ty sports at Harvard and Radcliffe. 
2 = Strong abilities and interest which will probably continue in college. 
3 = Active participation. 
4 = Little or no interest. 
6 = Physical condition, work or family circl..Wllstances prevent significant activity. 

Personal 

1 = outstanding. 
2 = Very Strong. 
3 = Generally positive, 
4 " Bland or somewhat negative or irrmature. 

School Support 

1 " Striki ,ngly unusual support, "Best in ten years." 
2 = Very strong support, "One of the best this year." 
3 = Generally positive. 
4 = Lukewarm or negative. 

OCR questioned readers as to ho-N ethnicity was used as a factor in reviewing applications. All of 
the readers indicated that Asian American ethnicity is simply one of many considerations which may 
serve as a positive factor or "plus", but never serves as a negative weight or factor. A majority of the 
staff stated that Asian American ethnicity is only a factor to the extent that it has influenced or 
impacted on the applicant's life. Several readers indicated that simply being Asian American would 
not be ·significant. All of the readers agreed that the positive weight given to an Asian American 
applicant was most significant when the applicant demonstrated that he or she overcame severe 
obstacles related to the ethnic back.ground. For example, an applicant who came to the United States 
as a refugee, learned English as a second language, rose to the top of his class academically, and 
became involved in school activities or worked to help support his or her family, would receive great 
positive weight. Also, applicants who demonstrate a strong commitment to the Asian American 
community or interest in their heritage by getting involved in community activities or by describing 
the influence of ethnicity on their lives, will tend, generally, to get positive weight in the admissions 
process. 

We found that the readers had several different views as to where and whether Asian American 
ethnicity was given positive weight or a "tip" in the admissions process. Some readers explained that 
when ethnicity was deemed to be a significant factor in an application, it was reflected in tbe POR 
and during discussions at subcommittee and committee meetings. Other readers indicated that 
e thnicity was a factor considered throughout the entire admissions process. They stated that it could 
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be reflected in the four reader rating areas, as well as in the POR, and during the subcommittee and 
committee meeting discussions. Still other readers stated that ethnicity was not a factor at all unless 
the effect of that ethnicity on the applicant was evident from the applicant's file. They indicated that 
ethnicity was only considered a "plus" when the applicant wrote about or indicated the significance 
of his or her heritage, or when there was some other indicia in the file of the applicant's involvement 
with ethnic community organizations or groups. 

In addition to reading Asian American files, the Asian American ethnic reader also makes informal 
comparisons between similarly-situated applicants within the ethnic group. One of the purposes of 
this comparison is to provide first readers (as advocates) additional information to be used when 
presenting cases in subcommittee. (See SUBCOMMITTEES below.) Admissjons staff stated, 
however, that ultimately, each applicant is compared to all other applicants seeking admission to the 
class . 

.Also, the Reading Procedures designate which staff members serve as ethnic readers, to whom the 
various eth_nic cases should be referred after they have been coded out by the final reader. The 
categories to which coordinating staff members are assigned are: Blue Collar Asians, Chicanos, 
Puerto Ricans, Native Americans, and Blacks. (Through subsequent questioning Harvard clarified 
the Procedures, indicating that the Asian American reader had broader responsibilities than just "Blue 
Collar" Asian American applicants.) 

The Reading Procedures provide that all folders of Harvard and Radcliffe Alumni/ae children and 
faculty and staff children are to be given to the Dean of Admissions for reading. Additionally, . . 

readers are instructed to refer folders to the Dean if the folders are "particularly sensitive or 
controversial, or raise issues of fundamental Admissions or Financial Aids policy." 

The Reading Procedures require final readers to fill out "profile sheets" which contain the numerical 
ratings that are entered into the computer. The final reader also insures that fill accurate class rank 
for applicants is coded, and that an ethnic code is noted for all minority applicants. Finally, first 
readers are instructed to follow up on missing material and incomplete folders, and all readers are 
instructed on where to return misfiled materials. 

SUBCOMMfITEES 

After applications are reviewed by the individual readers and the ratings have been entered into the 
computer, the applications are sent to subcommittees for discussion and consideration. A particular 
subcommittee covers all applications from one docke t. Admissions staff who are assigned to read 
folders from a particular docket make up that subcommittee. Included on the subcommittee are the 
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area admissions officers from the docket, who are usually the first readers of applications, and who 
consequently serve as advocates for those applicants in subcommittee discussions. They present cases 
(applicants) to the assembled subcommittee, emphasizing each applicant's strengths and reasons for 
admission. In addition to the first readers, second readers assigned to the area sit on the 
subcommittee, as well as the chairperson of the subcommittee. Additionally, faculty members may 
sit on subcommittees and participate in the discussions and decision-making. According to Harvard, 
the number of people on a subcommittee varies from as few as three to as many as twelve but, 
generally, there are between four and eight members. Harvard explained that the primary purpose 
or objective of the subcommittees is to provide a set of recommendations on the applications to the 
full committee. Generally, the subcommittees collectively recommend approximately 2000 applicants 
for admission each year. 

Prior to subcommittee deliberations, the Dean of Admissions and Financial Aid and senior 
Admissions Officers set "targets" for each subcommittee. These targets represent the total number 
of applicants who should be recommended for admission from a given docket. Harvard explained that 
one purpose of the target system is to ensure that collectively, all of the students admitted from the 
various dockets do not exceed the total number that should be recommended for acceptance at the 
subcommittee level. More importantly, targets are used to ensure that applicants from each docket 
have a comparable opportunity to be admitted. By considering the strength of the applicants in one 
docket versus other dockets, for example, adjustments in the targets could ensure that an applicant 
from a very strong docket would not be unfairly disadvantaged in comparison to an applicant from 
a relatively weak docket. Harvard explained that the targets are developed, in part, based on factors 
other t}lan the strength of the applicant pool, including the number of applicants from preference 
categories, as well as on several minor factors such as the historic yield rate (percentage of applicants 
accepted who are expected to come to Harvard) for a given docket or preference category. Harvard 
explained that race is only used as a positive factor to increase the number of applicants to be 
admitted from a given docket; it is never used negatively, or to set a goal or benchmark for the 
number of applicants to be admitted from a given race for a given docket. 

When the subcommittees discuss applications, they have before them a copy of the computerized 
docket sheets which show the POR ratings from one, two or three readers depending upon how many 
have reviewed the applicant's folder. The do~ket sheet also shows the ratings entered by the third 
reader for extracurricular, athletics, personal qualities, two teacher recommendations, guidance 
counselor recommendations and alumni/ae and staff interviews. It is these numbers with which the 
subcommittee members work when they make decisions on whom to recommend for admission. In 
addition, the applicant's whole folder is available for review by subcommittee members. 
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During the subcommittee meetings, the advocates make oral presentations on individual candidates. 
The subcommittee members may refer to the actual applicant folder if necessary. The readers 
explained, however that most often the committee members rely on the numerical information from 
the docket sheets and the information provided by the advocate, when voting to recommend 
admission or rejection of applicants. Consequently, the numerical ratings or the docket sheets, while 
not decisive, can be very influential in affecting the voting of the subcommittee members. 

The subcommittees review applicants by docket, and within each docket, by high school. Each 
applicant in the docket is reviewed, and the subcommittee decides either by formal vote, or by 
informal consensus, whether to recommend the applicant for admission or rejection. Harvard 
explained that the strength of applicants who are recommended for admission are distinguished by 
the subcommittees from strongest to weakest as: straight A (A = admit), A• (A - dot), A* (A - star), 
A** (A - double star), and A**** (A star galmry). These various designations of admitted applicants 
generally represent the degree of consensus among the subcommittee members on the 
recommendation to admit. They also serve as further guidance to the full committee on how strongly 
the subcommittee felt about a given applicant. 

Additionally, strong "rejected" applicants might be circled on the docket printout to alert other 
members of the subcommittee. Still other applicants might be noted as "W.L." for wait list or "I" for 
incomplete. According to Harvard, these applicants may still be admitted if they are revived by the 
full committee. Harvard explained that throughout the entire admissions process there is late-
breaking information which can ca·..ise a "straight A" applicant to be rejected, or a "rejected" applicant 
to be a,dmitted. These decisions, however, occur in the full committee. 

FULL COMMITTEE 

After the subcommittees are finished meeting, they submit their list of recommendations to the full 
admissions committee. The full committee, which includes all Admissions officers, Financial Aid staff, 
and some faculty and administrators, consists of approximately 45 people. 

The full committee has the responsibility for making the final admissions decisions. Basically, they 
begin with the results of the subcommittees, which generally recommend for admission approximately 
2,000 applicants which is 200 less than the roughly 2200 who will ultimately get admitted. "Rerun" 
meetings are held by the full committee during which the stronger "reject" applicants and weaker 
"admit" applicants from the subcommittee recommendations are reviewed for final action. In addition, 
the full committee can fill the 20G remaining places. The last "rerun" meeting, known as the "lop" 
session is when all final admissions decisions are completed. Voting on each applicant is done by 
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majority rule. The Dean of Admissions indicated that up until the final day in the process, decisions 
to admit and reject applicants are >tfluid" and subject to change. 

IMPLEMENTATION OF POLICIES AND PROCEDURES 

To determine whether Harvard's admissions policies and procedures were implemented as described, 
we first reviewed applicant files from the Classes of 1991 and 1992. Initially, we reviewed a sample 
of 100 applicant files to familiarize ourselves with the contents of a folder prior to questioning the 
readers about the reading and rating process. Subsequent to the interviews, we reviewed 300 more 
full applicant files, 150 each from the Classes of 1991 and 1992. An equal number of Asian American 
and white files were examined and for each Class approximately 30% of the applicants were accepted 
and 70% rejected. Specifically, the 300 files consisted of 76 applicants who were admitted (38 Asian 
Americans and 38 whites) and 224 applicants who were rejected (112 Asian Americans and 112 
whites). Within these parameters the files were randomly selected. In addition, we looked at reader 
Summary Sheets from approximately 2000 additional applicant files, which contained individual reader 
ratings, reader comments, and other information. 

Separate from the file review, we analyzed information provided regarding the implementation of 
subcommittee and full committee procedures. Finally, we: studied the implementation of all of the 
admissions procedures through the conduct of statistical analyses on applicant data provided by 
Harvard. 

FULL .FILE REVIEW 

The primary purpose of the file review was to determine whether reader ratings in the four areas: 
academic, extracurricular, athletic. and personal qualities, as well as the POR, were consistent with 
the documentation in the file for bot~ Asian American and white applicants. In addition, we looked 
to see whether there was any evidence of readers' lack of awareness or insensitivity to the culture or 
background of Asian American applicants, such that they were at a disadvantage in the admissions 
process. Also, given the subjective nature of the admit/reject decision in light of the varied 
information contained in a folder, we sought to identify the considerations or "hooks", which appeared 
to separate the admitted vs. rejected students from among many strong candidates. In this regard we 
looked closely for indications of the use and impact of the "tips", including the Asian American ethnic 
tip, in the evaluation of applicants. 

OCR read each file in its entirety and noted the various reader's comments and ratings which had 
been recorded on Summary Sheets found in each file. Although the Reading Procedures described 
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a rating system containing only whole numbers (1-6), many files showed finer gradations, such as a 
"3+" or "2-", or even ratings such as "2/3". 

It was readily apparent that the pool of applicant.s, both Asian American and white, was extremely 
bright and talented. Academically, the norm appeared to be applicants with SAT scores above the 
middle 600s, with scores in the 700s quite common. Similarly, the class rank of applicants was usually 
in the top 10 percent, while many were class valedictorians. Most students had numerous 
extracurricular and athletic activities, as well as academic and non-academic honors and awards. The 
required essays were, more often than not, so interesting, insightful, or moving, that it was hard to 
imagine that they were prepared by li year olds. In fact, given the overall strength of the applicant 
pool, it sometimes seemed as if the students who stood out were the ones who scored below the 600s 
on their SATS, were not in the top 10% percent of their class, or were not extremely well-rounded. 

OCR's review of compleie files showed that there was the greatest consistency among readers' ratings 
in the academic and extracurricular categories. We found that the readers consistently applied the 
standards found in the Reading Procedures in these areas. For example, in the academic area, OCR 
not.ed that those applicants with test scores in the upper 700's, as well as a very high rank in class and 
exceptionally strong teacher recommendations received a 1 academic rating, those with test scores 
in the high 600's to low 700's, high ranks and very st rong teacher support received a 2. etc. OCR 
found no evidence of Asian American . applicants being given lower academic ratings than white 
applicants for similar academic credentials and accomplishments. 

AJ.though the academic rating area was in some ways the easiest in which to assess the consistency 
of reader ratings, OCR also found similar ratings of the quantity, duration, and quality of participation 
in extracurricular activities. For instance, readers appeared to be mindful not only of the number of 
activities in which an applicant was involved, but the number of hours per week, the nature and 
significance of the accomplishments in a given activity, and the number of years of commitment to, 
or active involvement in the activity. Again, OCR found consistency in the ratings of Asian American 
and white applicants with similar credentials. It should be noted, howe.ver, that almost all ( over 95%) 
of the applicants·received some form of a 2 or 3 rating in this category. Hence, there was not a great 
deal of differentiation in the ratin6s in the extracurricular area. 

OCR found less consistency among readers' ·ratings in the athJetic and personal categories. For 
example, several applicants listed nothing on their applications under athletic activities. Different 
readers would give either a 6 or a 4 as a rating where nothing was listed. A 6 rating indicates either 
that something is missing from a file or that there is some extenuating circumstance which precluded 
an applicant's participation. A rating of 6 is not a negative rating. OCR found several cases where 
one reader would give a 6 rating when nothing was written down on the application, and another 
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reader would give the same case a 4. Additionally, it was clear that several readers had differing 
views of what level athletic activities constituted a 3 rating and what level constituted a 4. Some 
applicants v.ith only recreational participation during high school received a better athletic rating than 
applicants who participated on varsity teams in high school. 

OCR questioned Harvard regarding the apparent inconsistencies among reader ratings in the athletic 
category. Harvard explained that some readers did have different views of what levels of athletic 
participation constituted a 3 versus a 4 athletic rating, however, the individual readers were consistent 
in rating all applications they read. Further, Harvard asserted, and we confirmed through an analysis 
of the data provided, that a 3 versus a 4 athletic rating made little difference in an applicant's chance 
for admission. OCR looked closely at individual reader's athletic ratings of both Asian American and 
white applicants and found that in almost all cases, there appeared to be consistency in the ratings. 
In other words, if a particular reader seemed to give worse athletic ratings than other rea~ers, OCR 
found that that reader treated Asian American and white applicants similarly by giving all applicants 
a poor rating. 

With respect to the personal qualities ratings, most applicants in our sample, both Asian American 
and white, were given between 3- and 2+. Overall, in the Classes of 1991 and 1992, from which our 
file samples were drawn, over 98% of the applicants received some form of a 2 or 3. However, 
between the two groups, 20% of Asian American applicants and 25.5% of white applicants received 
a 2 rating in the personal category. 

In reviewing files, we found that the differences between some 3 and 2 ratings, such as a 3- and 2 +, 
were not clearly discernable. According to the Admissions staff who were interviewed the personal 
rating is derived from a variety of elements in the applicant's file. It may be based on the essay 
written by the applicant. the comments of staff or alumni interviewers, teacher recommendations or 
any other information in the file which indicates strength of character. It could also be reflected in 
extracurricular activities, such as when an applicant has spent significant time doing community 
volunteer work. 

Because the information which went into the personal qualities rating could come from a variety of 
sources in an application, it was virtually impossible for OCR to identify exactly on what information 
a given reader based his/ber personal rating of an applicant. Of the 300 files examined in this phase 
of the file review, OCR found only one applicant who received a personal rating poorer than a 3-
on the summary sheet. The applicant was an Asian American who was admitted, and who ultimately 
came to Harvard. The fact that the applicant was admitted despite the low personal rating supported 
Harvard's position that the readers and committees view the entire application as a whole. 
Admissions staff explained that generally, with the exception of perhaps a very low academic rating 

HIGHLY CONFIDENTIAL - ATTORNEYS' EYES ONLY HARV00023670 



JA1365

Page 22 - Statement of Findings, Compliance Review 01-88-6009 

which might indicate an inability to perform the academic work at Harvard, weaknesses in some areas 
could be overcome by strengths in other areas. Our comparison of the personal qualities ratings to 
the supporting material in the applicant files revealed no apparent inconsistencies between the ratings 
and the underlying documentation. In all cases where an applicant received a 2 or better personal 
rating, there was some evidence either in the reader's narrative comments or the supporting 
documentation with the application (such as a Teacher's recommendation) which suggested that the 
applicant had unusually strong personal qualities. 

In light of the lower ratings for Asian Americans and the subjective nature of the personal category, 
we looked for evidence of stereotyping, and for indications that cultural differences, which might have 
placed Asian American applicants at a disadvantage, were overlooked. Basically, as discussed more 
fully in the following section, we found little evidence of negative stereotyping of Asian American 
applicants. With respect to cultural differences, it was not apparent from readers' comments or from 
the ratings themselves, how, if at all, ethnic or cultural background was taken into account. Perhaps 
more importantly, however, numerous Asian American files did not reflect review by the Asian 
American reader, raising the potential that cultural differences in areas affecting the personal rating, 
such as leadership style, for example. may not have been fully considered. 

With respect to the POR, which Harvard stated represented an applicant's likelihood of admission 
based on all factors and information (not simply the four major rating areas), OCR found only a 
handful of Asian American cases from the sample of 300 in which one or two readers appeared to 
give a POR which did not seem to ret1ect the documentation in the applicant folder, and did not 
appear.to be consistent with the PO Rs assigned by other readers of the same folders. We found that 
the readers who gave the lower PORs, however, gave individual ratings in the four major rating areas 
that were comparable to the individual ratings of other readers of the same Asian .American folders 
and that appeared to be consistent with the applicant's achievements as documented in the folder. 
OCR was informed by Harvard that the POR represents an individual reader's personal view of the 
likelihood of a.dmission of a particular applicant, and consequently, it appears that the lower PORs 
in the handful of cases simply reflected the individual reader's perception that a given applicant was 
not as strong or deserving of being admitted as other applicants with similar individual ratings. While 
the disparity in the POR ratings, was not significant enough for OCR to conclude that the readers 
were discriminating against Asian Americans, OCR noted there were several Asian American files 
read by only one reader which received a 3 POR (defined as a "Solid Contender" by the Reading 
Procedures). These appeared to be worthy of further consideration, at least by the Asian American 
ethnic reader. Most of these files had no evidence reflecting that they had been reviewed by the 
Asian American ethnic reader. 
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The final phase of the file review consisted of reviewing approximately 2,000 Summary Sheets 
containing comments and numerical ratings from the readers. For the Cla~s of 1991, OCR received 
and reviewed 950 Summary Sheets, 219 admitted students and 731 rejected candidates. Similarly, 
for the Class of 1992, a total of 1,020 Summary Sheets were reviewed, 260 admitted students 760 
applicants who were rejected. Within each category there were approximately an equal number of 
Asian American and white applicants. 

Although our review of the applicant information contained on Summary Sheets did not provide a 
basis for determining whether reader ratings were supported by file documentation, we used the 
Sheets to conduct a more detailed analysis of possible differences between readers in assessing Asian 
American and white folders. We looked to see whether one or more readers appeared to treat Asian 
American applicants more harshly than other readers reviewing the same candidate. Also, we sought 
to detennine how the Asian American reader ratings and comments on Asian American applicants 
differed from other readers. Through a review of the comments by the readers we checked for any 
evidence of bias or insensitivity towards Asian American applicants. Finally, also from the comments, 
we tried to determine what actually "tipped" the balance in favor of admitting individual applicants. 

We found that of the 989 Summary Sheets from Asian American applicant files, only 189 or 
approximately 19.1 % had been read by the Asian American ethnic reader. OCR's review of the 
Summary Sheets, therefore, did not support Harvard's initial contention that the ethnic reader reads 
"most" of the Asian American applicants, or that she reads "all" or nearly all of the Vietnamese and 
Filipino applicants. OCR observed several applicants who were noted by the reader as Vietnamese 
refugees or of Filipino heritage, for whom there was no evide'nce of the ethnic read. Additionally, 
most of the Asian American cases that were read by the ethnic reader were not read by her as an 
''extra" or "4th" reader, but rather as a first reader who was assigned to read the case because it was 
on her docket. 

However, Harvard indicated that the Asian American ethnic reader was assigned to dockets and sits 
on subcommittees which included over half of all Asian American applicants. Consequently, Harvard 
asserts that in addition to those applicant files in which OCR found evidence of the Asian American 
ethnic read, the Asian e thnic reader reviews files and participates in discussions a t subcommittee and 
full committee meetings on many more Asian American applicants for which there is no written 
evidence of her input. 

In order to see whether the Asian American ethnic reader's rating or comments were any different 
than other readers, we looked separately at Summary Sheets from aU Asian American and white 
applicants in our sample which she had read. OCR found that there was no discernable distinction 
in e ither the nature or tone of her comments for Asian American and white applicants. Her 
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comments addressed, generally, the strengths and weakness of each applicant. There was also no 
discernable difference between her comments and those of other readers in terms of any cultural or 
experiential differences faced by Asian American applicants. Put another way, it would be no easier 
to tell from her comments than from any other reader's comments, that the applicant being reviewed 
was Asian American or that the reader reviewing it was a fourth or ethnic reader. Similarly, the 
ratings, themselves, suggest little if any difference between the Asian American ethnic reader's 
numerical ratings of Asian American applicants and other reader's numerical ratings of Asian 
American applicants. Harvard asserted that the Asian American ethnic reader played an important 
role, not only in reviewing applicant files, but in sharing useful information about Asian American 
applicants with other readers. They claimed that she generally heightened staff awareness of Asian 
American issues which could help Asian American applicants in the admission process. 

While our file review did not support Harvard's assertion that the Asian American ethnic reader 
reviews "most" or all files of Asian American applicants who "have a chance." we could not conclude 
that the lack of an ethnic read put Asian Americans at a disadvantage. However, the J\.sian American 
ethnic reader's role, in part, was . to ensure that no cultural or ethnic differences pertaining to Asian 
Americans were overlooked. To the extent that she is unable to review Asian American files as a 
reader, the possibility exists that some ethnically-related factors might be overlooked. 

In addition to examining the ethnic reader's comments, OCR's concern for the potential stereotyping 
of Asian American applicants prompted a review of reader comments for negative characterizations 
which could have an impact on the admissions decision and ratings. On its face. reader comments 
revealed several recurring characterizations attributed to Asian American applicants. Quite often 
Asian American applicants were described as being quiet/shy, science/math oriented, and hard 
workers. For example, one reader's comment embraced all of these in describing an Asian American 
applicant when she wrote: 

" ... (applicant] seems like a reserved, hard-working, aspiring woman scientist/doctor." 

While such descriptions may not seem damaging, OCR was conscious that problems of "model 
minority" stereotypes could negatively impact .A.sian American applicants as a whole. This concern 
was also raised when OCR's file review came upon comments such as: 

"He's quiet and, of course, wants to be a doctor . . . " 
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suggesting that most or all Asian American applicants "want to be a doctor." Or more pointedly: 

" ... [applicant)'s scores and application seem so typical of other Asian applications 
I've read: extraordinarily gifted in math with the opposite extreme in English." 

OCR noted that in a number of cases, Asian American applicants were described as "quiet, shy, 
reserved, self-contained, soft spoken" and that these characteristics were underlined for added 
emphasis by the reader. While white applicants were similarly described, OCR found such 
descriptions ascribed to Asian American applicants more frequently. In some cases these comments 
actually originated from the interviews, teacher or counselor recommendations, or self-descriptions 
given by the applicant. For instance, in one case, an interviewer wrote: 

" ... he comes across as the hard worker rather than the really outstanding poten.tial 
scholar." 

In another, a teacher reports: 

" ... [ applicant] has naturally reserved qualities." 

OCR recognized that reader comments were also sometimes echoes of other reviewers' commentaries 
related to the applicant. OCR also noted a few cases in which the readers referred to an applicant 
as "a classic V.N. [Vietnamese] bootstrap case" or "a classic BC/NC (blue collar/non-college 
background) Asian American from the inner-city." While it was clear from the context of the 
statement that the readers were not criticizing the applicants, and that there was no negative 
intention, the comments do suggest a tendency to stereotype by calling the applicants "classic." 

Additionally, OCR found another reader's comment which suggested a degree of insensitivity on the 
part of the reader. The file received five reads, including an ethnic read. Reader one gave a 3+/2-
POR, reader two gave a 2-/3+ FOR and the ethnic reader gave a 2- POR. The third reader, 
however, gave a 3/4 POR. The applicant was listed as a "BCNC" applicant, whose parents owned and 
operated a grocery store. The third reader wrote the following comment to the other readers: 
"Don't romanticize, by the way - the grocery may be profitable . they are back in the middle-class 
suburb, remember." This comment suggests that the fact that the applicant's family grocery store was 
doing well enough for the family lo live in the "middle-class" suburb, somehow, detracted from, or 
operated to the disadvantage of the applicant. The comment also illustrates the distinction drawn 
between socio-economic status ("BCNcn), and ethnicity. 
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OCR also found some evidence of the readers' sensitivity to the obstacles facing Asian Americans, 
especially new immigrants. For example, one reader commented on a low alumnus interview score 
( 4/5) and mediocre teacher support by saying "IV [the interview] and TRs [teacher recommendations] 
say [the applicant] is reserved, this may be the Filipino culture that others don't quite understand." 
Additionally, there were numerous comments justifying lower verbal SAT and Achievement scores 
for Asian American applicants because English was a second language which was not spoken at home. 
In many of these cases, the readers looked more closely at the teacher recommendations and essays 
written by the applicant, rather than the verbal SAT score to determine whether the applicant had 
sufficient language and writing skills to succeed at Harvard. 

OCR found that while some reader comments could be construed to negatively affect the case of 
Asian American applicants, the ratings given to the applicant, where these comments did occur, did 
nol reflect a lower than expected score. For example, in the aforementioned interviewer's comment 
on "hard worker" versus the "outstanding potential scholar," the reader rated the applicant's academic 
area a "2," consistent. with his test scores and class standing. Similarly, applicants who were deemed 
to be "quiet/shy'' were often rated "3" or better in the POR. 

OCR concluded that, while descriptions of Asian American applicants were found that could have 
implications for the stereotyping of Asian American applicants, they could not be shown to have 
negatively impacted the ratings given to these applicants. 

In reviewing Summary Sheets for indication of specific factors which appear in a general sense to 
positively or negatively affect admissions, OCR found that the most frequent comments indicating why 
an applicant was rejected stated that an applicant was "hookless", "not special'', "standard'', "flat", or 
otherwise "not unique in the H/R pool," and, thus, would have difficulty getting admitted. The 
second most frequent comment for rejected applicants was that they were weak academically, in 
comparison to other applicants. On the plus side, the most clear indication of positive weight which 
appeared to significantly increase an applicant's chance of admissions was found in comments on 
recruited athlete and legacy files. 

OCR found information in Lhe readers' comments on the Summary Sheets which illustrated the 
significance of the weight given to recruited athletes. The following readers' comments from 
applicants who were admitted to the classes of 1991 and 1992, illustrate the weight and significance 
that athletics can play in the admissions process: 

"A shaky record and so-so scores don't bode well for [the·app1icant's] case, ... nice personal 
qualities, and he'd make a fine addition to the team if the coaches go all out for him, but 
that's what it would take ." 
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" ... a straightforward case hanging on athletic ability. Easy to do if a needed 'l' [athletic 
rating], pretty ordinary if not." 

"As a swimmer who could 'help the program' she is special. If she isn't really special, the case 
will be difficult to make." 

"I fear that this may be tough without a field hockey push." 

"If she's a '1' [athlete] she's one to compare on 'the list'. Otherwise I'm afraid the mediocre 
scores will work against her." 

These comments suggest that an applicant's athletic ability and Harvard's need for such an athlete 
on its teams (reflected in the coaches' "lists"), can be crucial if not decisive in determining whether 
or not to admit the applicant. 

OCR noted that both Asian Americans and white applicants received positive weight for athletic 
"tips". There was no evidence in the Summary Sheets to suggest that the implementation of an 
athletic preference or "tip" was in any way designed to negatively treat or affect Asian American 
applicants. 

Similarly, our review of the readen;' comments on the Summary Sheets illustrated the significance of 
being a Harvard/Radcliffe legacy in the admissions process. OCR observed the following readers' 
comme.nts on applicants who were ultimately admitted to the classes of 1991 and 1992 which illustrate 
the positive weight given for being a legacy: 

"Well, not much to say here. [Applicant] is a good student, w/average EC's [ extracurricular], 
standard athle tics, middle-of-the-road scores, good support and 2 legacy legs to stand on .. 
. . Let 's see what alum thinks and how far the H/R [Harvard/Radcliffe] tip will go." 

"Dad's . .. connections signify lineage of more than usual weight. That counted into the 
equation makes this a case which (assuming positive TRs and Alum IV) is well worth doing." 

'This is a good folder, but without the lineage it seems shy of an absolutely clear hook." 

"We'll need confirmation that dad is a legit, S&S [Alumni Schools and Scholarship Committee 
participant] because this is a "luxury" case othetwise. 

"Without lineage, there would be little case. With it, we will keep looking." 

HIGHLY CONFIDENTIAL - ATTORNEYS' EYES ONLY HARV00023676 



JA1371

• ' , ;' 

Page 28 - Statement of Findings, Compliance Review 01-88-6009 

"Not a great profile but just strong enough #'s and grades to get the tip from lineage." 

It is evident from some of these readers' comments that being the son or daughter of an alumnus of 
Harvard/Radcliffe was the critical or decisive factor in admitting the applicant. · It is clear that the 
"lineage tip" can work to the advantage of an applicant by offsetting weaker credentials in virtuaUy 
any of the rating categories. There is also some evidence to suggest that certain alumni parents' 
status may be weighed more heavily than others. For instance, the distinction made between alumni 
and "S&S" alumni suggests that legacies whose parent(s) participates on the Schools and Scholarship 
Committee are likely to get a bigger ''tip" (more positive weight) in the admissions process than 
legacies whose parents are not as active with Harvard or Radcliffe. 

OCR concluded from the file review that both Asian American and white legacy applicants were 
given "tips" for their legacy status. OCR observed, however, that there were significantly fewer Asian 
American applicants than white applicants in our sample of approximately 2,000 Summary Sheets, 
who had the legacy status, and fewer still, who had several generations of lineage at Harvard. 

With respect to the positive weight or "tip" assertedly given to Asian American applicants, there were 
few comments in the approximately 1000 Summary Sheets which reflected this. The only comment 
suggesting an ethnic tip was found on a Filipino applicant's Summary Sheet which stated: "The 
number of Phillipino students in the pool is very small. - Given the scores and support I don't see 
a problem." It should be noted that this applicant received a 2 POR and had strong ratings in all 
individual rating categories. 

OCR found no readers' comments which suggested that an applicant's Asian ethnicity was a 
significant or important factor in deciding to admit the applicant in the same way that being a legacy 
or a recruited athlete was instrumental in admitting numerous applicants. This conclusion was best 
exemplified by the comments of the third reader on an Asian American applicant whose folder 
showed that he was both clearly influenced by his ethnicity and a good athlete: 

"He is more the hard worker than the scholar but if the soccer talents are competitive 
at H/R then he is special." 

The applicant's Asian American ethnicity is not recognized and he would only be considered "special" 
based on his athletic talent. While the various "tips" or preferences could not be weighed or defined 
precisely, it was clear that the ethnic tip for Asians was significantly less instrumental, and present 
less often than tips for legacies and recruited athletes. 
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SUBCOMMTITEES AND FULL COMMITTEE 

In addition to reviewing files to determine how the reader system was implemented, OCR sought to 
examine the implementation of the subcommittee and full committee portion of the admission 
process. As described previously, both the subcommittees and full committee conduct oral 
deliberations followed by a voting process on each and every applicant. In addition to interviewing 
staff, we reviewed the limited available data on subcommittee and full committee actions to de termine 
whether Asian Americans might have been adversely affected by these processes. Also, we assessed 
the effect of the development of targets on Asian American applicants. 

During interviews with Admissions staff, OCR was told that the Asian American "ethnic tip" could 
be reOected in the subcommittee and full committee meetings. When asked exactly how this tip 
would come up in such meetings, none of those interviewed could think of, or remember a single case 
in which an applicant's Asian American ethnicity was cited as the "tip" whjch resulted in that applicant 
being admitted over a substantially equal wrute applicant. 

OCR requested information from Harvard specifying the admit/reject status of applicants at .the end 
of the subcommittee meetings in order to compare those figures to the final admit/reject uecisions 
which resulted from the full committee meetings. In this way, we could determine how Asian 
American applicants were affected by the subcommittee deliberations in comparison to the full 
committee. Unfortunately, Harvard was only able to provide data on the subcommittee results for 
the Class of 1993. The information below represents the number of po tential admits resulting from 
subcorf!rnittee delfoerations, which was compiled just prior to the fu ll committee meetings. 

Total Admitted: 
Admitted Asian Americans: 
Admitted Others: 
Admitted Lineage*: 
Admitted Athletes"': 

1959 
292 

1263 
261 
216 

Class of 1993 

In comparison, after full committee deliberations, the results in terms of the final admitted class are 
below: 

Total Admitted: 
Admitted Asian Americans: 
Admitted Others: 
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Admitted Lineage*: 
Admitted Athletes•: 

290 
300 

*Harvard noted that these statistics do not break down lineage and athletes by race, and therefore, 
one applicant may show up more than once in the statistics. 

Without similar data for several years, OCR was unable to find any patterns or trends in the 
admission of Asian Americans versus whites from these figures. We did note that the number of 
Asian Americans admitted to the Class of 1993, rose by 49 from the Subcommittee decisions to the 
final decisions of the full committee. Consequently, from this limited data, OCR found no evidence 
to suggest that . .:\sian Americans were being restricted or hindered during the final full committee 
meetings. In fact, at least during the 1993 class year, proportionally, Asian Americans made greater 
gains than Other (white) applicants and than lineage applicants during the full committee process. 

To assess the effect of subcommittee deliberations on Asian American applicants, we tried to 
determine whether the development of targets could adversely affect Asian Americans. If the targets 
reflected different proportions of applicants to be admitted in different dockets (subcommittees), we 
looked to see whether those dockets with disproportionately large numbers of Asian Americans bad 
smaller targets. 

DOCKET 

A 
C 
M 

All 
Dockets 

TABLE 4 

CLASS OF 1991 

TARGET AS% 
Of ALL APPS. 
IN DOCKET 

14. 1% 
12.6X 
28.6% 

14.6% 

X OF ASIAH AMERICAN 
APPS. !If DOCKET 

27. 1% 
30.3% 
5.3% 

15.2% 

TARGET ASX 
Of ALL APPS. 
IN DOCkET 

12.n: 
11.3% 
Z8.7X 

14. 1% 

CLASS Of 1992 

% Of ASIAN AMERICAN 
APPS IN DOCKET 

26.4% 
33.8% 

5.7% 

15.7'% 

As shown in Table 4 above, OCR evaluated Dockets A and C, which represented the States of 
California and Hawaii, because they contained large percentages of Asian American applicants in the 
Classes of 1991 and 1992, but appeared to have relatively low percentages of total applicants targeted 
for admission. Harvard explained that the targets were set based largely upon the strength and 
quality of applicants in the docket, as well as the number of special interest of preference group 
applicants. In part, to determine whether the lower targets in A and C dockets were justified, OCR 
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conducted an analysis described in the following Statistical Analyses section which showed that 
Californian applicants were somewhat weaker than non-Californian applicants. However, it also 
appears that the large number of Asian Americans in these dockets did not have a strong positive 
effect on the target size, which is consistent with our conclusion that there is little if any Asian 
American "tip." 

Additionally, we observed that Docket M (New England Preparatory Schools) had a high percentage 
of applicants targeted-for admission, and a low percentage of Asian Americans in the applicant pool. 
OCR notes that the high targets for dockets such as M reflected not only· the strong qualifications 
of the applicants from the prestigious New England preparatory schools, but also, quite possibly, a 
large number of legacy applicants from the docket as well. From all of the above, we concluded that 
Asian Americans did not appear to be disadvantaged through the establishment of docket targets. 

STATISTICAL ANALYSES 

As stated previously, the admit rate for Asian American applicants over the last seven years (Classes 
of 1986 to 1992) was significantly lower than for white applicants. 1n the Implementation section 
above, OCR determined that Harvard implemented its admissions procedures, particularly the process 
of reviewing application folders and assigning reader ratings, in a manner which did not treat Asian 
Americans differently ( except as previously noted). Nonetheless, it was impossible to determine 
exactly why, and on what basis, any individual applicant was accepte_d or rejected. Harvard 
maintained that this decision was not based on any formula which mechanically used the reader 
ratings or any other information contained in the folders . Instead, all information was taken into 
account through a succession of individual (reader) and group (subcommiLLee and full committee) 
assessments to ensure that each applicant is excellent and well-rounded, and would contribute to a 
diverse student body. 

Consequently, OCR sought an explanation through statistical analyses on all ten Classes (1983-1992), 
including virtually all (approximately 110,000) Asian American and white applicants for those years, 
using information contained on a computer data tape provided by Harvard. The tape included the 
following applicant infonnation: 

1. Personal data 

Home state 
Sex 
Financial aid applicant 
Tentative fi e ld of study 
Prospect ive occupation 
Prospective college activiti es 
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Parents' occupation 
Parents' college background 
Recruited athlete 

2. Academic record 

SAT and achievement test scores 
Class rank and class size 

3. Ratings· 

Reader -

Teacher 
Staff intervi ew 
Alumi intervie,1 

Overall 
Academic 
Extracurricular 
Athletic 
Persona L 

We note that there were slight differences between analyses conducted from the computer generated 
data and the "hard copy" information provided by Harvard. For example, in Table 11 in this section, 
2,236 Asian American applicants arc shown for the Class of 1992. Table 1 on page 4, based on the 
"hard copy'', indicates that there were 2,263 Asian American applicants for the same class. Toe 
difference can be attributed to our decision to utilize, for this section's analys~ only, applicants for 
whom an admit or reject decision was reflected on the computer tape data, without including 
applicants who may have filed an initial application, but did not complete the admission process (less 
than 3% of our sample). Consequently, the Asian American and white adrn1t rates described in Table 
8 are different from the rates that can be calculated from Table 1. 

It was explained by Harvard that this data tape was compiled for administrative purposes, as opposed 
to ·research. It is generally used by Harvard to provide a "shorthand" summary in numerical form of 
each of the thousands of applicants in a given year. However, reader ratings in the data base are only 
described in whole numbers, in contrast to the finer gradations on Summary Sheets, which we 
observed during the file review. Also, some applicant information is obtained late in the admissions 
process, most notably alumni interview ratings, and might not get enter.ed into the data base, although 
considered in making the admissions decision. Consequently, while there was information on over 
111,000 Asian American and white applicants on the tape, there was complete data on a much 
smaller number, approximately one-fourth of the total records. The incomplete records in almost all 
instances lacked only the alumni interview. Our analyses appeared to show little bias associated with 
the presence or absence of this in~ormation. 

More importantly, perhaps, is the understanding that, while there is a great deal of infonnation 
relevant to the admit/reject decision contained in the quantitative variables we analyzed, tbere may 
be other unmeasured variables which affect the decision. For example, the importance or weight of 

HIGHLY CON FIDENTIAL - ATTORNEYS' EYES ONLY HARV00023681 



JA1376

Page 33 - Statement of Findings, Compliance Review 01-88-6009 

the "tips" given to certain applicants would not be necessarily be quantified in the tape data. In 
addition, there are two substantive steps in the admissions process, · the subcommittee and full 
committee deliberations, which would nol be reflected in the information on the data tape. Finally, 
it is clear both from Harvard'.s statements, and our investigation, that there is no formula by which. 
the quantitative information analyzed is translated into an admissions decision for any or all 
candidates. 

Our first task was to determine whether the .Asian American and white applicant pools were similarly 
qualified. If the white applicants were, on average, superior to Asian American applicants, then it 
is reasonable to expect that whites would be admitted at a higher rate. A simple way to compare the 
two groups is to view the mean scores of Asian American and white applicants over the ten year 
periocl on ten admissions criteria central to the admit/reject decision. .As shown in Table 5 below, · 
while the two groups were found to be significantly different on many of the variables, t_hey appear 
overall to be comparably qualified when viewing their means. (Not_e that for reader ratings a 1 
represents the best rating and 4 or 5 represents the worst rating.) 

VARIABLE 

. Academic Rating 
Athletic Rating 
Extracurr. 
Personal Rating 
SAT Math 
SAT Verbal 
Counselor R11ting 
Class Percent (Rank) 
Alumi Rating 
Teacher Rating 

TABLE 5 

MEAN SCORES OF ASIAN AMERICAN AND lolltlTE APPLICANTS 
TEN YEARS 

ETHNIC 
GROOP HIGHER ASIAN WHITE 

Asian Ameri can 2.81 2.97 
\lh i te 3.33 3.06 

2.77 2.75 
llhite 2.84 2.79 
Asian American 683 661 
White 606 623 

2.63 2.66 
Asian American 93.46 91 .46 

2.68 2.63 
As i a·n American 2.58 2.61 

SlGNlFICANCE 

s 
s 
ns 
s 
s 
s 
ns 
s 
ns 
s 

Another more sophisticated way of examining the issue of comparability of applicant pools is to 
employ a discriminant function analysis. This multivariate technique indicates whether, on specified 
admissions criteria, the two applicant groups are statistically different and, if so, which criteria or 
variables best distinguish between the two groups, controlling for the other variables. By controlling 
for the effect of the other variables, one avoids inappropriately attributing a unique effect to one. 
For example, it allows us to measure the individual effect of each of four academic measures 
(academic rating, SAT Math and Verbal, Class Percent), which are basically measuring similar things, 
that is, aspects of academic performance. The same ten admissions variables shown in the mean 
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scores comparison above from the data tape were selected. The results of this discriminant analysis 
showed that the groups were different on eight of the ten variables as shown in Table 6 below.-
Generally, Asian Americans had higher academic scores, whites, higher non-academic scores. While 
the eight admissions criteria did significantly discriminate between Asian Americans and whites, the 
magnitude of the difference between the two groups was small as indicated by the small partial r2 
values for each variable. Hence, it appears from this analysis as well, that the Asian .American and 
white applicant pools are similar in overall quality. 

ETHXIC 
GROOP HIGHER 

llh i te 
Asian American 
lolhite 
Asian American 
llhi te 
Asian American 
\Jhi te 
Asian Amer ican 

VAR IABLE 

TABLE 6 

D!SCRIMINAMT AIIALYSIS 
TEN YEARS 

All APPll CAJITS 

1. Athletic Rating 
2. SAT Math 
3. SAT Verbal 
4. Class Rani: 
5. Personal Rating 
6. Counselor Rating 
7. Extracur ricular Rating 
8. Academic Rating 

PART. r2 Signi ficance 

.0180 s 

.0125 s 

.0180 s 

.0035 s 

.0010 s 

. 0008 s 

.0005 s 

.0002 s 

From the above analyses we could not conclude that the disparity in Asian American and white admit 
rates \ll3S attributable to differences in the quality of the respective applicant pools. 

We then employed logis tic regression to try to identify which of the ten admissions variables could 
account for the admit rate disparity. Logistic regression is a multivariate technique which can determine 
not only whether specific admissions criteria, in fact, influence the admissions decision, but more 
importantly, whether their impact is different for Asiaµ American applicants as compared to white 
applicants. Through this technique, we identified six variables which appeared to negatively impact Asian 
Americans, that is, those variables on which Asian Americans received Jess benefit in the admit/reject 
decision than white applicants with similar scores. These were three of the reader ratings: academic, 
extracurricular and personai, along with the Counselor and Alumni ratings, and SAT Math. Since 
Harvard asserted that the preference given to legacy and recruited athlete applicants explained the admit 
rate disparity, we next reran the logistic regressions without these two groups. When recruited athletes 
and legacies were removed from the analysis, all of these race effects disappeared, with the exception that 
one variable, the reader academic rating, continued to have a small adverse effect on Asian Americans. 
The effect size, however, was too small to explain the disparity in overall Asian American and white admit 
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rates. Harvard's assertion, therefore, that the differential admit rate between whites and Asian Americans 
is a function of the preference given to recruited athletes and legacies, was supported. Conversely, we 
could not conclude from the logistic regression analysis tha·t any of the tested admissions variables 
explained the disparity in Asian American and white admit rates. 

We looked further at the treatment of legacies and recruited athletes, two groups that get a "tip" in the 
admissions process. Harvard's assertion that the admit rate disparity could be attributed to these groups 
was based on the low number of Asian Americans in these groups, which had higher admit rates in 
comparison to other applicants. As shown in Table 7 below, over the eight years for which data were 
available for both alumni children and recruited athletes, the admit rate for all applicants was 16.9%. 
(Note that "All Applicants" in Tab]e 7 and ''Total Applicants" in Table 12 reflect Asian American and 
white applicants only.) Io the same period, alumni children were admitted at a 35.7% rate and recruited 
athletes at a 48.7% rate. While Asian Americans comprised 15. 7% of all applicants over the eight years, 
they represented only 3.5% of the alumni children pool and 4.1 % of the recruited athlete pool. We 
separately viewed the Classe~ of 1991 and 1992, as these were the classes from which our file review 
samples were drawn. The data from these classes were consistent with the eight year totals. 

TABLE 7 

ADMIT RATE TOTAL M's in 
8Y CATEGORY .# APP LI CANTS TOTAL APPS . 

CLASSES OF 
1985-1992 ~8 Yrs.1 

All APPL! CANTS 16.9% 86437 13562 (15. 7%) 

CH I LDREN OF ALUMN I 35. 7"/. 9927 344 ( 3 .5%) 
RECRUITED ATHLETES 48.7"!. 3747 153 ( 4. 1%) 

CLASS OF 1992 

ALL APPLICANTS 15.6% 11182 2236 (20 . 0%) 

CHILDREN OF ALUMNI 35.2% 1198 42 < 3.5%) 
RECRUITED ATHLETES 41.0% 541 23 ( 4.27.) 

CLASS Of 1991 

ALL APPLICANTS 15.5% 11231 2149 (19.1%) 

CHILDREN OF ALUMNI 33.4X. 1165 46 ( 3.~) 
RECRUITED ATHLETES 39.4% 619 26 ( 4.2X) 
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The effect of legacies and recruited athletes on the comparative admit rate between Asian Americans 
and white applicants is most easily shown hy viewing the rates of admission with and without these twp 
groups. 

TABLE 8 

ALL APPLICANTS NO All..lMMT OR: REC. ATHS. 
CLASS AA \JHITE AA \lll lTE 
YEAR ADMIT ADMIT ADMIT ADMIT 

RATE RATE SIGNIFICANCE RATE RATE SIGIHFICI\MCE 

1992 13.0% 16. 2% s 12.5% 11.0% s 
1991 t2.4% 16.2% s 12.0% 11.3% ns 
1990 11.4% 18.0% s 10.5% 12.4% s 
1989 12.8% 17 .1Y. s . 11.7% 12.8% /\S 

1988 12.9"4 18.1% s 11.4% 12.6% ns 
1987 14.4% 19.8% s 13.5% 14.2% ns 
1986 13. 7% 18.9% s 12 .:r.4 13 .7% ns 
1985 14.6% 16.8% ns 14.1% 11.9'-' s 
1984 15.3% 15.8% ns 15. 1% 13.2% ns 
1983 15 .2% 17.3% ns 14.2% 14 .3% ns 

Total 13.2% 17.4% 12.5% 12.8% 

The above table demonstrates that the disparity in admit rates is virtually eliminated over the ten year 
period when removing legacies and recruited athletes from the sample . In fact, for three classes, 
including the Classes of 1991 and 1992, .1.\.sian Americans were admitted at a higher rate than white 
applicants without these groups. 

Evidence of the weight or "tip" given to legacies and recruited athletes can be shown by a comparison 
of the strength of legacy and recruited athlete applicants who were admitted with non-legacy/non-athlete 
admitted applicants. In Tahle 9 below, the mean scores over the ten years (Classes of 1983 to 1992) are 
described: 
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SAT Math 
SAT Verbal 
Atnletic Rating 
Academic Rating 
Extracurr. Rating 
Personal Rating 
Teacher Rating 
Counselor Rating 
Alumi Rating 
Class Rank 

TABLE 9 

MEAN SCORES OF RECRUITED ATHLETES 
CHILDREN Of ALU4NI AND IION ATKLETE/NC»I ALlJOII 

FOR ADNJTTED APPLICANTS 
All YEARS 

ALL ADMITTED APPLICAIITS 

RECRUITED ATHLETES 

67.02 
60.30 

1.31 
3.00 
2.90 
2.52 
2.43 
2.43 
2.35 

92.30 

CHILDREN OF ALUMNI 

69 .50 
67.41 
3.08 
2.40 
2.52 
2.53 
2.32 
2.34 
2.25 

92.47 

Na. ATHLETE/ 
NOi ALIMNI 

71. 77 
68.67 

3.11 
2.1 9 
2.43 
2.44 
2.08 
2.14 
2.06 

96. 73 

With the exception of the athletic rating, non-legacy/non-athletes scored better than legacies and 
recruited athletes in all areas of comparison. In addition, the differences between non-legacy/non-athletes 
and legacies and, separately, between non-legacy/non-athletes and recruited athletes was found, in each 
category, to be statistically significant. 

It is clear frori1 these analyses that the "tip" given to legacies and recruited athletes is weighted quite 
significantly in the admissions process. The comparison shows that on· average, the admitted non-
athletelnon-legacy applicants scored more than 130 points higher on the combined math and verbal SATs 
than the admitted recruited athletes, and 35 points higher than the legacies. Still, although recruited 
athletes score relatively low on the SATs in comparison to other Harvard applicants, their scores would 
place them in the top percentiles of all students taking them. 

Having determined that legacies and recruited athletes are favorably treated in the admissions process, 
we evaluated whether Asian American and white applicants within ·these pools were similarly treated. 
The overall pattern of mean scores below suggests that the Asian Americans and whites are similarly 
qualified .within the legacy and recruited athlete categories. 
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SAT Math 
SAT Verbal 
Athletic Rating 
Academic Rating 
Extracurr. Rating 
Personal Rating 
Teacher Rating 
Counselor Rating 
Al1.111ni Rating 
Class Rank 

TABLE 10 

MEAN SCORES OF RECRUITED ATHLETES 
CHILDREN OF A.llJINI AND NON ATHLETE/NON AUJNNI BY RACE 

ALL YEARS - ALL APPLICAXTS 

RECRUITED ATHLETES CHILDREN OF ALLl4til 
Asian Asian 
Amer. I.Jhi te Amer. llh i te 

67.42 64.85 68.47 66.33 
58.74 57.83 62.24 63.72 

1.48 1.40 3.27 3.10 
3.05 3.30 2.83 2.89 
2.92 2.99 2. 74 2. 71 
2.77 2.66 . 2.83 2.75 
2.58 2. 59 2.64 2.62 
2.60 2.62 2. 74 2.67 
2.70 2.55 2.52 2.54 

90.79 88.25 88.51 86.29 

NON ATHLETE/ 
NON ALLMHI 
Asian 
Amer . llhi re 

68.70 66.16 
60.91 62.34 
3.35 3.15 
2.86 2.97 
2.77 2. 75 
2.84 2.81 
2.57 2.61 
2.62 2.67 
2.68 2.65 

93.65 88.25 

Further, Table 11 below shows that in each of the last six years (prior to which there were so few Asian 
American recruited athletes that comparison was not feasible) there was no significant difference in the 
admit rates of Asian American and white recruited athlete applicants. In terms of legacies, in only one 
year was there a significant difference. These data appear to indicate that .Asian American and white 
applicants are similarly treated within the legacy and recruited athlete pools. 

TABLE 11 

RECRUITED ATHLETES CHILDREN OF AL!Affil 
CLASS AA lolHITE AA WIIITE 
YEAR ADMIT ADMIT ADMIT ADMIT 

RATE RATE SIGN! Fl CANCE RATE RATE SIGNIFICANCE 

1992 34.8% 41.3% ns 26 .2% 35.6'.X. ns 
1991 31+.6% 39.6% ns 19.6% 34.0% s 
1990 42.9% 44 .2% ns 28.9% 39.8% ns 
1989 45.8% 44.2% ns 35.6% 32.0% ns 
1988 68.4% 58.1% ns 37.8% 34.9% ns 
1987 52.9% 53.1% ns 26.2% 38.6'.l: ns 

In addition, we reviewed two other sub-groups of applicants: California residents; and students who 
anticipated majoring in the biological sciences towards a career in medicine. One hypothesis to explain 
the lower admit rate for Asian American applicants is that categories of applicants in which Asian 
Americans are heavily represented are admitted at a lower rate. The sub-group of applicants from 
California was studied because Asian Americans were overrepresented in this group and, as shown below 
in Table 12, the admit rate was significantly lower than the admit rate for applicants in general. The 
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biological science/pre-med majors group was chosen because it was clear from the file review that readers 
often noted that Asian American applicants were "Oers", Admissions shorthand for students wh? 
indicated biological sciences as their anticipated major and medicine as their career goal. One way bias 
against Asian Americans might be manifested is through the use of stereotypes. If Asian American 
applicants are seen stereotypically as one-dimensional, math/science types, applicants who fit this pattern 
might be evaluated more negatively. As described in Table 12, Asian Americans are disproportionately 
represented among "CJ" applicants who, as a group also get admitted at a lower rate than other 
applicants. 

CLASS OF 1992: 

ALL Categories 

Cal if 
Non Calif 

Bio & Med ("CJ"l 
Mon CJ 

CLASS OF '991: 

All Categories 

Cal if 
Non Cal if 

Bio & Med ("CJ") 
Non CJ 

TOTAL 
APPLICANTS 

11182 

1593 
9589 

1433 
9749 

11231 

1573 
9658 

1585 
9646 

TABLE 12 

ASIAN AMERICAN 
APPLICAHTS 

# 

2236 

555 
1691 

543 
1693 

2149 

509 
1640 

621 
1528 

20.0 

34.8 
17 .5 

37.9 
17.4 

" 
1744 

195 
1547 

143 
1601 

19.1 1741 

32 .4 192 
17.0 . 1549 

39.2 185 
15.9 1556 

TOTAl APPLICANTS 
ADMITTED 

#' 

15.6 

12.2 
16.1 

10.0 
16.4 

15.5 

12 . 2 
16.1 

11. 7 
16. 1 

Through logistic regression analysis, we tested whether the large number of Asian American applicants 
in the California and CJ pools were adversely affected. For the Classes of 1991 and 1992, we found there 
was no California or CJ effect on Asian American applicants, that is, these applicants were similarly 
treated to non-California and non-CJ Asian American applicants. It appears, therefore, lhat the extent 
to which Asian American applicants in the California and CJ pools were admitted at a lower rate than 
other Asian American applicants is a reflection of their weaker qualifications. The view that Asian 
American applicants from California might be weaker than those from other areas of the country was also 
expressed by an Alumni Admissions committee member in southern California. Through additional 
logistic regression analyses on white applicants in the California and CJ pools, we were able to determine 
that Asian Americans are not disadvantaged in comparison to white within these two pools. Thus, we 
concluded that, although Asian American applicants from California and in the CJ pool are admitted at 
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a lower rate than other Asian American applicants, there was no evidence of intentional or unintentional 
bias. 

From all of the analyses performed, OCR found a strong and distinct correlation between the preferences 
or positive weight given to children of alumni and recruited athletes, and the disparity in Asian American 
and white admit rates. No other criteria or factors appeared to substantively contribute to the disparity. 
A:. a result of these analyses, taken together with the file review, we have concluded that the disparity 
in admit rates between Asian American and white applicants for the most part can be explained by this 
preference given to legacies and recruited athletes - groups that are predominantly white. The adverse 
effect on the Asian American admit rate was quite clear. Consequently, OCR examined Harvard's 
reasons for giving these preferences. 

JUSTIFICATION FOR PREFERENCES 

OCR learned that Harvard has been giving a preference to applicants who are children of alumni and 
to talented athletes at least back to the beginning of the century. OCR noted that these preferences 
were given long before there was a significant number of Asian American applicants. Also, it is clear that 
preferences for legacies and athletes are not unique lo Harvard. Consequently, we found no evidence 
to suggest that these preferences were instituted to intentionally or deliberately limit the number of Asian 
Americans at Harvard. Because of the disparate impact that these preferences have on Asian Americans, 
however, OCR proceeded to analyze the legitimacy of their use in the admissions process. 

Harvard explained that the preference for alumni children was given because: 

Harvard alumni support the college by devoting immense amounts of time in recruiting 
and other volunteer activities, by contributing financially, and by informing other people, 
be they potential students, parents, donors, or community leaders, about the College. 
Those alumni are naturally, very interested in the college choices of their own children. 
If their children are rejected by Harvard, their affection for and interest in the college 
may decline; if their children are admitted, their involvement with the College is renewed. 
Having children share the parent's college affiliation stimulates those three aspects of 
contribution: of service, of money, and of community relations. 

Additionally, in response to OCR's query whether alternatives had been considered which would serve 
Harvard's institutional and educational goals, but which might have a less severe impact on Asian 
American applicants, Harvard responded that: 
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... in our judgment, and in the judgment of many of our fellow institutions, tips for 
lineage ... could not be eliminated without a severe effect on the strength and vitality 
of the institutions and their ability to achieve their educational objectives. 

OCR asked Harvard for documentation supporting their assertion that alumni contribute both financially 
and through service to the University. Information submitted indicated that alumni provide the bulk of 
the scholarship funds provided to all students. In addition, Harvard demonstrated the extent to which 
alumni serve on the Schools and Scholarship Committee and other alumni organizations which are 
extrernely·important to the operation of the Admissions Office and other components of the University. 

With respect to athletic preferences, Harvard explained that its athletic programs. like the academic 
programs at Harvard sought the very best applicants who could contribute to those programs. 
Consequently, in the same way that unusually strong math or science scholars would he looked upon 
favorably in the admissions process for the contributions they could make to the math or science 
programs, talented athletes are looked upon favorably for the contributions they could make to the 
athletic programs. Further, Harvard maintained that a varsity sports program was an integral part of 
American college life, benefiting athletes and other students as well. 

Specifically, regarding the "tip" for athletics, Harvard stated that: 

Excellence in athletic ability is only one of the excellences that the Committee looks for. 
of course, and reflects the Committee's continual quest for diverse .abilities to contribute 

· to the life of the community. At Harvard, athletes are not admitted by a different 
committee, nor are they subject to a different process, nor do they receive athletic 
scholarships; they are viewed like the other students with whom they will live and study, 
and are distinctive only in the nature of their particular excellence. Dedicated athletes 
wish to compete with athletes of similar dedication, and that kind of intensity is valued 
in all candidates. Our coaches tell us again and again that it would be impossible to field 
a varsity level team without recruiting athletes and giving their athletic excellence the kind 
of positive weight we give a myriad of other non-athletic excellences in the admissions 
process. There is no alternative to a "tip" if Harvard wishes to have a competitive varsity 
athletic program. 

In evaluating Harvard's justifications for providing "tips" to legacy and recruited athlete applicants, OCR 
took into account court decisions related to this matter. While there is no case law which directly 
addresses the legitimacy of a private University admissions preferences to children of alumni, there is at 
least one case in which a court upheld such a preference for out-of-state children of alumni at a State 
University. In Rosenstock v. Board of Governors of University of North Carolina, 423 F. Supp. 1321 
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(1976), a Federal district court found that "defendants showed that the alumni provide monetary support 
for the University and that out-of-state alumni contribute close to one-half of the total given." Id. at 423 
p. 1327. The court concluded that ''to grant children of this latter group a preference then is a 
reasonable basis and is not constitutionally defective." Id. That case involved an Equal Protection 
challenge to a State University's preference to out-of-state applicants who were children of alumni. 
While Harvard is a private University, and we are reviewing its undergraduate admissions program under 
Title VI of the Civil Rights Act of 1964, the Rosenstock case does indicate one court's willingness to 
recognize the legitimacy of a link between a University's economic interests, and admissions preference 
to alumni children based on the fact that alumni donate large sums of money to the University. 

In addition to the Rosenstock case, one Justice on the U.S. Supreme Court at lea,;t mentioned the fact 
that a preference is given to children of alumni and recruited athletes. Justice Blackmun, in his separate 
opinion in Bakke supra., stated that: 

It is somewhat ironic to have us so deeply disturbed over a program where race is an 
element of consciousness, and yet to be aware of the fact, as we are, that institutions of 
higher learning, albeit more on the undergraduate than graduate level, have given 
conceded preferences up to a point to those possessed of athletic skills, to the children 
of alumni, to the affluent who may bestow their largess on the inst~tutions, and to those 
having connections with celebrities, the famous and the powerful. Bakke, 438 U.S. Rep. 
al 404. 

Justice.Blackmun went on to defer such matters to the expertise of educators, and to presume the good 
faith of the institutions administering such policies. There is no definitive authority, therefore, to suggest 
that such preferences are unlawful in and of themselves. 

With respect to alumni preferences, OCR asked Harvard to provide some evidence of their support and 
contributions to the University. Harvard provided information showing that last year, for ex<Jmple, alumni 
contributed over 36 million dollars to the Harvard College Fund, much of which goes to providing 
financial aid and scholarships to needy students. Additionally, Harvard provided data which indicated that 
over 4,000 alumni serve on schools and scholarship committees, and that the more than 37,000 dues-
paying members of the Harvard and Radcliffe Clubs contribute to the University by raising scholarship 
funds and sponsoring schools and scholarship committees. Harvard maintained that the direct financial 
support from alumni was an essential component of the financial aid that enables the University to 
maintain its "needs-blind" admissions policy and achieve its important educational objective of diversity 
in its student body. Data supplied by Harvard substantiated Harvard's assertion that alumni time, energy, 
money and intellectual resources were essential to maintaining the excellence of the institution. 
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OCR's review of current case law found no legal authority to suggest that giving preferences to legacies 
and recruited athletes was legally impermissible. In fact, the case law suggests that if schools are to 
possess a desirable diversity, officials must retain wide discretion, with respect to the manner of selecting 
students. The courts have generally been reluctant, if not unwilling to dictate what considerations or 
methods of selection are to be given priority in college admissions. OCR finds that the reasons or goals 
provided by Harvard for giving preferences to children of alumni and recruited athletes are legitimate 
institutional goals, and not a pretext for discrimination against Asian Americans. Additionally, Harvard 
asserted, and OCR accepts, that there are no alternatives to these preferences that could effectively 
accomplish the same legitimate goals. In light of the evidence, and the lack of any legal authority 
suggesting that such preferences are impermissible, OCR finds that Harvard's use of preferences for 
children of alumni and recruited athletes, while disproportionately benefitting white applicants, does not 
violate Title VI of the Civil Rights Act of 1964 or its implementing regulation at 34 C.F.R. Part 100. 

Based upon the entirety of OCR's review, and Harvard's explanations of its preferences for alumni 
children and recruited athletes, OCR drew the following conclusions. 

CONCLUSION 

OCR established that Asian American applicants to Harvard-Radcliffe were accepted at a statistically 
significant lower rate than non-minority (white) applicants in each of the last seven years covered by our 
review (Classes of 1986-1992). Our investigation found, however, no evidence of the use of a quota to 
limit the number of Asian Americans at Harvard, which might explain the disparity in admit rates. During 
the entire ten year period studied (Classes of 1986-1993), in each succeeding year both the number of 
.Asian American applicants and the number accepted were greater than in the previous year. In addition, 
an extensive review of the literature, documentation provided by Harvard, and extensive interviews of 
both Harvard staff aad other knowledgeable individuals, revealed no information attesting to the 
existence or use of quotas by Harvard. 

Consequently, we turned to Harvard's admissions policy and process for an explanation of the disparity 
between Asian American and white acceptance rates. After review of files and documentation submitted 
by Harvard, supplemented by interviews with Admissions staff, we found several policies and procedures 
in Harvard's admission process which indicated different m;atment of Asian American applicants on the 
basis of race. 

First, Harvard indicated that it provides an extra "ethnic" read for Asian American applicants. Our 
investigation found, however, that the "ethnic" read was an affirmative step designed to ensure a full 
understanding of the different backgrounds of Asian American applicants by having the applicant file read 
by an Admissions Officer who was knowledgeable and sensitive to the Asian American cultures and 
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experiences. Second, Harvard stated unequivocally that Asian American ethnicity is a factor in the 
admissions process which can weigh in favor of the admission of a specific applicant. We found that 
Harvard's intent was for race or ethnicity to be considered only as one positive factor in evaluating Asian 
American applicants, .which might make a difference in a situation where all other factors were 
substantially equal. Third, Harvard stated that some Asian American applicants are compared to other 
similarly-situated Asian American applicants during the admissions process. We found, however, that to 
the extent certain Asian American applicants were compared to other similar applicants, they were not 
ultimately shielded from comparison to all other applicants. Finally, Harvard stated that race is a factor 
in determining targets for the total number of applicants to be admitted from each docket. After further 
inquiry, OCR found that race was simply one, positive consideration in the development of a target for 
each docket, and that there were no targets for specific racial or ethnic groups of applicants. 

OCR concluded, to the extent that they treat Asian Americans differently from whites, Harvard's 
admissions policies and procedures intended race to be used in a manner which benefitted, not harmed, 
Asian American applicants. The "ethnic" read and the within group comparisons were designed to ensure 
that differences in culture or background did not place Asian Ameri~an applicants at an unfair 
disadvantage. The ethnic "tip" and the development of targets provided an opportunity for Asian 
American ethnicity to be positively weighted in the .admissions process. 

OCR notes that Justice Powell. in dicta in the Bakke case stated that ethnic diversity is ''one element in 
a range of factors a university may properly consider in attaining the goal of a heterogeneous student 
body" Bakke 438 U.S. at p. 314. The key, according to Powell, is that while "race or ethnic background 
may be deemed a "plus" in a particular applicant's file, . . . it does not insulate the individual from 
comparison with all other candidates for the available seats." (Id. at p.317.) OCR found no evidence 
to suggest that Harvard's admissions policies and procedures intended race or ethnicity to be the decisive 
or sole factor, rather than one of many factors which might weigh in favor of admitting a particular 
applicant. Consequently, OCR finds that Harvard's policies and procedures for admissions, themselves, 
while not racially neutral, are consistent with the legal requirements ot Title VI of the Civil Rights Act 
of 1964 and its implementing regulations at 34 C.F.R. Part 100. 

OCR's analysis of Harvard's stated admissions policies and procedures, did not provide an explanation 
for the lower Asian American admit rate. Therefore, OCR next evaluated the implementation of those 
policies and procedures to determine whether Asian American applicants were somehow disadvantaged 
in the admissions process. We interviewed staff, reviewed files, and analyzed data provided by Harvard 
regarding both the reader rating process and the decisions to admit or reject applicants. 

As a result, we have reached a number of conclusions with respect to the disparity in admit rates between 
Asian American and white applicants from our review of Harvard's implementation of the admissions 
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process. First, we could not conclude that the reader rating process was implemented in a manner that 
unfairly treated Asian American applicanLc;. Given the subjective nature of the process, however, it w~s 
almost impossible to determine that a rating was inaccurate. OCR could not determine, for example, 
whether an applicant, based on all the information in a file, should have received a n1" rather than a "2" 
on "personal qualities", when a 1 was defined in the Reading Procedures as "Outstanding" and a 2 as 
"Very Strong". Nonetheless, it appeared that Asian American and white applicants received similar 
ratings from readers for similar accomplishments. In addition, our data analyses showed that Asian 
Americans and whites had similar mean scores in the reader rating categories, which also supports the 
conclusion that the reader ratings did not treat A~ian Americans differently. 

Also, we looked carefully at Asian American applicant information for indications of stereotyping, or 
insensitivity to their background or culture, which might place them at a disadvantage in comparison to 
white applicants. While there was some evidence that readers stereotyped some gr(?ups of Asian 
American applicants, it did not appear to result in unfairly low ratings. Although in only a small number 
of cases did readers note an Asian American applicant's background or experience, we could not conclude 
that readers.failed to adequately take into account Asian American ethnicity when rating files. On the 
other hand, our file review did not support Harvard's assertion that the Asian American ethnic reader 
reviewed most of the competitive .Asian American applicant 51es. To the extent that .Asian American 
applicants do not receive the benefit of an "ethnic read", the possibility exists that cultural or ethnic 
differences may be overlooked. Also, there was little evidence from the file review, that Asian Americans 
received a "tip" in the assignment of reader ratings, or in the overall rating. 

While some aspects of the reader rating process might disadvantage some Asian American applicants, we 
concluded that, taken as a whole, there was no significant difference between the treatment of Asian 
American applicants and the treatment of white applicants. Further, in light of the small number of cases 
found where there was any indication of possible disadvantage, it clearly could not explain the disparity 
between .Asian American and white admit rates overall. 

Since OCR had little information to evaluate the treatment of Asian American applicants during 
subcommittee and full committee meetings, we addressed the final results of these processes, that is, the 
ultimate decision to admit or rejec~. We first conducted analyses to determine the relative qualifications 
of Asian American and white applicants, based on summary information on each applicant, which was 
available to subcommittee and full committee members. It was our conclusion that the two groups were 
similarly qualified. Therefore, a hypothesis that the admit rate disparity could be explained by a weaker 
Asian American applicant pool was not supported by the evidence. 

Utilizing ten years of quantitative data supplied by Harvard for all individual Asian American and white 
applicants, it appeared that Asian Americans were at a small but statistically significant disadvantage in 
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the admissions process. However, this disadvantage is virtually eliminated if legacies and recruited 
athletes (groups with few Asian Americans), are removed from the Asian American and white sample~ . 

. This finding is consistent with the results of our file review, which revealed clear evidence of a "tip" for 
legacies and recruited athletes. Further evidence of the effect of the preference for these groups on 
Asian Americans was ·demonstrated by the comparable Asian American and white ~drnit rates when 
legacies and recruited athletes were removed from the sample. 

At the same time, there was no evidence from these sources of any "tip" for Asian Americans. Although 
this finding contradicts Harvard's stated policy, OCR concludes that the lack of a "tip" in the admissions 
process does not, in itself constitute discrimination in violation of Title VI or its implementing regulation. 

Having determined that the primary cause of the lower Asian American admit rate in comparison to 
white applicants is the "tip" or preference given to legacies and recruited athletes., we sought to determine 
Harvard 's reasons for these preferences, and whether they could be justified in terms of institutional or 
educational goals. 

According to information provided by Harvard, the primary reasons for giving a preference to children 
of alumni were to 1) encourage alumni volunteer services; 2) to encourage alumni financial contributions; 
and, 3) to maintain community relations. With respect to recruited athletes, Harvard likened the 
preference given to excellence in athletics to excellence in any particular field. Further, they asserted 
that varsity sports are an integral part of college life. OCR finds that these reasons or goals provided 
by Harvard are legitimate institutional goals, and not a pretext for discrimination against Asian Americans. 
Thus, GCR concludes that Harvard's use of preferences for children of alumni and recruited athlete, 
while disproportionately benefiting white applicants, does not violate Title VI. 

As a result of this compliance review, it is OCR's overall conclusion that Harvard did not discriminate 
against Asian American applicants to its undergraduate program in violation of Title VI of the Civil 
Rights Act of 1964 or its implementing regulation at 34 C.F.R. Part 100. 

HIGHLY CONFIDENTIAL - ATTORNEYS' EYES ONLY HARV0002369S 



From: 

Sent: 

To: 

Subject: 

Categories: 

Heenan, Christine M [/O=HARVARD UNIVERSITY/OU=FIRST ADMINISTRATIVE 

GROUP/CN=RECIPIENTS/CN=CMH191] 

Monday, April 29, 2013 3:50:44 PM 

Driver-Linn, Erin 

RE: two quick things 

Strategy -Liam 

Gotcha. I spend very little time in Admissions land! 

Christine M. Heenan 
Vice President, Public Affairs and Communications 
Harvard University 
Massachusetts Hall 
Cambridge, MA ~  

Phone: 617-495-1703 
entail ; chrisline_heenan@harvard.edu 

From: Driver-Linn, Erin 
Sent: Monday, April 29, 2013 11:48 AM 
To: Heenan, Christine M 
Subject: RE: two quick things 

Yes, extra weight for admissions decisions. Usual categories in admissions conversations include gender, race, legacy, 

athlete, etc. 

From: Heenan, Christine M 
Sent: Monday, April 29, 2013 11:45 AM 
To: Driver-Linn, Erin 
Subject: RE: two quick things 

Thumbs on the scale? Meaning extra weight we give to those students? If so, you are right --there are upsides and 

downsides of being public about that analysis ... 

Christine M. Heenan 
Vice President. Pubiic Affairs and Communications 
Harvard Univer5ity 
Massachusetts Hall 
Cambridge, MA 02 i 38 

Phone: 617-495-1703 
email : christine heenan@harvard.edu 

From: Driver-Linn, Erin 
Sent: Monday, April 29, 2013 11:37 AM 
To: Heenan, Christine M 
Subject: RE: two quick things 

Okay great-Tippi is unfortunately sick today, so I'll have Liam call Monica. 

EXHIBIT 

q 

Fitz asked us to do some analysis of 11thumb on the scale" for low income. Could be a positive message, but has 

implications for need blind policy as well as opening the door to Unz-like requests for info about other thumbs on the 

scale. Team is putting together a memo to send to Fitz, copy you and Jeff to put this in context, but I guess I am aware 

that part of the wonderful thing about Fitz is he has a lot of friends and likes to talk about his work ... 
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From: Heenan, Christine M 
Sent: Monday, April 29, 2013 10:43 AM 
To: Driver-Linn, Erin 
Subject: RE: two quick things 

Sounds good re: Fitz -what is the issue? 

Christine M. Heenan 
Vice President. Public Affairs al'ld Cornmunlcatlons 
Harvard University 
Massachusetts Hall 
Cambridge, MA 02~38 

Phone: 617-495-1703 
email : chrisUne heenan@harvard.edu 

From: Driver-Linn, Erin 
Sent: Sunday, April 28, 2013 1:59 PM 
To: Heenan, Christine M 
Subject: two quick things 

Hi Christine, 

Redacted: 
Redacted 

Hope all is well. L __________ R_ed_ac1_ed_: _________ __, _ Redacted 

Also, would like to give you a heads up about some analysis and correspondence we've been having with Fitz. He's 
excited to share more broadly, I believe is going to be in touch with Jeff Neal tomorrow, but I'd like to make sure you've 
had a chance to think through implications, not entirely straightforward. 

If you think a good idea, I'll have Tippi connect with Monica to try to find time for a short phone call. All best, 

-Erin 
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Message

From: Mascolo, Christine Collette [/0=EXCHANGELABS/OU=EXCHANGE ADMINISTRATIVE GROUP
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=C61C8C86863F4A311311D8B770041B093-MASCOLO]

Sent: 9/19/2018 1:28:45 PM
To: admfao_officers-list@lists.fas.harvard.edu
Subject: Reading instructions
Attachments: Reading Procedures2018.19DRAFT9.11.18.docx

Hi everyone,
Attached please find the updated reading instructions for the year. The middle of the document is taken directly
from the Ivy League annual memo which will not come out for another week or so you can skip pages 8-14
(starting at "Here are the rules according to the Al instructions provided by the Ivy League and sent to staff
separately).
That said, please make sure you read the rest of the document thoroughly as there are several
updates/additions. Many thanks to all of you who helped in the editing process.
Please let me know if you have any questions.
Christine
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Reading Procedures - Class of 2023

I. SUMMARY SHEET APPLICATION DATA

The Summary Sheet captures information as supplied on the application and can be updated
as new information is added. Late information can change the likelihood of admission and
updates can be provided later for those initially considered less competitive. If any
information is missing or incorrect for competitive candidates, changes should be made on
the First Reader Rating Form and noted with prose in the reader comments or "Notes for
Summary Sheet" box. This prose will feed onto the Summary Sheet when the rating form is
submitted.
One exception: School code changes are NOT made on the First Reader Rating Form; see
instructions below on how to do this.

PLEASE NOTE: The accuracy of our citizenship coding is CRUCIAL. Miscoding affects
many of the important statistics we are required to compile, and we need to keep careful track
of who needs a visa to study in the United States.

• SCHOOL CODE: If an applicant is coded to the wrong school, please use the
Admin Problems update form and route this to the Admin Problems bin immediately
so that the operations team can ensure that the interview is reassigned to the
appropriate club and group.

• GENDER: Occasionally the gender designation reported on the application is coded
incorrectly in our system. This should be corrected by submitting the Admin
Problems form and routing the file to the Admin Problems bin.

• RACE/ETHNICITY: We report exactly what the applicant reports as ethnicity on
the application. The ethnic codes on the Summary Sheet come from the demographic
fields the candidate checked on the application. Note that foreign citizens are listed
as such. If they opted to check an identifying ethnic code it will appear but is not
used for statistics and reporting.

• CITIZENSHIP CODE / COUNTRY OF CITIZENSHIP: There are four options on
the application that can be checked: (1) U.S. Citizenship, (2) U.S. Dual Citizenship, (3)
U.S. permanent resident and (4) "Other" or foreign citizen.

The applicant holds only American citizenship:

APP: Citizenship status will be "US Citizen or US National" and no other country of
citizenship will be listed.

SUMMARY SHEET: Should read "Citizenship: United States"

The applicant is a dual U.S. citizen (a citizen of both the U.S. and another country).

APP: Citizenship status will be "Dual US Citizen"-Other citizenships will show a country
(e.g. Sweden)

SUMMARY SHEET: Should read "Citizenship: United Statesi<other country>"

The applicant is a U.S. Permanent Resident.
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CONFIDENTIAL 

APP: Citizenship status will be "U.S. Permanent Resident or Refugee" and Other 
Citizenships will list one or more countries checked with another country listed. 

SUA1A1ARY SHEET: Should read "Citizenship: PR/ <other country>" 

Caveat: If an applicant has checked the U.S. Permanent Resident box but notes that his 
or her application for permanent residency ( or "green card") is pending, that applicant 
should be recoded as "Other citizenship." Request this change by using the Admin 
Problems update form. We must prepare an 1-20 form if the applicant is admitted and the 
application for residency is still pending, and the citizenship code is the only way we 
know to do this. 

The applicant is a foreign citizen: 

APP: Citizenship status will be "Other (Non-US)". Other citizenship will show a country 
( e.g. Poland) 

SUA1A1ARY SHEET: Should read "Citizenship: <other country> 

• LINEAGE: This flag appears if the applicant included Harvard College in the 
education field for at least one parent/guardian. The folder should be read by WRF 
("41h" bin) following the normal reading process if appropriate or if another reading 
might be helpful. Errors in coding should be noted with specific details about the 
error using the Admin Problems Form and routed to the Admin Problems bin. 

• ATHLETE: Be sure the appropriate sport is listed as the first extracurricular activity. 
Changes can be made on the App Update tab on the Student Record. DO NOT 
CHANGE ANY PRE-CODED ATHLETE. 

• INDICATORS FOR ECONOMIC STATUS: It has long been a priority for 
Harvard to seek talented students from all backgrounds, including those extraordinary 
individuals who are able to transcend economic disadvantages and achieve unusual 
academic distinction. We utilize several indicators to understand the economic 
background of applicants. They are: 

o Low Income Predictor (Low Inc on Summary Sheet): A value between O and I 
based on application information that predicts how likely a student is to be low 
income and have a $0 parent contribution. The higher the value ( closer to I) 
the more likely the student will be low income. 

o IM Pell Estimate (IMP-Est on Summary Sheet): An indication if the student is 
likely to qualify for a Pell Grant, based solely on IM data. This information 
will only be available if a student has submitted CSS Profile, allowing 
Financial Aid to estimate whether the student may be eligible for a Pell Grant. 

o FH info ("Yes, Likely, Unlikely, No" on the summary sheet): After 
subcommittee meetings, if information is available, a simple indication of a 
student's possible eligibility for the Harvard Financial Aid Initiative (HF AI) 
may be present on the summary sheet. 

o FEE STATUS: An indicator of whether the applicant received a fee waiver for 
their application. 

• SCORES: By checking their Applicant Status website applicants can see whether 
their scores requirement has been fulfilled though not all scores will be listed. They 
can report scores (which will be marked 'self-reported' in the student record) as they 
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like. You can check scores by looking under the "Scores" tab in each Student Record 
of an applicant. The Summary Sheet will reflect the highest verified or self-reported 
scores. 

Matriculating students will be responsible for changing 'unofficial' scores to 'official.' 
Only scores sent to us directly from the testing services electronically are considered 
official. Paper copies of scores sent via fax, email attachment or U.S. mail are not 
considered official. 

We receive secure web downloads of scores, so we do not have to wait for the scores to 
be mailed to us. Applicants are told not to use 'rush reports,' but if they do, they will 
arrive electronically as soon as they are scored. 

II. Reader Rating Forms 

When a file in in your queue, you will be able to select the "First Reader Form" or the 
"Chair Form" depending on the file's bin. The form includes the following fields: 

Reader ratings: All readers must code a preliminary overall rating and a profile (using the 
codes below and pluses and minuses) for all candidates. Writing prose comments is left to the 
discretion of the reader and should generally be done only for competitive candidates, those 
who might become competitive later, or those who might be of interest to the Committee. 

For all categories, use"+" and"- "primarily in the 2 and 3 range to indicate relative strength. 
A rating of 2+ or 3+ is stronger and very different from a 2- or 3- respectively. Readers 
should take many factors into account as they assign ratings. E.g, students who have taken a 
strong academic program and/or present other positive evidence of academic achievement 
should receive higher academic ratings: an applicant with low 700 scores could be rated a 2-
rather than a 3+ in some instances especially if there is academic strength in a particular field. 
However, readers should not take an applicant's race or ethnicity into account in making any 
of the ratings other than the Overall rating, as discussed further below. 

Overall 

CONFIDENTIAL 

1. Tops for admission: Exceptional - a clear admit with very strong objective and 
subjective support. 

2. Very strong credentials but not an inevitable admit . 
3. Solid contender: An applicant with good credentials and support . 
3- Somewhat Neutral: Respectable credentials. 
4. Neutral: Generally respectable credentials. 
5. Negative: Credentials are generally below those of other candidates. 

In assigning the Overall rating, readers may consider whether a student's background, 
including his or her race or ethnicity, may contribute to the educational benefits of 
diversity at Harvard College. The consideration of race or ethnicity may be considered 
only as one factor among many. In addition, the consideration of race or ethnicity should 
be in connection with the application's discussion of the effect an applicant's race or 
ethnicity has had on the applicant, not simply the fact alone that an applicant has 
identified as a member of a particular race or ethnicity. 
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Academic 

1. A potential major academic contributor; Summa potential. Genuine scholar; near-
perfect scores and grades (in most cases combined with unusual creativity and 
possible evidence of original scholarship, often substantiated by our faculty or other 
academic mentors.) Possible national or international level recognition in academic 
competitions. 

2. Magna potential. Excellent student with top grades and, 
a. SAT and SAT Subject tests: mid 700 scores and up 
b. 33+ ACT 
c. Possible local, regional or national level recognition in academic competitions 

3. Solid academic potential; Cum laude potential: Very good student with excellent 
grades and 

a. SAT and SAT Subject tests: mid-600 through low-700 scores 
b. 29 to 32 ACT 

4. Adequate preparation. Respectable grades and low-to mid-600 scores on SAT and 
subject tests or 26 to 29 ACT. 

5. Marginal potential. Modest grades and 500 scores on SAT and subject tests (25 and 
below ACT). 

Extracurricular, Community Employment, Family Commitments 

1. Unusual strength in one or more areas. Possible national-level achievement or 
professional experience. A potential major contributor at Harvard. Truly unusual 
achievement. 

2. Strong secondary school contribution in one or more areas such as class president, 
newspaper editor, concertmaster etc. and/or significant involvement in organizations 
outside of school. Possible local or regional recognition; major accomplishment(s) 
that have had an impact outside of the classroom. Can include significant term-time 
work or family responsibilities coupled with extracurricular engagement. 

3. Solid participation but without special distinction. (Upgrade 3+ to 2- in some cases if 
the e/c is particularly extensive and substantive.) 

4. Little or no participation. 
5. Substantial commitment outside of conventional EC participation such as family 

obligations, term-time work or a significant commute (Important: should be included 
with other e/c to boost the rating or left as a "5" if that is more representative of the 
student's commitment). 

6 Special circumstances limit or prevent participation (e.g. a physical condition, gap 
year(s), compulsory service of some kind). 

Athletic 

Please note: to determine whether an activity should be considered a sport or an 
extracurricular activity, readers should defer to the student's characterization of the activity 
on his or her application. Those activities the student lists as "sports" should be considered as 
part of the athletic rating. 
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1. Unusually strong prospect for varsity sports at Harvard, possibly desired by Harvard 
coaches or recognition for individual athletic achievement/championships at the 
national, international or Olympic level. 

2. Strong and long-standing (3-4 years) of secondary school and/or travel team 
contribution in one or more sports; leadership role(s) such as captain or co-captain; 
possible individual recognition at the state or regional level; possible walk-on to a 
varsity team; has an IRF of a 4 from a Harvard coach 

3. Active participation, possibly some leadership and/or recognition for individual 
accomplishments at the local or conference level. 

4. Little or no participation (this is not a negative). 
5. Substantial commitment outside of conventional extracurricular activities such as 

family obligations or term-time work (should be included with other e/c to boost the 
rating or left as a "5" if it is more representative of the student's commitment). 

6. Physical condition or other special circumstances prevent significant activity. 

Personal 

The Personal rating should be an assessment made by the readers of what kind of effect the 
student might have on others at Harvard and beyond. It should be based on an assessment of 
what kind of positive effect this person might have throughout his or her life based on what 
we have seen so far in the student's application materials. This should include such 
considerations as what kind of contribution would the person make to the dining hall 
conversation, to study groups, and to society as a whole after graduation. In assigning the 
personal rating, readers should consider information we receive from teachers, counselors, 
applicants, other recommenders, interviewers, and others as well as the applicant's essays, 
extracurricular activities, and other items in the application file-what the applicant shows us 
about him or herself and what the applicant has done or accomplished for others. It is 
important to keep in mind that characteristics not always synonymous with extroversion are 
similarly valued. Applicants who seem to be particularly reflective, insightful and/or 
dedicated should receive higher personal ratings as well 

As noted above, though, an applicant's race or ethnicity should not be considered in 
assigning the personal rating. 

We understand that students are multidimensional and ever evolving. Many applicants have 
grown enormously between the time when they apply in the fall or winter or their senior year 
and when they arrive in Cambridge the following September. Additionally, we are aware that 
we work with incomplete information. 

CONFIDENTIAL 

1. Truly outstanding qualities of character; student may display enormous courage in the 
face of seemingly insurmountable obstacles in life. Student may demonstrate a 
singular ability to lead or inspire those around them. Student may exhibit 
extraordinary concern or compassion for others. Student receives unqualified and 
unwavering support from their recommenders. 

2. Very strong qualities of character; student may demonstrate strong leadership. Student 
may exhibit a level of maturity beyond their years. Student may exhibit uncommon 
genuineness, selflessness or humility in their dealings with others. Students may 
possess strong resiliency. Student receives very strong support from their 
recommenders. 
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3+ Above average qualities of character; Student may demonstrate leadership. Student 
may exhibit commitment, good judgment, and positive citizenship. Student may exercise 
a spirit and camaraderie with peers. Student receives positive support from their 
recommenders. 

3. Generally positive, perhaps somewhat neutral qualities of character 

4. Questionable or worrisome qualities of character 

School Support 
1. Strikingly unusual support. "The best of a career," "one of the best in many years," 

truly over the top. 
2. Very strong support. "One of the best" or "the best this year." 
3+ Well above average, consistently positive 
3. Generally positive, perhaps somewhat neutral or generic 
3- Somewhat neutral or slightly negative. 
4. Negative or worrisome report. 
6. For teacher reports: prose is not in the file. 
8. Placeholder for teacher reports. 
9. For secondary school report: transcript is in the file but there is no SSR prose. 

PLEASE NOTE: School support ratings for teacher one, teacher two and a counselor are 
mandatory ratings for competitive candidates. Teacher three and teacher four are optional, if 
applicable. 

BRIEF ANNOTATIONS FOR SUMMARY SHEET: 

You may choose to insert information about a case - a maximum of three lines - which will 
appear on the second page of the summary sheet at the top and on the printed docket (unlike 
prose comments below). These notes should be informational only and not evaluative. They 
can aid in your preparation of cases. Examples could be: PE on grandmother, Harvard Book, 
or international credentials not easily captured elsewhere (A level est, Physics A, Math A, Lit 
A- etc.). 

PROSE COMMENTS: 
When making prose comments, first readers should note the important academic and 
extracurricular accomplishments that are particularly pertinent to the case. It is also helpful 
to reference teacher reports or other items that may be crucial to our evaluation. In addition 
to numerical ratings, readers should try to summarize the strengths and weaknesses of the 
folder in brief paragraphs or comments. Avoid slang and jargon and REMEMBER- your 
comments may be open to public view later. 

INTERVIEW PROFILE (IVP): 
Below is the language for uniform implementation of the Interview Profile number (IVP) for 
use with all Schools and Scholarship Chairs. The IVP will serve as a guide for chairs to know 
when our office needs the reports, and therefore how quickly they need to be assigned. All 
interviewers will be told that they should submit their interview report no later than two 
weeks after receiving the interview assignment. 
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1. An applicant for whom the committee needs more information to reach a decision -
please have interview report in as soon as possible. 

2. An applicant for whom more information would be very helpful during our 
deliberations - please have interview report in by the sub-committee deadline. 

3. Please have interview report in by December I (EA) or March I (RA). 
4. Based on the materials currently available, the committee needs no additional 

information at this time. 

This language has been distributed to the S&S chairs via email and can also be found in the 
updated handbook and website instructions. (Please ask Bryce Gilfillian if you need help 
accessing the site). Please have a conversation with your chairs to determine if you wish 
to use the IVP, and please make clear that this information should not be shared with 
other interviewers or applicants. If your chairs have additional clerical or operational 
questions about the IVP, please direct them to email Bryce/alum assistant at { HYPERLINK 
11 mailto:SSinfo@fas.harvard.edu11 

}. 

When reading, please input your IVP code on the First Reader Rating Form. You should 
input an IVP for all cases for clubs that use this system or if the coding could be helpful for 
your own interview tracking purposes. Continue to pass on the folder to your chair and/or 
code out to Committee Review bin. 

CONFIDENTIAL 

• FIRST-GEN: First readers should check this box on the first reader rating form if the 
student is of the first generation in the family to graduate from a four-year higher 
education institution. If first readers do not, chairs should do so on the chair rating 
form. 

• STAFF DISADVANTAGED 
After reviewing the file, if the reader has evidence that the applicant may be from a 
modest economic background, please check "Yes" under Staff Disadvantaged on the 
Reader Rating Form. In the past, admitted students who has been identified as 
"Disadvantaged=Y" were found to be economically needy 78% of the time. 

• FACULTY, STAFF: Code ONLY children of professors at the Faculty of Arts and 
Sciences as an 11F 11

; children of faculty from other parts of the University as well as 
children of administrative staff should be coded II S 11

• If an update is needed, use the 
First Reader rating form. Please be careful to apply faculty and staff coding where 
appropriate as we need to keep accurate statistics on these applicants. All "F" 
and "S" folders should be routed to the "4th bin" (WRF) after the normal 
reading process has been completed. 

• ACCESSIBLE EDUCATION OFFICE (AEO) REFERRALS: Code all applicants 
who may require special accommodations due to disabilities or special needs with the 
AEO flag on the First Reader Rating Form. We can then provide a list to assist the 
AEO and DOS in providing accommodations when appropriate. As you know, a 
student's disability may not be considered in connection with his or her application. 

• FYRE: Use this to indicate a student whom you think might benefit from the First 
Year Retreat and Experience (FYRE), a no cost pre-orientation program designed to 
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introduce students to Harvard's resources and give them a solid foundation on which 
to begin their college careers. 

ASTAT: If, after reviewing an application you feel that the student may be of interest to one 
of our athletic teams, but is not a recruited athlete, you can use this flag to indicate to a coach 
that this student could be a recruit for their sport. Please use a "7" in these cases. 

GPA and GPA Scale: 
We must try to report an Academic Index to the IVY League for EVERY matriculant. 
If grades are available, please report a GP A and GP A Scale for your strongest candidates. 

The Academic Index is calculated using GPA and GPA Scale. These will be converted 
automatically to the 20 to 80 scale in Slate. 

Here are the rules according to the AI instructions provided by the Ivy League and sent to 
staff separately: 

A. ACADEMIC INDEX CALCULATIONS: CGS 

1. GP As generally: The secondary school GP A should be taken as 
presented on the secondary school transcript; when both unweighted and 
weighted GP As are presented, the unweighted GP A should be used. (If 
there is a question as to whether the school is using an unweighted or 
'what the A grade earns in a regular course. *not a complete sentence -
check that new Ivy memo language is ok) Other questions in providing 
the GP A are addressed in this section. 

2. GP A scales and conversions from Table II: Table II, the "CGS General 
Conversion Tables" should be used for the GP A scales shown (100-
points, 11.0/12.0, 7.0, 6.0, 4.0, A-D) even if the transcript or secondary 
school profile provides a conversion to a Table II scale. 

CONFIDENTIAL 

3. Scales not provided on Table II: Given the relatively small number of 
admitted and matriculated students for whom Table II scales are not 
provided, it is preferable not to create new scales if possible. In such 
cases, a GPA on a 4.0 scale should be calculated using the following 
formula, and a CGS then derived using the 4.0 scale on Table II: 
HSGPA/HSGPA scale= "x"/4.0, where "x" becomes the value from 
which the CGS is derived. For example, if on a 5.0 scale a student has a 
4.8 GPA (whether the scale's top grade is A or A+), the formula is 
4.8/5.0 = x/4.0, x-3.84 and the CGS = 73. 

4. Calculating GP A when not provided by the secondary school: When 
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CONFIDENTIAL 

the secondary school does not calculate/report a GPA, the institution 
should calculate an unweighted GP A based on the secondary school's 
grading scale, using all courses for which grades and credit hours are 
provided, and as one-half grades. 

5. GPA period: GPA data always should be for more than one year, 
including 1 Qth and 11th grades, 9th grade when available, and official 
trimester or semester grades ( as opposed to term grades) in the student's 
current year if available at the time the athlete's decision is made. If 
"official" grades from the current year are available but not counted in 
the school's cumulative GP A, they should be added to the cumulative 
GPA and weighted appropriately: e.g., grades for first semester or 
trimester of senior year would be weighted as one-half or one-third year. 

6. GP As from multiple schools and repeat years: When a student has 
attended multiple secondary schools (including a post-graduate year), all 
GP As provided by the schools should be used to the extent possible and 
weighted as in #5 above. If the institution believes this result is not 
logical and fair, it should describe what approach it believes is better, 
subject to the Admissions Committee's agreement. 

7. Transfer students: CGS should be calculated using 50% secondary 
school GP A and 50% college GP A. 
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CONFIDENTIAL 

B. INTERNATIONAL-SYSTEM GPA CALCULATIONS 

1. Generally: Each school should calculate GP As from international schools 
using the attached Appendix oflnternational Calculations. If an 
international country is not listed on the Appendix, we should calculate an 
AI as it seems most appropriate. (In this circumstance, we should default to 
the Committee, using the NCAA International Standards as a reference 
point, but not necessarily a policy.) 

1. British systems: 

Count all GCSE(= 0 Level), AS and A level results in order to 
calculate a GPA: A* (same as A+)= 4.3 
A=4:0 
B = 3.0 
C =2.0 
D = 1.0 

• If the applicant is taking a gap year, actual A-Level results should be 
used. 

• A Level scores are given double the weight of AS and GCSE scores. 
• Internal grades are usually not available, and should not be used if they 

are. 
• Predicted A-Level scores should be used when available. 
• All courses should be included in calculating the GP A, including 

physical education courses if the student receives a grade and 
credit for the course. 

2. Pre-U: 

The scale for Pre-U were decided on as follows, for Principal Subjects 
only: 
DI= A+/4.3 
D2 = A+/4.3 
D3 = A/4.0 
Ml= B/3.0 
M2-B/3.0 
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M3 = B-/2.7 
Pl - C-/1.7 
P2-D/1.0 
P3 -D-/0.7 

5. International Baccalaureate systems: 

Average grades from the last two years of the IB program are preferred to 
calculate a GPA: 
7=A+=4.3 
6=A=4.0 
5 = B = 3.0 
4=C=2.0 
3 = D = 1.0 
• If the applicant is still in school, use one year for Early applicants and 

one year plus one term for Regular applicants. 
• If the applicant is taking a gap year, actual two-year 1B results are used. 
• Use 1B predicted grades if available, and only if not available use 

internal grades. 
• For 1B schools in the U.S., use the course values given on the 

transcript; for 1B schools outside the U.S., double the weight for 
Higher Level courses ( as opposed to the Subsidiary Level courses). 

• All Higher Level/Subsidiary Level courses will be counted from 
international schools. 

• Scales: When 1B predictions give split results, use the average of the 
split (i.e., 5/6 is given, use 5.5 for calculation). 

6.Notes on Selected Countries (added fall 2010): 

Australia - Require schools to provide a transcript of some sort, but if all else fails and 
they give the state final exam result or prediction ( ex: UAI for NSW, OP for 
Queensland, usually out of 99.95) use that. 

New Zealand -The scale for NZ is as follows ... but ONLY for courses in which there is 
the possibility to get more than Achieved (Achieved/Not Achieved is basically Pass/Fail 
so we won't count those courses): 

[E] Excellent= A/4.0 
[M] Merit= B/3.0 
[A] Achieved= C/2.0 
[N] Not Achieved= F/0 

Singapore -for schools using standard Junior College grading conventions-Include 
Hl(General Paper, Project, etc.) & H2 predictions on a 4.0 scale to calculate GPA. 
Double weight for H2 marks. 

For H3, the scale is: 
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Distinction= A/4.0 
Merit= B/3.0 
Pass - C/2.0 
Double H3s as well 

If provided, include O Level/GCSE marks in calculation of GPA with a single weight 
like we do with the British System. 

General notes - For all national curriculums, the general rule of thumb is to include all 
courses as part of the GPA calculations. 

7.Additional International Scales for Relevant Countries 

For GPA scales of other countries Table III has been sent separately and is include in the 
Ivy League Academic Index Memo. Please see CGM if you need a copy. 
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Percentage International 11.0/12.0 Scale 5.0/6.0 Scale Letter Grade 4.0 Scale CGS 
Average Baccalaureate 4.0 Scale Equivalent UNWEIGHTED 

USE FOR USE FOR WEIGHTED to4.0 
WEIGHTED AND WEIGHTED AND USE ONLY WHEN 
UNWEIGHTED UNWEIGHTED UNWEIGHTED 

GPAS WHERE A= GPAS WHERE A= NOT AVAILABLE 
11.0ANDA+ >11.0 5.0 AND A+ >5.0 
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United States 100 Letter Grade 
Point Scale Equivalent 

71.00--- 71.99 
70.00 --- 70.99 D+ 
Below70.00 D 

Canada Where 
passing grade is 

50% 1 

Canada Where 
passing grade is 

60% 2 

61.00 --- 61..99 
60.00 --- 60.99 
Below60.00 

1 Passing grade is 50% for the following Provinces: Alberta, British Columbia, 
Manitoba, Newfoundland, NW Territories, Nova Scotia, Nunavut, Ontario, Prince 
Edward Island, Saskatchawan, Yukon 
2 Passing grade is 60% for the following Provinces: New Brunswick, Quebec 
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III. FILE ROUTING 

INADVERTENTLY CLEARED FILES: Occasionally, files will be mistakenly "cleared" 
(considered complete) and placed in your first read bin. Open the Admin Problems Form, note 
the issue and to which bin the folder should be routed when the problem is solved. Then route 
the file to the Admin Problems bin. 

FILES SHOULD BE READ AND PASSED IN A TIMELY FASHION: Readers should take 
care not to allow files to pile up. First readers need to read files from all assigned dockets as 
they clear, not just those whose subcommittee meets first. However, because all files will clear 
regardless of round, readers should read early action files first, as soon as possible. Regular 
action files can generally wait until after December 1st, but you can read them prior to that if you 
are able to. This is important, and we will monitor reading progress centrally. If you need help 
keeping up for whatever reason, let us know immediately. Readers should code out files to the 
Committee Review bin or pass to the docket chair. First-time readers will use the Optional 
Additional bin for their first 50-100 files during Early Action. Those files will be redistributed to 
experiences readers by the operations staff 

SECOND READERS (OPTIONAL ADDITIONAL READER): Except for new readers (for 
whom special routing instructions are provided below), second readings should be used only in 
the rarest of instances: 

A) If three readings are needed for a complex case. 

B) If the case raises issues of policy. 

C) If the case would be greatly helped by a second reading from the former area person or 
someone with special knowledge of an area or type of case. 

No second reader will ordinarily be assigned. If you want/need a second reading, consult the 
enclosed docket assignment sheet to identify other readers on your docket. Try not to burden one 
person inordinately. You should choose "Optional Additional Reader" as the next bin and enter 
the name of that person which will place the file in their queue. You can add a note for the 
second reader such as "Please give V docket context" You should also send an email to special 
second readers to alert them to your requested reading. If you have received a file as a second 
read for a new reader, please read it as quickly as possible and put it back in the queue of the new 
reader. 

FIRST-TIME READERS: New readers should have their first fifty to one hundred Early 
Action files passed to the Optional Additional Reader bin or to the chair bin, based on relative 
strength. Some chairs may wish to use different approaches for first year readers. 

GENERAL ROUTING RULES: 

[PAGE] 
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1) A file should be passed directly to the chair: 

• If the first reader rates a file a "2-" or better (i.e. a case the first reader thinks has a very 
good chance of being admitted) 

• If the case will likely (or almost certainly) be discussed in Committee. 

• If you want the docket chair's opinion or want simply to have the docket chair informed 
about the case. 

If the first reader has a significant degree of uncertainty about how to proceed with the 
case, he or she should consult the docket chair. 

2) A case rated a 3+ overall may be passed to the chair or routed straight to the Committee 
Review bin. The first reader should consider carefully the likelihood that additional 
anticipated information ( e.g., a superior music rating) will make the case more compelling, in 
which case the folder should be passed to the chair. If there is no further information 
anticipated and the case is qualitatively a 3+ (a strong case but like many others), an 
experienced first reader does not need to pass it on. 

3) Typically, a case rated a 3 or lower with no particular attribute that would make it 
competitive can be routed directly to the Committee Review bin. Obviously late information 
or school context could change this initial evaluation. The first reader, as an advocate, must 
be certain to check all late information that might make a difference to the case prior to the 
Committee meetings. This is particularly important for candidates whose outstanding 
personal qualities become evident once we have the alumni/ae interview. 

Readers new to a docket should discuss with the docket chair any special guidelines about which 
files should be passed on and which files should not. 

BINS 
In Slate, various "bins" are used to track an application file's progress through the application 
cycle. Bins are used for ease of day-to-day work - they do not represent final decisions. The 
layout of bins can be viewed in the Slate Reader using the Browse tab (Note: the "Freshman 
Only" preset filter in Reader displays all freshman applicants and previous admits in the current 
application period). 

Each bin column represents a different phase of the application cycle, and generally, work flows 
from left to right: 

• Pre-Review: Folders are incomplete, incorrectly coded, or withdrawn 
• Reads: Folders are complete ("cleared") and ready for review by readers 
• Committee: Folders are ready for discussion by committee 

[PAGE] 
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• Working Decision: Folders have been discussed by the committee and a decision has 
been recommended 

• Final Decision: Decisions have been checked and confirmed; ready for decision release 
(Note: Files should only be moved to final decision bins on Decision Day by the Slate 
team. Prior to Decision Day, files should remain in Working Decision bins. 

CHANGING BIN ASSIGNMENTS 
Readers normally change a folder's bin assignment during the reading process using the Review 
Form in the Slate Reader. Occasionally it will be necessary to change a folder's bin assignment 
after the Review Form has been submitted. In these cases, the bin assignment can be changed in 
the Student Record. To edit a bin assignment in the Student Record, click the "Edit Application 
Details" tab on the right, and select the desired bin from the Bin dropdown menu. 

CLEARING INCOMPLETES 
Readers should be sure to check the "Not Cleared" bin before each of their subcommittee 
code-out deadlines and then periodically before decisions are final to check for any cases 
that could be read with the materials in the file. Sometimes, transcripts may be in various 
tabs aside from the "SSR" tab. Readers should use their discretion or consult with their 
chairs but in general, a file that has an application and a transcript can be read and 
evaluated. 

SPECIAL READINGS 

• WRF should see cases that could be particularly sensitive or controversial or that raise 
issues of fundamental policy. When in doubt, send the file on by routing to the 4th reader 
bin. 

• Folders of competitive candidates who attended secondary school outside the U.S. and 
Canada may be passed on to the appropriate U, V or W docket area person or RMW if 
help in assessing foreign credentials is needed. Be selective- don't pass on a case unless 
you are sure the applicant is competitive or has some unusual attributes. 

• A faculty readings memorandum will be distributed later regarding specific procedures. 

• Supplemental music/art/dance/academic materials of clearly competitive candidates with 
an unusually strong talent may be assessed through a supplementary process - through 
Slideroom (for music and dance) or through the faculty read process (for art or academic 
work). Handling of this material will be addressed through memoranda over the course of 
the fall. 

IV. OTHER ITEMS 
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• Slate is made up of data downloaded from the application and supplemental forms. We 
currently do not have the ability to enter all the information by hand for those applicants 
who do not submit their forms on-line. However, the data entry staff will enter the most 
critical bio/demo information as they have in the past. This means that the dockets will 
be correct, but the summary sheets for these applicants will be primarily blank. You 
should double-check the data that is important - i.e. parent education, ethnicity, aid status, 
etc. - basically every field that's on the summary sheet. About I% of all our applicants 
will fall into this category. 

• Acknowledgments to guidance counselors, teachers, and others: The area person may 
occasionally feel it worthwhile to acknowledge unusually helpful TRs and SSRs by 
writing a note to the author. The note should acknowledge that the candidate may or may 
not be admitted. Supplementary letters of recommendation may have already been 
acknowledged with a card or letter, but if not, particularly with recommenders who 
are alumni or others about whom Harvard might be concerned, you should call the 
letter to the attention of MEM or WRF and an acknowledgment will be sent. This is 
important! 

• Support Materials: ALL manually submitted support material should be dropped into the 
appropriate basket in the mailroom for sorting and scanning. 

• Misfiled and Missing materials: If a teacher report, school report or any other material 
that would be helpful to a competitive candidate is missing, first readers should request a 
copy be re-sent. Files should be sent on to other readers unless the missing pieces are 
crucial. In such cases, first readers should hold onto the file by routing the file to the 
"Area Person Follow Up" bin. Detailed instructions on how to add new materials to an 
applicant's file can be found in the "Documentation" tab of the Slate welcome page. 

• File items that require attention: Unanswered letters should be handled by first readers 
where appropriate or others including MEM or WRF. 

V. SCANNING AND INDEXING 

There is a basket in the mailroom to collect and sort hard-copy documents received. The forms 
collected in these baskets should have content that is *specific* to the admission decision of the 
applicant and are marked as such - for example, mailed applications or supplements, letters of 
support, teacher reports, Harvard evaluation, (coach, arts, music, Harvard faculty), midyear 
reports, SSR's etc. We will scan almost everything. If that is not possible, an "oversized 
support" form will be scanned and added to the file to let you know there is material sitting in the 
bookcase in Conference Room 5. 
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Relevant emails to officers from applicants or about an applicant should be saved as a PDF file 
and indexed directly into the applicant file by the officer. To do so, go into the student record in 
Slate select the current round tab and scroll down to the "Materials" header. Click to add new 
material and make the appropriate selection from the drop-down menu. If you receive materials 
both electronically and in paper, you do not need to have the paper material scanned. 

Documents displayed in the Reader are named by the document type that follows the menu down 
the left side of the Slate e-reader. 

• Application (and supplement) 
• SSR 
• TRs 
• Interviews 
• Additional academic (additional transcripts, etc.) 
• Midyear 
• Final Report (potentially greyed out until admitted) 
• Ratings Forms (includes IRFs) 
• Miscellaneous (notes from family/friends, alums, correspondence, noting of oversized 

support, etc.) 
• Waitlist 
• Previous App 
• Portfolio (NOTE: a tab in Slate we do not use at this time). 
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Message

From: Mascolo, Christine Collette [/0=EXCHANGELABS/OU=EXCHANGE ADMINISTRATIVE GROUP
(FYDIBOHF23SPDLT)/CN=RECIPIENTS/CN=C61C8C86863F4A311311D8B7700418093-MASCOLO]

Sent: 10/5/2018 7:06:10 PM
To: admfao_officers-list@lists.fas.harvard.edu
Subject: Updated reading instructions
Attachments: Reading Procedures2018.19FINAL.docx

Attached.
Moving forward, please use this versions and disregard all previous versions.
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Reading Procedures - Class of 2023

I. SUMMARY SHEET APPLICATION DATA

The Summary Sheet captures information as supplied on the application and can be updated
as new information is added. Late information can change the likelihood of admission and
updates can be provided later for those initially considered less competitive. If any
information is missing or incorrect for competitive candidates, changes should be made on
the First Reader Rating Form and noted with prose in the reader comments or "Notes for
Summary Sheet" box. This prose will feed onto the Summary Sheet when the rating form is
submitted.
One exception: School code changes are NOT made on the First Reader Rating Form; see
instructions below on how to do this.

PLEASE NOTE: The accuracy of our citizenship coding is CRUCIAL. Miscoding affects
many of the important statistics we are required to compile, and we need to keep careful track
of who needs a visa to study in the United States.

• SCHOOL CODE: If an applicant is coded to the wrong school, please use the
Admin Problems update form and route this to the Admin Problems bin immediately
so that the operations team can ensure that the interview is reassigned to the
appropriate club and group.

• GENDER: Occasionally the gender designation reported on the application is coded
incorrectly in our system. This should be corrected by submitting the Admin
Problems form and routing the file to the Admin Problems bin.

• RACE/ETHNICITY: We report exactly what the applicant reports as ethnicity on
the application. The ethnic codes on the Summary Sheet come from the demographic
fields the candidate checked on the application. Note that foreign citizens are listed
as such. If they opted to check an identifying ethnic code it will appear but is not
used for statistics and reporting.

• CITIZENSHIP CODE / COUNTRY OF CITIZENSHIP: There are four options on
the application that can be checked: (1) U.S. Citizenship, (2) U.S. Dual Citizenship, (3)
U.S. permanent resident and (4) "Other" or foreign citizen.

The applicant holds only American citizenship:

APP: Citizenship status will be "US Citizen or US National- and no other country of
citizenship will be listed.

SUMMARY SHEET: Should read "Citizenship: United States"

The applicant is a dual U.S. citizen (a citizen of both the U.S. and another country).

APP: Citizenship status will be "Dual US Citizen"-Other citizenships will show a country
(e.g. Sweden)

SUMMARY SHEET: Should read "Citizenship: United States/<other country>"

The applicant is a U.S. Permanent Resident.

APP: Citizenship status will be "U.S. Permanent Resident or Refugee" and Other
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Citizenships will list one or more countries checked with another country listed. 

SUA1A1ARY SHEET: Should read "Citizenship: PR/ <other country>" 

Caveat: If an applicant has checked the U.S. Permanent Resident box but notes that his 
or her application for permanent residency ( or "green card") is pending, that applicant 
should be recoded as "Other citizenship." Request this change by using the Admin 
Problems update form. We must prepare an 1-20 form if the applicant is admitted and the 
application for residency is still pending, and the citizenship code is the only way we 
know to do this. 

The applicant is a foreign citizen: 

APP: Citizenship status will be "Other (Non-US)". Other citizenship will show a country 
( e.g. Poland) 

SUA1A1ARY SHEET: Should read "Citizenship: <other country> 

• LINEAGE: This flag appears if the applicant included Harvard College in the 
education field for at least one parent/guardian. The folder should be read by WRF 
("41h" bin) following the normal reading process if appropriate or if another reading 
might be helpful. Errors in coding should be noted with specific details about the 
error using the Admin Problems Form and routed to the Admin Problems bin. 

• ATHLETE: Be sure the appropriate sport is listed as the first extracurricular activity. 
Changes can be made on the App Update tab on the Student Record. DO NOT 
CHANGE ANY PRE-CODED ATHLETE. 

• INDICATORS FOR ECONOMIC STATUS: It has long been a priority for 
Harvard to seek talented students from all backgrounds, including those extraordinary 
individuals who are able to transcend economic disadvantages and achieve unusual 
academic distinction. We utilize several indicators to understand the economic 
background of applicants. They are: 

o Low Income Predictor (Low Inc on Summary Sheet): A value between O and I 
based on application information that predicts how likely a student is to be low 
income and have a $0 parent contribution. The higher the value ( closer to I) 
the more likely the student will be low income. 

o IM Pell Estimate (IMP-Est on Summary Sheet): An indication if the student is 
likely to qualify for a Pell Grant, based solely on IM data. This information 
will only be available if a student has submitted CSS Profile, allowing 
Financial Aid to estimate whether the student may be eligible for a Pell Grant. 

o FH info ("Yes, Likely, Unlikely, No" on the summary sheet): After 
subcommittee meetings, if information is available, a simple indication of a 
student's possible eligibility for the Harvard Financial Aid Initiative (HF AI) 
may be present on the summary sheet. 

o FEE STATUS: An indicator of whether the applicant received a fee waiver for 
their application. 

• SCORES: By checking their Applicant Status website applicants can see whether 
their scores requirement has been fulfilled though not all scores will be listed. They 
can report scores (which will be marked 'self-reported' in the student record) as they 
like. You can check scores by looking under the "Scores" tab in each Student Record 
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of an applicant. The Summary Sheet will reflect the highest verified or self-reported 
scores. 

Matriculating students will be responsible for changing 'unofficial' scores to 'official.' 
Only scores sent to us directly from the testing services electronically are considered 
official. Paper copies of scores sent via fax, email attachment or U.S. mail are not 
considered official. 

We receive secure web downloads of scores, so we do not have to wait for the scores to 
be mailed to us. Applicants are told not to use 'rush reports,' but if they do, they will 
arrive electronically as soon as they are scored. 

II. Reader Rating Forms 

When a file in in your queue, you will be able to select the "First Reader Form" or the 
"Chair Form" depending on the file's bin. The form includes the following fields: 

Reader ratings: All readers must code a preliminary overall rating and a profile (using the 
codes below and pluses and minuses) for all candidates. Writing prose comments is left to the 
discretion of the reader and should generally be done only for competitive candidates, those 
who might become competitive later, or those who might be of interest to the Committee. 

For all categories, use"+" and"- "primarily in the 2 and 3 range to indicate relative strength. 
A rating of 2+ or 3+ is stronger and very different from a 2- or 3- respectively. Readers 
should take many factors into account as they assign ratings. E.g, students who have taken a 
strong academic program and/or present other positive evidence of academic achievement 
should receive higher academic ratings: an applicant with low 700 scores could be rated a 2-
rather than a 3+ in some instances especially if there is academic strength in a particular field. 
However, readers should not take an applicant's race or ethnicity into account in making any 
of the ratings other than the Overall rating, as discussed further below. 

Overall 
1. Tops for admission: Exceptional - a clear admit with very strong objective and 

subjective support 
2. Very strong credentials but not an inevitable admit 
3. Solid contender: An applicant with good credentials and support 
3- Somewhat Neutral: Respectable credentials 
4. Neutral: Generally respectable credentials 
5. Negative: Credentials are generally below those of other candidates 

In assigning the Overall rating, readers may consider whether a student's background, 
including his or her race or ethnicity, may contribute to the educational benefits of 
diversity at Harvard College. The consideration of race or ethnicity may be considered 
only as one factor among many. 

Academic 

CONFIDENTIAL 

1. A potential major academic contributor; Summa potential. Genuine scholar; near-
perfect scores and grades (in most cases combined with unusual creativity and 
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possible evidence of original scholarship, often substantiated by our faculty or other 
academic mentors.) Possible national or international level recognition in academic 
competitions. 

2. Magna potential. Excellent student with top grades and, 
a. SAT and SAT Subject tests: mid 700 scores and up 
b. 33+ ACT 
c. Possible local, regional or national level recognition in academic competitions 

3. Solid academic potential; Cum laude potential: Very good student with excellent 
grades and 

a. SAT and SAT Subject tests: mid-600 through low-700 scores 
b. 29 to 32 ACT 

4. Adequate preparation. Respectable grades and low-to mid-600 scores on SAT and 
subject tests or 26 to 29 ACT. 

5. Marginal potential. Modest grades and 500 scores on SAT and subject tests (25 and 
below ACT). 

Extracurricular, Community Employment, Family Commitments 

1. Unusual strength in one or more areas. Possible national-level achievement or 
professional experience. A potential major contributor at Harvard. Truly unusual 
achievement. 

2. Strong secondary school contribution in one or more areas such as class president, 
newspaper editor, concertmaster etc. and/or significant involvement in organizations 
outside of school. Possible local or regional recognition; major accomplishment(s) 
that have had an impact outside of the classroom. Can include significant term-time 
work or family responsibilities coupled with extracurricular engagement. 

3. Solid participation but without special distinction. (Upgrade 3+ to 2- in some cases if 
the e/c is particularly extensive and substantive.) 

4. Little or no participation. 
5. Substantial commitment outside of conventional EC participation such as family 

obligations, term-time work or a significant commute (Important: should be included 
with other e/c to boost the rating or left as a "5" if that is more representative of the 
student's commitment). 

6 Special circumstances limit or prevent participation (e.g. a physical condition, gap 
year(s), compulsory service of some kind). 

Athletic 

Please note: to determine whether an activity should be considered a sport or an 
extracurricular activity, readers should defer to the student's characterization of the activity 
on his or her application. Those activities the student lists as "sports" should be considered as 
part of the athletic rating. 

CONFIDENTIAL 

1. Unusually strong prospect for varsity sports at Harvard, possibly desired by Harvard 
coaches or recognition for individual athletic achievement/championships at the 
national, international or Olympic level. 

2. Strong and long-standing (3-4 years) of secondary school and/or travel team 
contribution in one or more sports; leadership role(s) such as captain or co-captain; 
possible individual recognition at the state or regional level; possible walk-on to a 

HARV00098230 



JA1419

varsity team; has an IRF of a 4 from a Harvard coach 
3. Active participation, possibly some leadership and/or recognition for individual 

accomplishments at the local or conference level. 
4. Little or no participation (this is not a negative). 
5. Substantial commitment outside of conventional extracurricular activities such as 

family obligations or term-time work (should be included with other e/c to boost the 
rating or left as a "5" if it is more representative of the student's commitment). 

6. Physical condition or other special circumstances prevent significant activity. 

Personal 

The Personal rating should be an assessment made by the readers of what kind of effect the 
student might have on others at Harvard and beyond. It should be based on an assessment of 
what kind of positive effect this person might have throughout his or her life based on what 
we have seen so far in the student's application materials. This should include such 
considerations as what kind of contribution would the person make to the dining hall 
conversation, to study groups, and to society as a whole after graduation. In assigning the 
personal rating, readers should consider information we receive from teachers, counselors, 
applicants, other recommenders, interviewers, and others as well as the applicant's essays, 
extracurricular activities, and other items in the application file-what the applicant shows us 
about him or herself and what the applicant has done or accomplished for others. It is 
important to keep in mind that characteristics not always synonymous with extroversion are 
similarly valued. Applicants who seem to be particularly reflective, insightful and/or 
dedicated should receive higher personal ratings as well 

As noted above, though, an applicant's race or ethnicity should not be considered in 
assigning the personal rating. 

We understand that students are multidimensional and ever evolving. Many applicants have 
grown enormously between the time when they apply in the fall or winter or their senior year 
and when they arrive in Cambridge the following September. Additionally, we are aware that 
we work with incomplete information. 

CONFIDENTIAL 

1. Truly outstanding qualities of character; student may display enormous courage in the 
face of seemingly insurmountable obstacles in life. Student may demonstrate a 
singular ability to lead or inspire those around them. Student may exhibit 
extraordinary concern or compassion for others. Student receives unqualified and 
unwavering support from their recommenders. 

2. Very strong qualities of character; student may demonstrate strong leadership. Student 
may exhibit a level of maturity beyond their years. Student may exhibit uncommon 
genuineness, selflessness or humility in their dealings with others. Students may 
possess strong resiliency. Student receives very strong support from their 
recommenders. 

3+ Above average qualities of character; Student may demonstrate leadership. Student 
may exhibit commitment, good judgment, and positive citizenship. Student may exercise 
a spirit and camaraderie with peers. Student receives positive support from their 
recommenders. 

3. Generally positive, perhaps somewhat neutral qualities of character 

4. Questionable or worrisome qualities of character 
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School Support 
1. Strikingly unusual support. "The best of a career," "one of the best in many years," 

truly over the top. 
2. Very strong support. "One of the best" or "the best this year." 
3+ Well above average, consistently positive 
3. Generally positive, perhaps somewhat neutral or generic 
3- Somewhat neutral or slightly negative. 
4. Negative or worrisome report. 
6. For teacher reports: prose is not in the file. 
8. Placeholder for teacher reports. 
9. For secondary school report: transcript is in the file but there is no SSR prose. 

PLEASE NOTE: School support ratings for teacher one, teacher two and a counselor are 
mandatory ratings for competitive candidates. Teacher three and teacher four are optional, if 
applicable. 

BRIEF ANNOTATIONS FOR SUMMARY SHEET: 

You may choose to insert information about a case - a maximum of three lines - which will 
appear on the second page of the summary sheet at the top and on the printed docket (unlike 
prose comments below). These notes should be informational only and not evaluative. They 
can aid in your preparation of cases. Examples could be: PE on grandmother, Harvard Book, 
or international credentials not easily captured elsewhere (A level est, Physics A, Math A, Lit 
A- etc.). 

PROSE COMMENTS: 
When making prose comments, first readers should note the important academic and 
extracurricular accomplishments that are particularly pertinent to the case. It is also helpful 
to reference teacher reports or other items that may be crucial to our evaluation. In addition 
to numerical ratings, readers should try to summarize the strengths and weaknesses of the 
folder in brief paragraphs or comments. Avoid slang and jargon and REMEMBER- your 
comments may be open to public view later. 

INTERVIEW PROFILE (IVP): 
Below is the language for uniform implementation of the Interview Profile number (IVP) for 
use with all Schools and Scholarship Chairs. The IVP will serve as a guide for chairs to know 
when our office needs the reports, and therefore how quickly they need to be assigned. All 
interviewers will be told that they should submit their interview report no later than two 
weeks after receiving the interview assignment. 

CONFIDENTIAL 

1. An applicant for whom the committee needs more information to reach a decision -
please have interview report in as soon as possible. 

2. An applicant for whom more information would be very helpful during our 
deliberations - please have interview report in by the sub-committee deadline. 

3. Please have interview report in by December 1 (EA) or March 1 (RA). 
4. Based on the materials currently available, the committee needs no additional 

information at this time. 
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This language has been distributed to the S&S chairs via email and can also be found in the 
updated handbook and website instructions. (Please ask Bryce Gilfillian if you need help 
accessing the site). Please have a conversation with your chairs to determine if you wish 
to use the IVP, and please make clear that this information should not be shared with 
other interviewers or applicants. If your chairs have additional clerical or operational 
questions about the IVP, please direct them to email Bryce/alum assistant at { HYPERLINK 
11 mailto:SSinfo@fas.harvard.edu11 

}. 

When reading, please input your IVP code on the First Reader Rating Form. You should 
input an IVP for all cases for clubs that use this system or if the coding could be helpful for 
your own interview tracking purposes. Continue to pass on the folder to your chair and/or 
code out to Committee Review bin. 

• FIRST-GEN: First readers should check this box on the first reader rating form if the 
student is of the first generation in the family to graduate from a four-year higher 
education institution. If first readers do not, chairs should do so on the chair rating 
form. 

• STAFF DISADVANTAGED 
After reviewing the file, if the reader has evidence that the applicant may be from a 
modest economic background, please check "Yes" under Staff Disadvantaged on the 
Reader Rating Form. In the past, admitted students who has been identified as 
"Disadvantaged=Y" were found to be economically needy 78% of the time. 

• FACULTY, STAFF: Code ONLY children of professors at the Faculty of Arts and 
Sciences as an 11F 11

; children of faculty from other parts of the University as well as 
children of administrative staff should be coded II S 11

• If an update is needed, use the 
First Reader rating form. Please be careful to apply faculty and staff coding where 
appropriate as we need to keep accurate statistics on these applicants. All "F" 
and "S" folders should be routed to the "4th bin" (WRF) after the normal 
reading process has been completed. 

• ACCESSIBLE EDUCATION OFFICE (AEO) REFERRALS: Code all applicants 
who may require special accommodations due to disabilities or special needs with the 
AEO flag in the Student record. We can then work with the AEO and DOS when 
appropriate. As you know, a student's disability may not be considered in connection 
with his or her application. Anyone for whom the AEO flag is used should also be 
flagged for an advising form. 

• FYRE: Use this to indicate a student whom you think might benefit from the First 
Year Retreat and Experience (FYRE), a no cost pre-orientation program designed to 
introduce students to Harvard's resources and give them a solid foundation on which 
to begin their college careers. 

ASTAT: If, after reviewing an application you feel that the student may be of interest to one 
of our athletic teams, but is not a recruited athlete, you can use this flag to indicate to a coach 
that this student could be a recruit for their sport. Please use a "7" in these cases. 

GPA and GPA Scale: 
We must try to report an Academic Index to the IVY League for EVERY matriculant. 
If grades are available, please report a GP A and GP A Scale for your strongest candidates. 
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The Academic Index is calculated using GPA and GPA Scale. These will be converted 
automatically to the 20 to 80 scale in Slate. 

Here are the rules according to the AI instructions provided by the Ivy League and sent to 
staff separately: 

CONFIDENTIAL 

ACADEMIC INDEX CALCULATIONS: CGS 

1. GP As generally: As noted in iJB-7 above, the secondary school GP A should 
be taken as presented on the secondary school transcript; when both 
unweighted and weighted GP As are presented, the unweighted GPA should 
be used. (If there is a question as to whether the school is using an 
unweighted or weighted system, the scale should be defined as unweighted, 
based on what the A grade earns in a regular course.) Other questions in 
providing the GP A are addressed in this section. 

2. GP A scales and conversions from Table II: Table II, the "CGS General 
Conversion Tables" should be used for the GP A scales shown (100-points, 
11.0/12.0, 7.0, 6.0, 4.0, A-
D) even if the transcript or secondary school profile provides a conversion to a 
Table II scale. 

• The "4.0 Weighted" scale applies to any 4.0 based GPA that is weighted. 
It should be used only when Unweighted GP A is not available. 

• The" 4.0 Unweighted Scale" applies to any 4.0 based GPA that is 
unweighted. 

• Note Table II includes a scale to use to convert International 
Baccalaureate GP As to a CGS. 

3. Scales not provided on Table II: Given the relatively small number of 
admitted and matriculated students for whom Table II scales are not 
provided, it is preferable not to create new scales if possible. In such cases, 
a GPA on a 4.0 scale should be calculated using the following formula, and 
a CGS then derived using the 4.0 scale on Table II: HSGPA/HSGPA scale= 
"x"/4.0, where "x" becomes the value from which the CGS is derived. For 
example, if on a 5.0 scale a student has a 4.8 GPA (whether the scale's top 
grade is A or A+), the formula is 4.8/5.0 = x/4.0, x-3.84 and the CGS = 73. 

4. Calculating GPA when not provided by the secondary school: When the 
secondary school does not calculate/report a GP A, the institution should 
calculate an unweighted GP A based on the secondary school's grading 
scale, using all courses for which grades and credit hours are provided, and 
weighting semester grades as one-half full-year grades. 

NOTE: the following grade scale is used to convert grades on a non-
traditional scale to a 4.0 Unweighted Scale: HH- 4.0, H- 3.5, HP- 2.5, 
P- 1.5, U- 0 

5. GP A period: GP A data always should be for more than one year, including 
1 oth and 11th grades, 9th grade when available, and official trimester or 
semester grades (as opposed to term grades) in the student's current year if 
available at the time the athlete's decision is made. If"official" grades from 
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the current year are available but not counted in the school's cumulative 
GPA, they should be added to the cumulative GPA and weighted 
appropriately: e.g., grades for first semester or trimester of senior year would 
be weighted as one-half or one-third year. 

6. GP As from multiple schools and repeat years: When a student has attended 
multiple secondary schools (including a post-graduate year), all GPAs 
provided by the schools should be used to the extent possible and weighted as 
in #5 above. If the institution believes this result is not logical and fair, it 
should describe what approach it believes is better, subject to the Admissions 
Committee's agreement. 

7. Transfer students: CGS should be calculated using 50% secondary 
school GPA and 50% college GP A 
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INTERNATIONAL-SYSTEM GP A CALCULATIONS 

1. Generally: Each school should calculate GP As from international schools 
using the attached Appendix oflnternational Calculations. If an international 
country is not listed on the Appendix, we should calculate an AI as it seems 
most appropriate. (In this circumstance, we should default to the Committee, 
using the NCAA International Standards as a reference point, but not 
necessarily a policy.) 

2. Canadian systems: Table IIA, for establishing value of CGS of Canadian 
Students should be used to determine CGS based on the Province of the 
secondary school. Provinces where a passing grade is 50% use the first 
column on Table II A (Alberta, British Columbia, Manitoba, Newfoundland, 
NW Territories, Nova Scotia, Nunavut, Ontario, Prince Edward Island, 
Saskatchawan, Yukon); Provinces where a passing grade is 60% use the 
second column on Table IIA (New Brunswick, Quebec). 

1. British systems: 

Count all GCSE(= 0 Level), AS and A level results in order to 
calculate a GP A: 
A* (same as A+)= 4.3 
A=4.0 
B =3.0 
C=2.0 
D = 1.0 

• If the applicant is taking a gap year, actual A-Level results should be 
used. 

• A Level scores are given double the weight of AS and GCSE scores. 
• Internal grades are usually not available and should not be used if 

they are. 
• Predicted A-Level scores should be used when available. 
• All courses should be included in calculating the GP A, including 

physical education courses if the student receives a grade and 
credit for the course. 

2. Pre-U: 

The scale for Pre-U were decided on as follows, for Principal Subjects only: 

DI= A+/4.3 
D2 = A+/4.3 
D3 = A/4.0 
Ml= 
B+/3.3 M2 
= B/3.0 M3 
= B-/2.7 Pl 
= C-/1.7 P2 
= D/1.0 P3 
= D-/0.7 
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5. International Baccalaureate systems: 

Average grades from the last two years of the 1B program are preferred to 
calculate a GP A: 
7 =A+= 4.3 
6 =A= 4.0 
5 =B = 3.0 
4=C=2.0 
3 = D = 1.0 
• If the applicant is still in school, use one year for Early applicants and one 

year plus one term for Regular applicants. 
• If the applicant is taking a gap year, actual two-year 1B results are used. 
• Use 1B predicted grades if available, and only if not available use internal 

grades. 
• For 1B schools in the U.S., use the course values given on the transcript; 

for 1B schools outside the U.S., double the weight for Higher Level 
courses (as opposed to the Subsidiary Level courses). 

• All Higher Level/Subsidiary Level courses will be counted from 
international schools. 

• Scales: When 1B predictions give split results, use the average of the split 
(i.e., 5/6 is given, use 5.5 for calculation). 

6.Notes on Selected Countries (added fall 2010): 

Australia -Require schools to provide a transcript of some sort, but if all else fails and they 
give the state final exam result or prediction (ex: UAI for NSW, OP for Queensland, usually 
out of 99.95) use that. 

New Zealand -The scale for NZ is as follows ... but ONLY for courses in which there is the 
possibility to get more than Achieved (Achieved/Not Achieved is basically Pass/Fail so we 
won't count those courses): 

[E] Excellent= 
A/4.0 [M] Merit= 
B/3.0 [A] 
Achieved= C/2.0 
[N] Not Achieved= F/0 

Singapore - for schools using standard Junior College grading conventions - Include 
Hl(General Paper, Project, etc.) & H2 predictions on a 4.0 scale to calculate GP A Double 
weight for H2 marks. 

For H3, the scale is: 
Distinction= 
A/4.0 Merit= 
B/3.0 Pass= 
C/2.0 Double 
H3s as well. 

If provided, include O Level/GCSE marks in calculation of GP A with a single weight like we 
do with the British System. 
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General notes - For all national curriculums, the general rule of thumb is to include all 
courses as part of the GPA calculations. 
' 

7.Additional International Scales for Relevant Countries 

For GPA scales of other countries, Table III has been sent separately and is included in the 
Ivy League Academic Index Memo. Please see CGM if you need a copy. 
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APPROVEDSEPTEMBER2016 

Grade 
Percentage 11.0/12.0 4.0 Weighted Equivalent 4.0 

Average Scale 6.0 5.0 GPA to 4.0 Unweighted CGS 
· 98.00 and above · · 12.00 and .. · '6.5 and I 6.00 and 4.30 and above. · _t•_ • · . 4.0 and above · 1 80 . 

97.00 - 97.99 11.70 - 6.30 - 5.70 - 4.20 - 4.29 3.91 - 3.99 79 
96.00 - 96.99 11.40 - 6.15 - 5.40 - 4.10 - 4.19 3.81 - 3.90 78 
95.00 - 95.99 11.00 - . · . 6.00.: · 5.00.: 4.00 - 4.09 · . . A 3 I~ -3.80 77 
94.00 - 94.99 10.70 - 5.85 - 4.90 - 3.90 - 3.99 3.63 - 3.71 75 
93.00 - 93.99 10.40 - 5.70 - 4.80 - 3.80 - 3.89 3.53 - 3.62 73 
92.00 ~ 92.99 . I · 10.00 • 5.55 - · 4.70:.: 3.70:.. 3.79· I · A'- 1·· · ·3 '.44- 3.52 · 71 . 
91.00 - 91.99 9.80 - 5.40 - 4.60 - 3.60 - 3.69 3.35 - 3.43 70 
90.00 - 90.99 9.50 - 5.25 - 4.50 - 3.50 - 3.59 3.26 - 3.34 69 
89.00 - 89.99 9.30 - 5.10 - 4.40 - 3.40 - 3.49 3.16 - 3.25 68 

•· 88.00 ~ 88.99 · · 9.oo - · · · 4.95 - ·. 4.30 ~ · 3.30 - 3.39 · · B+ · · · 3.07 - 3.15 ·. · · 67 · 
87.00 - 87.99 8.70 - 4.80 - 4.20 - 3.20 - 3.29 2.98 -3.06 66 
86.00 - 86.99 8.40 - 4.65 - 4.10 - 3.10 - 3.19 2.88 - 2.97 65 

·· 85.oo ~ 85.99 · · 0.00 - · 4.so ~ 4.oo - · 3.oo·- 3:09 · B, • 2.79 - 2.87 ' 63 
84.00 - 84.99 7.70 - 4.35 - 3.90 - 2.90 - 2.99 2.70 - 2.78 61 
83.00 - 83.99 7.40 - 4.20 - 3.80 - 2.80 - 2.89 2.61 - 2.69 59 
82.00 - 82.99 7.00 ._ · 4.05 - . 3.70.: . 2.70 -2.19 : . ;..,::,1 - 2.60 . · :"" . 
81.00 - 81.99 6.75 - 3.90 - 3.60 - 2.60 - 2.69 2.42 - 2.50 55 
80.00 - 80.99 6.50 - 3.75 - 3.50 - 2.50 - 2.59 2.33 - 2.41 53 
79.00 - 79.99 6.25 - 3.60 - 3.40 - 2.40 - 2.49 2.23 - 2.32 51 
78.00 - 78.99 · 6.00 - ~ ~= - 3.30 ~ .. 2.30 - 2.39 · · . 2 . .:.4- 2.22 49 
77.00 - 77.99 5.70 - 3.30 - 3.20 - 2.20 - 2.29 2.05 - 2.13 48 
76.00 - 76.99 5.40 - 3.15 - 3.10 - 2.10 - 2.19 1.95 - 2.04 47 

.::: . 1.86 - 1. 94 •. 46 .. 
74.00 - 74.99 4.70 - 2.85 - 2.90 - 1.90 - 1.99 1. 77 - 1.85 45 
73.00 - 73.99 4.40 - 2.70 - 2.80 - 1.80 - 1.89 1.67 - 1.76 44 
7 '200··-'7·299· . ··.• ,1(tf1_ , .:;,c;c;~. '270._ . 1'·70;. 1 ·,u · ·, ... r.·. ·, ... ·159.1'££ ··42 · ::i:11;;;:1:,;,;rrj)jjj/,{!!:!\,, ;,,,, -'.-:::::~:X:J::r , ,, , ,,,,J:J,t:rn{ :.:mmwwm 0:)','!;0:S0:m:0::s0m //!jj)) , ; dfr(;,li\::n::nn::nn::u~, ''-"i ,,' ,, {<'!':</ , Jjj)jjj)jjj)J)\!W/t, :,:-,:1: ,,' ,, l<'i':>?//-,J<:'},,t:i;!:;!}i;i: //Jjj)j]n/JL:u,,,:,;,u/i/Jjj)jjj)jjj)/ j:i:}',,\nn::nn::nn::, -~!)!' ,',,; _!ph:ifti!MJ;;-i::Y:2::n i)',';;)))Jnz:: ,,;-~pjjj\/J:, 

71.00 - 71.99 3.5 - 3.99 2.40 - 2.60 - 1.60 - 1.69 1.49 - 1.57 40 
70.00 - 70.99 2.5 - 3.49 2.25 - 2.50 - 1.50 - 1.59 D+ 1.40 - 1.56 38 
Below 70.00 Below 2.5 Below Below Below 1.5 D Below 1.4 35 
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Table IIA-CGS Canadian Conversion Table 

Canada Where Canada Where 

United States 100 Letter Grade passing grade is passing grade is 

Point Scale Equivalent 50%1 60% 2 CGS 
·- • 1 ·-- . Q('I fl{) :n,il ~r .... O~'-----A::".~:;_: 

. ... 
· Yo.vv ~· .~ ~~~  ~ .. .. ..,,.v ........ - _,,,..,.. vV 

97.00 -97.99 88.00 -89.99  87.00 -87.99 79 

96.00 -96.99 86.00 -87.99  86.00 -86.99 78 
· · ----. nl:'. nn A nn · 61:'. nn ·· --nn .nl"' nn ,,:,::,,,:,:::ca?!Y!Y!Y!Yc-1::I!!:':Wii::::'i1!r/:!M!M!M!MW:i'! 

----- - -~ ---- - --·-----
94.00 -94.99 82.00 -83.99  84.00 -84.99 75 

93.00 -93.99 80.00 -81.99  83.00 -83.99 73 
. ·. "''"' no·-Q1 QQ .. .  .  . A . .  . ·. 70 on ~ 70 oo · · 

"' 
' ·. -~ ,n..: x.1 ~u ... . '.!. . 

91.00 -91.99 78.00 -78.99 81.00-81.99 70 

90.00 -90.99 77.00 -77.99 80.00 -80.99 69 

89.00 -89.99 76.00 -76.99  79.00 -79.99 68 

. ·. 88.00 -88.99 · "71:'. nn · "71:'. fln ·· · "7n nn ·"7·o nn. I - -~~ -- --- -- -
87.00 -87.99 74.00 -74.99  77.00 -77.99 66 

86.00 -86.99 73.00 -73.99 76.00 -76.99 65 

: 85.00 · --__ 
. .. .. .. 

[00-~~ "!': -:.oo -'t ::i: ... . \:!If/: ,,:::,,:;::,:;::;;:,:;::7,:,,,.,,;:'...;. :H.JJ)\xxxxxr: 

- - , , ..... .... 

84.00 -84.99 71.00 -71.99 74.00-74.99 61 

83.00 -83.99 70.00 -70.99 73.00 -73.99 59 
0'),nn ... ., ·. . -J-:u.a;;,;..,;/('\\!i! , .... F>A!<'•"ii> .. ,rj,"~} 

I L..00.: 72.,, 
. , 

. ._;·;c;..·1v··v::,:ev·w ,,,. ... ,,,. - ····-·'-'··--··--,,,. ·• ·,;, 
81.00 -81.99 68.00 -68.99 71.00 -71.99 55 

80.00 -80.99 67.00 -67.99 70.00 -70.99 53 

79.00 -79.99 66.00 -66.99  69.00 -69.99 51 
79nn "70 . -. c r-fln ,..~ 'L'; f?lt ·t>< :>'2' o:Ynfl,;::r+:<: 

. . -, , - tv·--""""" /,' V '-'•,, . , 
77.00 -77.99 64.00 -64.99  67.00 -67.99 48 

76.00 -76.99 63.00 -63.99 66.00 -66.99 47 
iIIIIII!i~I!:~:IlI~I~:u,;5;;r5Iij'{:J>tt'~·~ · ..;."'-n ' 

· 62.00-'"'L. .. .-. "{\ ·. ·c. .... ·,I/ -,.., ·- ··-· '"'""' ·-· . ..,,. v- -·- --
74.00 -74.99 61.00 -61..99 64.00 -64.99 45 

73.00 -73.99 60.00 -60.99  63.00 -63.99 44 

7? on -72.99 .· ··. ·.·. r,_ .· · o..:.• .. rn.."" . · 02:00 ~ n2. gg · . . · · 42 · · · . - . ., .. 
' .. 

71.00 -71.99 61.00 -61..99 40 

70.00 -70.99 D+ 60.00 -60.99 38 

Below70.00 D Below60.00 35 
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1 Passing grade is 50% for the following Provinces: Alberta, British Columbia, Manitoba, 
Newfoundland, NW Territories, Nova Scotia, Nunavut, Ontario, Prince Edward 
Island, Saskatchawan, Yukon 
2 Passing grade is 60% for the following Provinces: New Brunswick, Quebec 
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III. FILE ROUTING 

INADVERTENTLY CLEARED FILES: Occasionally, files will be mistakenly "cleared" 
(considered complete) and placed in your first read bin. Open the Admin Problems Form, note 
the issue and to which bin the folder should be routed when the problem is solved. Then route 
the file to the Admin Problems bin. 

FILES SHOULD BE READ AND PASSED IN A TIMELY FASHION: Readers should take 
care not to allow files to pile up. First readers need to read files from all assigned dockets as 
they clear, not just those whose subcommittee meets first. However, because all files will clear 
regardless of round, readers should read early action files first, as soon as possible. Regular 
action files can generally wait until after December 1st, but you can read them prior to that if you 
are able to. This is important, and we will monitor reading progress centrally. If you need help 
keeping up for whatever reason, let us know immediately. Readers should code out files to the 
Committee Review bin or pass to the docket chair. First-time readers will use the Optional 
Additional bin for their first 50-100 files during Early Action. Those files will be redistributed to 
experiences readers by the operations staff 

SECOND READERS (OPTIONAL ADDITIONAL READER): Except for new readers (for 
whom special routing instructions are provided below), second readings should be used only in 
the rarest of instances: 

A) If three readings are needed for a complex case. 

B) If the case raises issues of policy. 

C) If the case would be greatly helped by a second reading from the former area person or 
someone with special knowledge of an area or type of case. 

No second reader will ordinarily be assigned. If you want/need a second reading, consult the 
enclosed docket assignment sheet to identify other readers on your docket. Try not to burden one 
person inordinately. You should choose "Optional Additional Reader" as the next bin and enter 
the name of that person which will place the file in their queue. You can add a note for the 
second reader such as "Please give V docket context" You should also send an email to special 
second readers to alert them to your requested reading. If you have received a file as a second 
read for a new reader, please read it as quickly as possible and put it back in the queue of the new 
reader. 

FIRST-TIME READERS: New readers should have their first fifty to one hundred Early 
Action files passed to the Optional Additional Reader bin or to the chair bin, based on relative 
strength. Some chairs may wish to use different approaches for first year readers. 

GENERAL ROUTING RULES: 
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1) A file should be passed directly to the chair: 

• If the first reader rates a file a "2-" or better (i.e. a case the first reader thinks has a very 
good chance of being admitted) 

• If the case will likely (or almost certainly) be discussed in Committee. 

• If you want the docket chair's opinion or want simply to have the docket chair informed 
about the case. 

If the first reader has a significant degree of uncertainty about how to proceed with the 
case, he or she should consult the docket chair. 

2) A case rated a 3+ overall may be passed to the chair or routed straight to the Committee 
Review bin. The first reader should consider carefully the likelihood that additional 
anticipated information ( e.g., a superior music rating) will make the case more compelling, in 
which case the folder should be passed to the chair. If there is no further information 
anticipated and the case is qualitatively a 3+ (a strong case but like many others), an 
experienced first reader does not need to pass it on. 

3) Typically, a case rated a 3 or lower with no particular attribute that would make it 
competitive can be routed directly to the Committee Review bin. Obviously late information 
or school context could change this initial evaluation. The first reader, as an advocate, must 
be certain to check all late information that might make a difference to the case prior to the 
Committee meetings. This is particularly important for candidates whose outstanding 
personal qualities become evident once we have the alumni/ae interview. 

Readers new to a docket should discuss with the docket chair any special guidelines about which 
files should be passed on and which files should not. 

BINS 
In Slate, various "bins" are used to track an application file's progress through the application 
cycle. Bins are used for ease of day-to-day work - they do not represent final decisions. The 
layout of bins can be viewed in the Slate Reader using the Browse tab (Note: the "Freshman 
Only" preset filter in Reader displays all freshman applicants and previous admits in the current 
application period). 

Each bin column represents a different phase of the application cycle, and generally, work flows 
from left to right: 

• Pre-Review: Folders are incomplete, incorrectly coded, or withdrawn 
• Reads: Folders are complete ("cleared") and ready for review by readers 
• Committee: Folders are ready for discussion by committee 
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• Working Decision: Folders have been discussed by the committee and a decision has 
been recommended 

• Final Decision: Decisions have been checked and confirmed; ready for decision release 
(Note: Files should only be moved to final decision bins on Decision Day by the Slate 
team. Prior to Decision Day, files should remain in Working Decision bins. 

CHANGING BIN ASSIGNMENTS 
Readers normally change a folder's bin assignment during the reading process using the Review 
Form in the Slate Reader. Occasionally it will be necessary to change a folder's bin assignment 
after the Review Form has been submitted. In these cases, the bin assignment can be changed in 
the Student Record. To edit a bin assignment in the Student Record, click the "Edit Application 
Details" tab on the right, and select the desired bin from the Bin dropdown menu. 

CLEARING INCOMPLETES 
Readers should be sure to check the "Not Cleared" bin before each of their subcommittee 
code-out deadlines and then periodically before decisions are final to check for any cases 
that could be read with the materials in the file. Sometimes, transcripts may be in various 
tabs aside from the "SSR" tab. Readers should use their discretion or consult with their 
chairs but in general, a file that has an application and a transcript can be read and 
evaluated. 

SPECIAL READINGS 

• WRF should see cases that could be particularly sensitive or controversial or that raise 
issues of fundamental policy. When in doubt, send the file on by routing to the 4th reader 
bin. 

• Folders of competitive candidates who attended secondary school outside the U.S. and 
Canada may be passed on to the appropriate U, V or W docket area person or RMW if 
help in assessing foreign credentials is needed. Be selective- don't pass on a case unless 
you are sure the applicant is competitive or has some unusual attributes. 

• A faculty readings memorandum will be distributed later regarding specific procedures. 

• Supplemental music/art/dance/academic materials of clearly competitive candidates with 
an unusually strong talent may be assessed through a supplementary process - through 
Slideroom (for music and dance) or through the faculty read process (for art or academic 
work). Handling of this material will be addressed through memoranda over the course of 
the fall. 
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IV. OTHER ITEMS 

• Slate is made up of data downloaded from the application and supplemental forms. We 
currently do not have the ability to enter all the information by hand for those applicants 
who do not submit their forms on-line. However, the data entry staff will enter the most 
critical bio/demo information as they have in the past. This means that the dockets will 
be correct, but the summary sheets for these applicants will be primarily blank. You 
should double-check the data that is important - i.e. parent education, ethnicity, aid status, 
etc. - basically every field that's on the summary sheet. About I% of all our applicants 
will fall into this category. 

• Acknowledgments to guidance counselors, teachers, and others: The area person may 
occasionally feel it worthwhile to acknowledge unusually helpful TRs and SSRs by 
writing a note to the author. The note should acknowledge that the candidate may or may 
not be admitted. Supplementary letters of recommendation may have already been 
acknowledged with a card or letter, but if not, particularly with recommenders who 
are alumni or others about whom Harvard might be concerned, you should call the 
letter to the attention of MEM or WRF and an acknowledgment will be sent. This is 
important! 

• Support Materials: ALL manually submitted support material should be dropped into the 
appropriate basket in the mailroom for sorting and scanning. 

• Misfiled and Missing materials: If a teacher report, school report or any other material 
that would be helpful to a competitive candidate is missing, first readers should request a 
copy be re-sent. Files should be sent on to other readers unless the missing pieces are 
crucial. In such cases, first readers should hold onto the file by routing the file to the 
"Area Person Follow Up" bin. Detailed instructions on how to add new materials to an 
applicant's file can be found in the "Documentation" tab of the Slate welcome page. 

• File items that require attention: Unanswered letters should be handled by first readers 
where appropriate or others including MEM or WRF. 

V. SCANNING AND INDEXING 

There is a basket in the mailroom to collect and sort hard-copy documents received. The forms 
collected in these baskets should have content that is *specific* to the admission decision of the 
applicant and are marked as such - for example, mailed applications or supplements, letters of 
support, teacher reports, Harvard evaluation, (coach, arts, music, Harvard faculty), midyear 
reports, SSR's etc. We will scan almost everything. If that is not possible, an "oversized 
support" form will be scanned and added to the file to let you know there is material sitting in the 
bookcase in Conference Room 5. 
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Relevant emails to officers from applicants or about an applicant should be saved as a PDF file 
and indexed directly into the applicant file by the officer. To do so, go into the student record in 
Slate select the current round tab and scroll down to the "Materials" header. Click to add new 
material and make the appropriate selection from the drop-down menu. If you receive materials 
both electronically and in paper, you do not need to have the paper material scanned. 

Documents displayed in the Reader are named by the document type that follows the menu down 
the left side of the Slate e-reader. 

• Application (and supplement) 
• SSR 
• TRs 
• Interviews 
• Additional academic (additional transcripts, etc.) 
• Midyear 
• Final Report (potentially greyed out until admitted) 
• Ratings Forms (includes IRFs) 
• Miscellaneous (notes from family/friends, alums, correspondence, noting of oversized 

support, etc.) 
• Waitlist 
• Previous App 
• Portfolio (NOTE: a tab in Slate we do not use at this time). 

{PAGE} 

CONFIDENTIAL HARV00098246 


	301-304
	356
	379
	400-417
	419-423
	426
	428-430
	435
	3708-3711
	3723-3740
	3741
	3742-3758
	3759-3801
	3948-3950
	3951-3953
	3954-3962
	3963-3970
	4002
	4007
	4011
	4084
	4090
	4109-4146
	4156
	4390-4411
	4413-4431
	4432-4448
	4460
	4475-4520
	4521
	4522
	4527
	4530
	4565-4584
	4585-4605



